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NEPIAHWH

H matyviomoinomn nAeKTpovik®@v vanpeciav dvoice tnv tedevtaio dekaetio Kot
EMYEPNOELS OVAL TOV KOGLO £CTEVGOV VO, TNV EVIAEOVY GTOV GTPAUTNYIKO TOVS GYEOAGUO Yo TNV
IKOVOTNTO, TOPOYNE TPONYUEVOVY NAEKTPOVIK®V vanpeci®v. H matyvioroinon (gamification)
OmOTEAEL TOV HETOCYNUOTIOUO LG NAEKTPOVIKNG VIINPEGIOG LLE TNV TPOGHNKT OOLUK®V
otoyeiov (game elements) kot Aettovpydv moryvidiov (game dynamics), og péco evioyvong g
NAEKTPOVIKNG LANPEGIOG KO LETOCYNULATICHLOD NG G€ i VEa vnpecia 1 omoia eEvmnpetel Tov
apykd g 6TOY0 TPocHETOVTaG Eva EMMESO AAANAETIOPACTC TOV TOPASOGIOKA GLVAVTATOL GTOL
niektpovikd moryvidw. H tayeio avdntoén g moryvionoinong oo ynce otn onpovpyio piog
ayopdg n oroia TpoPAénetor vo ayyi&et ta $11 d1g. AoAdpia péypt o 2020. IMapadeiypota
TOLYVIOTOIN oG NAEKTPOVIKMV VINPECLOV GLVAVTAOVTOL 6TOVG TopElG (NON-game contexts) tng
ekmaidevong, ¢ vyeiog, TOL NAEKTPOVIKOD EUTOPIOV KOt TOV HAPKETIVYK HETAED GAA®V, e
o€lpd amd 6TOYOVS OTTMC N EKTOIOEVOT TOV XPNOTOV GTIS OUOIKAGIES KOl TOV GLVOAIKO GTOYO
NG NAEKTPOVIKNG LANPEGING, 1| AAANAETIOPOOT LE TNV NAEKTPOVIKY] VAINPEGTO Kot 1 VTOGTNPIEN
BpoyvrpodBeounc arroyns cvumeprpopds. Ta mhova o@éAn omd TV E160Y®YT SOUIKOV
OTOLEI®V KOl SL0OTKAGLOV TOV TOPASOCIOKE GLUVOVTOVTOL GE NAEKTPOVIKA TOLY VIOl GE
NAEKTPOVIKEG VIINPEGIEG TOV BEV EYOVV TOLYVIDON GTOLYELD, APOPOVY TOVG TEAIKOVG YPT|OTES
(rapaxivnon Kot S1acKkESAOT EKTELECNC OPACTNPLOTHTOV KOl S0SIKACIOV) MG EXIGNG KO TIC
emyelpNoels (AENUEVN OAANAETIOPAOT] e TV NAEKTPOVIKT LIINPEGia, ToTOTNTA). Ta 0PEAN
OUMC UTOPOVV va, To. KapTtwBov 1660 01 TEMKOL ¥pNoTEG OGO Kol Ol EMLYEPTOELS EAV KO LOVO
edv &yel mpaypatomoinfel cwoTOG GYESUGUAC KOl EI0AYWYN TOV SOUIKAOV HEPDV TOV TOLYVIOUDY

otV nhektpovikn vanpecio. H aotoyio otov oyxediooud odnqynoe v Gartner (2012) va



npoPAréyet 6T “mepimov 10 80% TV TOLYVIOTOMUEVOVY EQAPLOYDV [T Teptddov] Ba amoTyE
VO IKOVOTIOMGEL TOVS GTOYOVS TG £TALPLOG £E0NTIOG KAKOD GYESIAGHOV” .

H vrdpyovca dpmg BipAloypagio oyeTKd Pe TV TOLYVIOTOINGT NAEKTPOVIKMV
VINPECLOV TOPOoLGLAlet epeuvnTikd kevd. H maryviomoinon e€etdleton and to nedio Tmv
TANPOPOPLOKDOV GLGTNUATOV, TOL HAPKETIVYK KOL TOV YNOLUKOV LEGOV Y10 TO OPEAT TNG Kol
EPEVLVNTEG LEAETOVV TNV OTOTEAEGLOATIKOTNTA TNG KOl TN S10OIKAGTI0 LETAGYNUATIGHOD TV
nAektpovikav vanpectov. Katapyrv, ot epeuvntikég npoondbeieg eotidlovv oty e&étaon
TOLYVIOTOUUEVOV GUGTNUATOV TO 07010 YPNGILOTOL0HV PLiikd S1opopeTikd Ta. Sopkd otoryeio
otov Padud mov o amoteAéopata dgv pmopovv va cuykpBodv pueta&d tovg (Seaborn and Fels,
2015) odnydvtag oty aviKavoTnTo KATovOnong ToL POLOL TV SOMK®OV GTOLYEIMV KOl TOV
oyediov oto emBovuntd anotédecua. EmmpocsOétwg, pia oepd and Bempntikd Thoicio
naryvionoinong (gamification frameworks) £yovv mpotabel omd £161K00G TOL YHPOL KoL TV
axadnuia, 6nmg to 6D, to Octalysis kot to “Framework for success”, ta omoia av kot
YPNOLOTOIOVVTOL Y10 TOV GYEOACUO TOLYVIOTOUUEVMV NAEKTPOVIK®V VINPEGLOV €V £XOVV
emuvpmBel. H axadnpaixn Biproypagio avayvopilet Tig 1010t1eC TV PACIKOV OOUKOV LEPDV
TOL OTTO10L LTTOPOVV VAL YPNGLOTOMO0VV GTOV GYESUGUO HIOC NAEKTPOVIKNG VIINPECTOG UE
TayVIOOELS 1010t TeC Tapovotdlovtag Tovg tovtovg (Points), ta sufinquata (badges), tovg
nivakeg katdraéng (leaderboards), ta avtamodotikd kivntpa (rewards) kot to eninedo SvoKoAiog
(levels) w¢ Pacikd dopkd otoryeia To 0Oi0 LITOPOVY VO GLCYETIGTOVV LUE OLOOIKAGIES
OAANAETIOPOOTG KOl KOVOVEG MOTE VO, LTOGTNPIEOVY TOVE GTOYOVGS TNG LINPESTAG, OTMG OV TOT
TPOYLOTOTOLOVVTOL LEGH OO TIG OAOTKAGIEG TOV KAAOVVTOL VO TPAYLATOTOMGOVY Ol TEAIKOT
xpnotec. Ta Pacikd avtd dopkd ototyeia emekteivovial amd deuTEPEHOVTO OIS Ol

AVOTaPAoTAGELS YpNoT®dV (avatars), ot amoctoAéc (MISSIONS) kot Ta EMImEd o AVoyvVdPLoNG



(status) peta&d dAlmv. Me Baon évapéng ta SOk ototyeia Kot TV TpocOnKn Kavoveoy
AAANAETIOpaoNC TPOKLATEL TO GYED10 TG TTayviomoinong (gamification design) g
NAEKTPOVIKTG LINPESIAG TPOG PeAET Kot Aomoinon. To amotéleoua dpwe g pHeAéng
GUVOMK®OV GUGTNUATOV OTTMG EMIGNG KoL 1] AVIKOVOTNTO KOTAVONONG TNG EXUEPOVS EMIOPUCNC
TOV €KAGTOTE SOUIKOV GTOLXEIOV GTOV GLVOAKO GKOTO TNG TOYVIOTOINGoNG 0dNYEl GTNV avayKn
HEAETNG LELOVOUEVDV SOUIKMDY GTOYEIMV OTMG EMIONG KOl GLVOLAGHOD QLTAV Y1 TG EMIOPAOT|
TOVG, AVAYKT TOV ovayvoPioTNKe amd TV akadnuaikn kowvotnta (Hamari et al.,2014; Seaborn
and Fels, 2015; Deterding, 2017) pe v opipavon tov ydpov. EmimpocBitme, kabmg 1
TOLYVIOToinom €xel 6TOYO TNV TOPAKIVION TOV YPNOTAOV, 1) AVAYKN Y10 T LEAETT TOV
VTOKEIUEVOV UNYOVIGHOD TTapaKivnong elvat EKONAT. Apyikég EpeVveg 6TOV YMPO TPocdlopilovv
™ Bewpio Tov avtompocdopiopov (Self Determination Theory) o¢ pia omd tic Pacikég Oewpieg
vt T0 picpa ™G omoiog uropet va HeAeTnOel TO POUVOLEVO TNG TOYVIOTOINGNG O LEGO TNG
avaykng Tov avlponov va avalntovv evepyd TpokAncelg Kot véeg epmelpieg. E&etdlovtag Ta
€0MTEPIKA K EEWTEPIKA KivnTpa TO om0l €16AyeL Kol birooTnpilel | Tonyviomoinot, HEGH TV
SOUIKAV TNG LEPDV TTOV DAOTOL0VVTAL, UTOPEL Vo dlepeuvnBel 11 GCLVEIGPOPA TOV EKAGTOTE
JSOUIKOV HEPOVG GTO GUVOAO TNG NAEKTPOVIKNG VINPECTOG.

H mapovca d1daktopikn Epevva LEAETA TNV EMOPOCT] TOV JOUIKADV LEPDV TOV
NAEKTPOVIKDOV TTOLYVIOLDV GTNV EIGAYMYY] TOVG GE 0L TOLYVIOTOUUEVT AEKTPOVIKT LIINPECTL e
oTOY0 VO AVAYVOPICEL T GLVEIGPOPA TOVS LELOVOUEVO KOl GE GUVIVACUO GTOV TEMKO GTOYO
NG LINPEGIAG, TOV ivon N TAPaKivon GAANAETIOPAOTG LE TOVG TEMKOVG YPNOTEG, OTMC EMIONG
Ko €eTdlEl TOVG UNYOVIGLOVG TAPOKIVIIONE TOL VTTOGTNPILOVV TA SOLKA GTOLXELN VTTO TO

npicpa ¢ Oempiog TOV AVTOTPOGOHIOPIGHOV.



Mo v enitevén Tov gpguVNTIKOD AVTOV GTOYOV TPOYUOTOTOIEITOL APYIKE 1 EMGKOTN O
™G OYETIKNG PAlOoYpapiag Kot 1) TOTOYPAPNON TOV TPONYOLUEVEOV CYETIKOV EPEVVMV Y10, TNV
AVayVOPLoT Kot GLVOEST TOV BEDPLOV KOl TOV GNUOVTIKOV EPELYNTAOV TOL YDPOV. LTO JEVLTEPO
KEPAAALO TNG OATPIPNG OVOAVETAL 1 TEPLOYN TNG TOLYVIOTOINGNG NAEKTPOVIKMV VINPECUDY KoL
TOPOLGIALOVTOL Ol LEYPL GTIYUNG EPEVVEG TTOV VTTOGTNPILOVV TOV YDPO AVAPOPIKE LLE TO OPEAN
™G €100 YWYNG TS, AKoA0VOMG TapovctdlovTal Kot avaADOVTOL TO OVOYVOPIGUEVO SOUIKA LEPT
NAEKTPOVIKDV TOLYVIOIDV TO OTTOL0L YPNGLOTOIOVVTOL GTY| S10d1KOGI0 TOV OYESIAGHOD OTMG
emiong kot ta OempnTiKd TAaiclo oYESIAGHOD NAEKTPOVIKGV VINPeSI®V. TEA0g Tapovasidlovtal
T AMOTEAEGLOTO TOV PAGIKOV EPELVAV GTOV YMPO Kot 6ToLEobeTEITON I AVAYKN Y100 TNV
épeuva TG mapoHong S18aKTOPIKNG StatpPng. to TAAIGL0 TOV SEVTEPOV KEPAUAOIOV
ToPOoVCIALETaL ETIONG 1 TPOKATAPKTIKY EPELVO TOL TAPUKIVIIGE TNV OVAYKT) Y10 TNV TPEXOVGOL
épevva Kot Tapeiye onuavtikd dedopéva yio tnv Evapén kot eEEMEN TS EPEVVITIKNG
dwdwaciog. H mpoxataptikn Epevva amotedeitor omd 600 TEPIMTOGELS OYESTAONG
TOLYVIOTOUNUEVOV NAEKTPOVIKDOV VINPECIDV, 1| TPAOTN OVOPOPIKE LE TOV GYEOAGUO VIINPECTOG
TOPOKIVIONG Y10 EE0IKOVOUTNOT EVEPYELNG GTOV EPYACIAKO YMPO KOt 1) SEVTEPT] AVAPOPIKEL LLE TOV
OYESOGLO VINPEGIOG CLVEPYOTIKNG TOPAY®YNS BIBA®V Kot O100paCTIKOV EPAPLOYDV Y10
nodwd. Ta amotedéopata g BPAMOYPAPIKNG EMOKOTNONG OTMG EMIONG Kol T®V dVO
TEPUTOCEDV GYEINGLOV TOLYVIOTOMUEVOV NAEKTPOVIKAOV DINPEGLOV 001 YOHV GTNV
aVOYVOPIGT] TOV KEVIPIKOD EPEVVNTIKOV EPOTNUATOC TOL KABOINYEL TNV TAPOVSH EPELVA MG
aKoAOVO®G:

Towa eivor n uepOVOUEVY Kol GVVOVATTIKY ETIOPOACH TV OOUIKDV GTOLYEIMV TOALYVIOIWV

OTO. COUTEPLPOPIKG, OTOTEAETIUATA - OTOYOVG ULOS TOLYVIOTOINUEVHS NAEKTPOVIKNG DTNPETLOAG,



To epdTUA OVTO eMEKTEIVETOL EMIONG GTO VO GLUTEPIAGPEL TNV EMIOPOOT GTOL
YOYOAOYIKA OTOTEAEGUATO OTIMG EMIOMG Kot 6T SlEPEVVNON TNG OAdIKAGTIOG AAANAETIOpaoTG
TOV YLYOAOYIKOV KOl GUUTEPIPOPIKDV ATOTEAECUATMV.

To 1pito KepdAiato avaivel T pebodoroyia Epevvog Tov akoAovONONKE Yo vaL
amovTnOovV To EPELVITIKG EPOTALOTO. XTO GUYKEKPIUEVO KEPAANLO TOPOVGIALOVTOL OL
EPEVVNTIKEG KO EMOTNIOAOYIKEG TPOGEYYIGELS OV £X0VV akoAoVONOEL, dnw¢ emiong
TPOYUATOTOLEITOL 1] TAPOVGIOGT) TOL EPELVNTIKOD GYESIAGLOV KOl T®V HEBOI®V GLALOYTG,
eneepyaciag Kot avaAvong Twv dedopEVEV BACEL TOV OTOIMV TPAYLATOTOMONKE 0 EAEYYOG TV
VoBEcemV TG S1daKTOPIKNG StoTpIPS.

To tétapto KePAANL0 TS TAPOHGOS SIOAKTOPIKNG STPIPNG TaPOVCIALEL TIG aPYIKES
UEAETEC IOV £YOVV MG GTOYO TNV OVOLYVMOPLOT TOV OOHK®V GTOXEIV, OTMG EMioNG Kot T®V
SVVNTIKAOV GYESOG UMV TTALYVIOTOINGNG TOV ItopohV va, xpNotomomovv 6To TAaiclo g
TOLYVIOTOINoNG TG NAEKTPOVIKTG LI PESiag, pe faon T peBodoroyia TG GLUUETOYNG
KOLVOTOU®V YPNOTOV GTT| O1001KAGTIN GYEOAGHOD Kol AVATTUENG OGS NAEKTPOVIKNG LN PEGING.
H mpd d1epevvntikn molotikn Epevva amoTeAeiTan amd o GEPA O TPOCOTIKEG GUVEVTEVEELG
LE OEKOTEVTE YPNOTEG TOV TANPOVCOAV T KPLTHPLX DGTE VO OVI)KOVV GTNV KOt yopio TV
CKOWVOTOU®MVY XPNOTAOV». XTO TAUIGLO TWV TPOSOTIKMY GLVEVTELEE®V dlepeuVONKaY Ot
AVTIAMYELG TV YPNOTOV AVAPOPIKA LE TO TEOI0 EGAPUOYNG TNG TToyVioToinong (Non-game
context), ta dopkd ototyeio otn d1dbeom TV oyedactdv (game elements), 6nwg eniong kat Tov
TPOTO e TOV 0Toi0 Ha UTOPOVGAV VO GLVIVAGTOVY KOl VO AAANAETIOPOVV LE TOVG (PN OTEG
(dynamics). To amotéAeco TV GLUVEVTENEEMVY TV 1] AVAYVOPLOT] SOUKOV GTOYEIMV T0, 0TTOia
Oa pmopovoay ypNCILOTOM B0V GTNV NAEKTPOVIKT DINPEGIN, OTMG EXIONG Kol TO SOUIKE

otoyeio Ta omoio Tapovsialoyv EpEVVNTIKO EVOLAPEPOV KAOMG dEV VINPYE KOVY AVTIANYT Y TO



duVNTIKO amoTéAecd TovS. AKOAOVOWE TV TPOSHOTIKMV GUVEVTENEEWMV KOl LUE GTOYO TNV
TOPAy®YN SLVNTIKOV dvvapkdv (dynamics) peta&d tov Sopk®v ototyeimv (game elements)
OGS €MIOMG KOL Y10L TOV TPOGOLOPLIGHO TOV TEPLEYOUEVOD TNG NAEKTPOVIKNG VAINPESIOG
npaypotorodnkay cu{ntnoelg 6to TAaiclo opndadmv eufaduveng (focus groups) pe
KOLVOTOUOVG YPNOTEG. ZTIG dVO OHAdES EUPAOLVONG TOV TPAYLOTOTOMONKAY LLE TN CUUUETOYN
JeKOEEL KOVOTOUMV YPNOTOV KOTAYPAONKOV 01 SLVNTIKOL GUVOILAGHOT TV SOUIKAOV GTOLYEI®V
Kot 01 TPOTOL OAANAETIOPACT|G TOVG LLE TOVG TEAKOVG XPNOTES TPOS UEAETN, OGS EMIOTG KOl TO
TEPLEYOUEVO TNG TOLYVIOTONUEVNG NAEKTPOVIKNG LINpeGiag. To amotéleopo TG apyIKng
gpeuvag NTav 1 emAoyn TpLdV dopukmv ototyeiov (ITivakeg katdragng, Avtamodotikd kivnTpa
kol TOmog cuppetoyng (atopkdg 1 cuvepyatikdg)) mov Ba pmopovoay va peretndovv yio tnv
OMOTEAECUATIKOTNTA TOVG GTNV TEAIKY] TOLYVIOTOMUEVT] NAEKTPOVIKY| VANPEGTaL.

Baoilopevol ota amoteAéopaTa TG 0PYLKNG EPELVAG TPAYUATOTOONKE N TPAOTN
nocotikn eunelpikn peAét (Kepdiaio 5) pe 6tdyo ) d1epebivnon g Enidpacong mov £Xouv 00O
amd o dopkd ototyeio (Avtamodotikd kivntpo — Rewards kot Tomog cvppetoyng — Mode of
play) ctov Babud ecmwtepikig TopaKivnong TV YpNOTOV OTMG ETIONG Kot S10oKEIAONG KATE T
GUULETOYT OTNV TOLYVIOTOUEVT NAEKTPOVIKT LINPEGio. Ot gpeuvnTiKéG VTOBEGELS QLTS TNG
ueAétng mpoteivouv wg [Hi] ecwtepikd npocavatolouéva avtanodotikd kivntpa (Intrinsic
oriented rewards, m.y. emttvyio va Bondnoeic to tepiPdiiov) Ba 0dnyHoovy o VYMAOTEPY
AVTIAN YT S10CKESAOTC KATA T OBPKELN. CLLUETOYNG OE GYEON LE EEMTEPIKE TPOGAVATOMGUEVQL
avtamodotikd kivitpo (Extrinsic oriented rewards, m.y. Afjym ékntmong o€ ETOUEVN ayopad).
EmunpocOétmg, vrobicaue mwg [Ho] N ovppetoy otnv vanpesio. kot Tovg 6TOYOVE UE TI LOPON
ovvepyaociog oto mAaioto opadog (Team collaboration) 6o odnynoet oe VYNAOTEPN OVTIANYNY

SO KEDOONC KOTA TN OIGPKELD CLLUUETOYNG O GYECN LE TN LEHOVOUEVT OTOUIKT) GLLLIETOYN|



(Single play). T va eAéyEovpe T1g epevvnTikéG VITOBEGEIC GYEOIAGALE KOl VAOTOUGALE TV
TPMTN K00 TG TOLYVIOTONUEVIC NAEKTPOVIKNG VAANPEGTOG VIO T LOPPT S10dPUCTIKMV
npooyediov (interactive mockups) oe téooepelg ekdooels. Katomv mopovcstacapte po amd Tig
TE60EPELS EKOOGELS e TVYOi0 TpdTO o€ 118 yproTEG 6TO MANIGIO EPYOSTNPLUKOV TEPAUOTOS
akoAovOdVTOG TOV oYedtacud aveEdptntov detypdtov (between subjects design). To
OTOTEAEGLLOTO TOV TTPMTOL EPYOCTNPLOKOV TEPALATOG TOPEYOVV APYIKT VTOGTAPIEN Yo TV Hy,
ONAadN TOV 1IGYLPIGUE OTL GE L0 TOLYVIOTOINLEVT NAEKTPOVIKT LANPESTO 1] TAPOYT| SLVAUTOTNTOG
GUULETOYNG VIO TN LOPPT TG OLASOG KOl TTLO GLYKEKPILEVO TNG CLVEPYAGTOG UTOPEL VoL
odnynoet oe avénuévn avtiAnyn dackédacng Kotd tn SidpKelo GLUUETOYNS. AvtiBétog n Hy
dev EhaPe apyikn vrooTNPIEN KAODS N TaPOYT ECOTEPIKA TPOCAVATOMGUEVAOV Kol EEMTEPIKA
TPOGOVATOAGUEVOV avTamodoTik®v Kivntpav (Intrinsic vs. Extrinsic oriented rewards) dev
TOPOVGINCE OLOPOPETIKA OTMOTEAEGLLOTO GTNV OVTIANYN SL0GKESAONG TWV YPTOTOV.

To Kepdraro 6 amoterel T 0£0TEPT TOGOTIKY EUTEIPIKT EPELVA 1) OTTOTL
TPOYLOTOTOWONKE LLE TNV AVETTUYUEVT] TOLYVIOTOUNUEVT) NAEKTPOVIKT] VN PECTO LEG® EVOG
nelpaporog mediov (field experiment) kot akoAovBmdVTAG GYESAGHO OVEEAPTNTOV SEIYUATMV
(between subjects design). Me ) xpnon g epapproyns £ELTVOL KIvnToh TNAEQ®VOL TOL
avantoyOnke (POOLL) kat to ovotnua vrootipiEng (backend) emetevydn n extéleon
TEPALOTOG TEGIOV TTOV GTOYO £lYE TN SEPEVVNON TNG EMIOPACTS TV GLVOLUGUAV SOUIKADV
HEPDV NAEKTPOVIKDV TOLYVIOIDV GTI GUUTEPLPOPA TOV TEAIKADV YPNOTOV, OTWG EMIGNG KO OTIG
AVTIAMYELG TOV YPNOTOV. ZVYKEKPIUEVA, LEAETHONKE 0 cuvdLAcOG TV [Tivakov Katdtadng
(Yrapén aviayoviopob évavtt Mepovouévng oToikng GUUIETOYNS) Katl Tov Babuod dvekoliog
(ITpoodevtikd avéavopevog Vs TIpoodevtikd Melovpevog) yia v enidpact) ToVG 6TV

OAANAETIOPOOT TV YPNOTAOV LE TNV NAEKTPOVIKT] VIINPEGIN, OTMG EMIONG Kot Yo TNV EMIOPOCN



TOVG GTNV LIOGTHPIEN SNUIOVPYING AGONUOTOC ETAPKELNG COUP®VA LE TN Bempio TOL
avtorpocdoptopov (Self Determination Theory). Ot epevvntikég VOOEGELG AVTNG TNG HEAETNG
TPOTEIVOVV TTMG GE [0l TOLYVIOTONLEVT NAEKTPOVIKT| VINPEGTQ 1) Tapovsia (EAAEWYT))
AVTOYOVIGHOD UE YPNOT TIVAK®V KATATAENS 6€ TANIG10 TPOOSEVLTIKNG avENog (Lelmong)
dvokoriag O odnynoet oe [Hs] vynAdtepo aicOnuo endpkelag oty moryviomomuévn
dpaoctnprotnta, [Ha] avénpévn odinAenidpaon pe v niektpovikn vanpecio kot [Hs] avénuévn
amOO00T GTIG OPUCTNPLOTNTEG, Y10 TOVS TEMKOVG Xpnotes. Emmpoctétmg npoteiveton [Hg] 0tin
avTIANYM EMAPKELNG KOTA TNV OAANAETIOpOOT e TNV LANPESTO LEGOLUPEL GTO GUUTEPLPOPIKA
OTOTEAEGUOTOL TNG TTALYVIOTOINGNG MG TTPog TOV Pabid aAAnAenidpacnc Kot Ty anddoo.
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ABSTRACT

Gamification of electronic services has received over the past decade increased attention
by both the industry and academia and various industries have introduced it in their offering as a
medium to enhance their core offering with playful affordances. In the gamification
phenomenon, different game elements, such as points, badges, leaderboards and other elements
traditionally found in electronic games are infused in electronic services, that were not games
themselves, as means to enable a playful interaction with the end-users. Examples of gamified
electronic services can be found in education, health, employee productivity and sustainability,
among others, with various goals pertaining to motivating users to engage with the service, adopt
new behaviours and learn whilst playing.

Previous research on gamification, stemming mainly from digital media, marketing and
IS, aims to demystify the phenomenon and understand the effect of introducing game elements in
different non-game contexts. However, most researchers examine fully fledged gamification
designs leading to incomparable results and insights that remain confined in the non-game
context or even to the examined gamified service. As the gamification research matures, the need
for isolated and combined examination of different game elements has been identified by several
researchers in the field, as well as the need to examine the effect of different game elements on
the goals of gamification. Furthermore, as gamification is evangelized as a medium that
motivates people to conduct activities and tasks in a playful manner, research is sought after the
underlying psychological mechanisms that are involved in the process. This doctoral research is
focused on examining the isolated and combined effect of game elements on psychological and

behavioural outcomes.



The doctoral thesis is based on two initial exploratory qualitative studies and two
explanatory quantitative studies. Following the review and examination of the current state of
gamification in the pertinent literature and motivated by the results of two different cases of
gamification of electronic services, the design of a gamified electronic service in the non-game
context of environmental awareness and consumption is utilized to identify the potential of game
elements to affect the outcomes of gamification. Firstly, the initial exploratory qualitative studies
aimed to identify the game elements that presented potential to be introduced in the gamified
services as well as the game elements that presented ambiguous results and needed further
research in the process of designing the gamified service. The outcome of the initial studies,
consisting of a set of interviews and two focus groups, was that game elements were identified
alongside with the potential content of the gamified service to be further examined. The first
empirical experimental study is based on a laboratory experiment where 118 end-users
experienced interactive mockups of the to-be gamified service, holding a set of identified game
elements and the goal was to examine the effect of the game elements in the perceptions of
enjoyment and intrinsic motivation to engage with the gamified service. Motivated by the results
of this study, the second empirical experimental study, following the development of the
gamified electronic service, utilized the smartphone application named POOLL in a field
experiment to examine the effect of game elements in a real setting. With the participation of 153
end-users the field experiment had the purpose to investigate the direct effect of game elements
on behavioural and psychological outcomes during participation, by taking into account the
mediating effect of Perceived Competence as found in the Self Determination Theory.

Based on the multidisciplinary nature of gamification, results of this doctoral research

contribute to the literature and practice in several ways. Initially, it explores the individual effects



of game elements and presents that besides the individual effects, combined game elements
effect differently the psychological and behavioural outcomes of the gamified electronic service.
Secondly it proposes the examination of gamification under the lens of Self Determination
Theory, a prominent motivation theory for gamification. Furthermore, through the introduction
of lead users in the design process, it proposes a new method for designing a gamified electronic
service targeted to end-users. Fourthly, the results of this doctoral thesis enable managers to have
an informed decision both on a set of game elements as well as on the process to examine
additional game elements for introduction in their gamified electronic service. Lastly, as the
gamified electronic service developed is designed to support gamification experimentation,
irrelevant to the non-game context selected, this can be utilized by academics and managers as a
tool for the experimentation towards the development of their respective gamified electronic

services.
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Chapter 1: Introduction

1.1 Motivation to Pursue Gamification

Gamification as the “the use of game design elements in non-game contexts” (Deterding
et al. 2011) since its appearance in the past decade, received the attention of the industry as a
prominent mean to transform electronic services in different non-game contexts, into gamified
electronic services. This transformation is conducted by introducing a playful layer of
interaction. Since its introduction in the Gartner hype cycle and Gartner’s projection, that
predicted the widespread application of enterprise gamification, where over 70% percent of
Global 2000 organizations will employ at least one gamified application by 2014 (Gartner,
2011), an explosion of gamified technology-based services occurred. Startups and enterprises
that offer gamification software as service packages, as well as large organization (e.g. SAP)
explore gamification as means to engage consumers in their solutions has sprung. The offered
applications and solution are found in various non-game contexts pertaining to education,
marketing, education, employee productivity and health amongst others (Seaborn & Fels, 2015).
Although gamification is nowadays an established practice and a standalone industry segment,
Gartner (2012) identified that “about 80 percent of current gamified applications will fail to meet
business objectives primarily due to poor design”, in an industry sector that is projected to grow
over $11 billion by 2020 (Markets and Markets, 2016).

The gamification phenomenon also received the attention of the academy in the past
years and has been transformed from an interesting and novel research topic to a multi-
disciplinary field of research, that initially started from attempting to explore and define

gamification, to propose gamification frameworks, to subsequently examine ad-hoc and



standalone gamified systems in different non-game contexts and lately to identify the effect of
gamification on users’ behaviour (Hamari, Koivisto, & Sarsa, 2014; Seaborn & Fels, 2015).
Gamification undergoes examination in different academic disciplines and efforts towards a
definition of Gamification have been made respectively. From the service marketing perspective,
focusing on the overall goals, Huotari & Hamari (2012, p.19) define gamification as “A process
of enhancing a service with affordances for gameful experiences in order to support user's overall
value creation”. From the educational perspective Lee and Hammer (2011, p.1) define
Gamification as the “use of game mechanics, dynamics and frameworks to promote desired
behaviours”. To date the most adopted definition derives from Deterding et al. (2011) who define
Gamification as “.. the use of design elements in a non-game context”. The gamification
paradigm has been applied into different non-game context such as Health (Hamari and
Koivisto,2013; Hori et al.,2013), Education (Cheong et al.,2013; Denny,2013; Dong et al.,2012;
Fitz-Walter et al.,2011; Li et al., 2012), Commerce and Marketing (Hamari and Jarvinen,2011,
Hamari,2013) with different goals such as to engage participants (Burke, 2011), to motivate
behavioural and psychological outcomes (Deterding et al., 2011; Huotari and Hamari, 2012) and
to promote social interactions (Hamari, 2013; Hamari and Koivisto, 2013) amongst others. In
order to enable the gamification of a non-game context the different game elements such as
points, badges, leaderboards, rewards, levels, quests and challenges (De Paoli et al. 2012,
Dominguez et al. 2013; Zichermann 2011) are combined under a gamification design, introduced
in the gamified service and served mainly via technology based mediums such as PCs and
mobiles over the internet. As such, gamification can be viewed as a method that enhances
traditional electronic services currently extant in different non-game contexts via introducing

playful affordances.
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The appearance and the rapid development of gamified electronic services in various
sectors in the industry is the primary motivation for this doctoral research. Further on the fact
that although little research is currently extant on the effect that different game elements have on
the overall gamification design of the gamified electronic services’ goals, electronic services
promising engagement and behaviour change through motivation in a playful manner appear in
increasing rates in a to-be market of $11 billion. The aforementioned, leads us to study
individual and combined game elements’ effect on end users motivation and behavior when

participating in a gamified electronic service.

1.2 The Gamification Research Context

The research context of this doctoral research is positioned in the gamification of
electronic services. In today’s service based economy, the infusion of modern technology has
revolutionized the way services are provisioned, transforming traditional services into electronic
services (or e-services). Electronic services are “electronic offerings for rent” that are made
available and accessed over the Net in order to complete tasks, solve problems or conduct
transactions (Doukidis et al., 2008; Hoffman, 2003). E-services are targeted to consumers and
businesses and offered via different appliances (Vetter, 2001). Electronic services are defined
(Hoffman, 2003) in two ways: (a) as online functionalities provided for rent to consumers in
order to help them solve their problems and meet their needs and (b) as the “machine to machine
provision of software functionality, potentially provided outside of human interaction or
perception”. In the first view of electronic services, followed in this doctoral research, in
particular the use of gamification in extant electronic services aimed at helping people solve
problems and meet needs can support the transformation of the electronic service into a gamified

electronic service with engaging gameful affordances. Gamification advocates that the

[3]



introduction of a gameful layer upon the functionalities offered to the consumers will enable and
foster interaction and engagement in a similar manner that is typically found in traditional
electronic games. The consumer problems and needs in the case of gamification are reflected in
the business or consumer goals of gamification, pertinent to each non-game context application.
In a multitude of potential fields of application for gamified electronic services, the introduced
game elements and resulting gamified electronic services are expected to drive behaviour and
enhance engagement. However, each implementation requires that electronic services’ designers
take a plethora of gamification design decisions as well as account for the non-game context’s
specific attributes towards successfully implementing game-like experiences in the electronic
service (Deterding, 2017; Seaborn and Fels, 2015). It is thus crucial to understand and evaluate
the role each gamification design and game element plays during the design phase of a gamified
electronic service (Deterding, 2017), building on prior research efforts in respect to the design of
technology-based services (Davis et al. 1989; Theotokis et al. 2008; Venkatesh et al. 2003).
Although implementations of gamification in practice present promising results, there is limited
research that addresses the impact of different game elements and techniques on the overall user
participation experience, engagement subsequent behaviour let alone the underlying motivational
factors that enable it (Deterding, 2017; Seaborn and Fels, 2015). These sought after outcomes
have often been used in order to guide design decisions and support the evaluation of electronic
services (Bobbitt and Dabholkar 2001; Simon and Usunier 2007; Venkatesh et al. 2003), but
have not been related to the use of gamification designs and game elements in electronic service

design.
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1.3 Research Gaps and Questions

Several researchers in the fields of digital media, marketing and information systems
have spotted the potential benefits of the application of gamification in electronic services
(Deterding, 2017; Hamari, Koivisto and Sarsa, 2014; Seaborn and Fels, 2015). Furthermore
gamification practitioners and technology providers seek to understand the benefits and the
process of introduction of gamification in their electronic services as means of transforming
them into advanced service offerings (Guang Shi et al., 2017). However current efforts on
identifying the potential benefits of gamification remain confined to examining gamified services
at a pre- / post- gamification setting, built on top of vastly different gamification designs and
different non-game contexts leading to incomparable results (Deterding, 2017; Seaborn and Fels,
2015). Furthermore most gamification designs are based upon newly proposed gamification
frameworks such as Di Tomasso’s “Framework for Success” (2011), Werbach and Hunter’s
“6D” (2012) and Octalysis (Chou, 2013) however little work is presently extant in the literature
in terms of their validation (Deterding, 2017) leading to the need for the examination of design
approaches to gamification of electronic services (Seaborn and Fels, 2015). Examples of the
aforementioned issues have risen in the literature in the various extant efforts to map the
gamification landscape. Hamari et al. (2014) in their examination of the up to date empirical
studies on gamification identified that across the different research efforts the gamification
employed in different electronic services transformation to gamified services, as well as the
outcomes examined varied between the studies to the degree that formal meta-analysis could not
be conducted. A similar issue was raised by Seaborn and Fels (2015) examination of 31
empirical papers on gamification in different domains. As previous work has focused mainly of

overall gamified electronic services and not on the effect of initially isolated game elements and
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subsequently combined game elements a clear research gaps is identified pertaining to the effect
of the design decision for inclusion (and combination) of different game elements in the
gamification of an electronic service. The aforementioned is further supported by the outcomes
of an initial exploratory research that pertained to the design of two cases of gamified electronic
services one relative to a service on energy efficiency in the workplace and a second on a service
for the collaborative authoring of interactive applications and e-books for children. The results
indicated the need for individual exploration of game element’s effect on the aimed outcomes
prior to the design of the final gamified electronic service. The outcomes of the cases in parallel
with extant literature on gamification leads us to the initial research question of this thesis which
is the following:

RQ1: What is the individual and combined effect of game elements in the behavioural
outcome goals of a gamified electronic service ?

Extending the previous research gap and focusing on the goals of gamification as
identified in the process of “Gamification design — Motivational outcomes — Behavioral
outcomes” (Hamari et al., 2014; Huotari and Hamari, 2016), the gamification of electronic
services is conducted with a set of goals in mind, driven by the non-game context’s business
goals. Main identified goals of gamification is to enhance engagement and performance through
motivating participants to engage with the new gamified service (Deterding et al.,2011;
Kosmadoudi et al., 2013; Simoes, Diaz Redondo, & Fernandez Vilas, 2013; Kuo and Chuang,
2016). Previous efforts aimed at identifying the behavioral and motivational outcomes of
gamification primarily focused on the examination of ad-hoc gamified services have resulted in
positive or mixed results. Indicatively, Dominigues et al. (2013) utilized a gamified design

employing levels, challenges, badges and leaderboards in the education field in order to increase
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students’ motivation and engagement in learning experiences and the results of the application
although revealed an increase in initial motivation subsequently led to poor written performance
and participation in class. Cramer et al. (2011), utilized points, badges and status, in a gamified
service aimed to encourage location sharing utilizing Foursquare. The results indicated that
although the game elements could engage the participants with the gamified task, at cases they
were demotivating. McDaniel et al. (2012) utilized a gamified design employing badges and
leaderboards on online communities as means to enhance interactions. However the results were
mixed and performance was modestly affected by the gamification design. Masson et al. (2013)
utilized the game mechanics of points, badges and leaderboards with mixed results as the
gamification design was found to increase the performance of the participants however not
significantly.

Only in the latter years, the gamification researchers have turned their focus on individual
game elements with notable examples Denny’s (2013) examination of badges, Snyder and Hartig
(2013) and Musthag et al. (2011) examination of rewards and Hori et al. (2013) examination of
levels. Denny (2013) examined badges as means to motivate participation in online multiple
choice question based learning system with results indicating that badges had an effect on the
engagement with the learning system. Another example of badges examination in isolation
comes from Passos et al (2011) utilizing medals (badges) in a study of a gamified software
development method which presented mixed results with parts of the sample individuals and
teams becoming more engaged than others. Snyder and Hartig (2013) examined the effect of the
game element of rewards on an online quiz system for medical residents and results showed an
80% participation in the system as well as a 70% correct response rate leading the researchers to

speculate that the gamification design employing rewards contributed to the engagement with the
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system. Musthag et al. (2011) utilized the game element of rewards to motivate individuals to
engage in submitting quality data in research studies with positive results in performance in the
gamified task. Lastly in an effort to utilize gamification to encourage participants to smile more
Hori et al. (2013), utilized the game element of levels yielding positive results where participants
in the study showcased an increasing number of smiles. Although research on individual game
elements yields positive results in cases, gamification design usually does not rely on a single
game element but employees more in combination. It is evident, that further research is required
to identify the benefits of gamification in the different non-game context and further more the
role that each game-element plays in the overall goal of the respective gamification design.

However although the individual game elements examination has begun in terms of
behavioural outcomes, there is a sizable gap in our knowledge of the effect of the gamification
design to the psychological as little to non research has focused on how individual game
elements when combined, effect differently the gamification design than when isolated. This
leads to the following research questions of this doctoral research:

RQ2: What is the individual and combined effect of game elements in the psychological
outcome goals of a gamified electronic service ?

As gamification aims to enable motivational outcomes of participants when interacting
with a gamified electronic service, a number of motivation theories stemming from the field of
psychology have been proposed as a theoretical lens under which gamification can be examined
(Aparicio et al. 2012; Nicholson, 2012; Blohm and Leimeister, 2013; Sakamoto et al., 2012)
such as Self Determination Theory, Situated Motivational Affordance, Activity Theory, Goal
Setting Theory, Flow Theory and Fogg’s Behavior Model with the most prominent being Self-

Determination Theory (Deterding, 2015; Seaborn and Fels, 2015). Although Self Determination
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Theory has been identified as a prominent theory under which gamification can be examined,
little research is presently extant with the focus of identifying the potential of gamification to
motivate participants on gamified tasks (Mekler et al. 2015; Deterding, 2017). The previous
identified gap of individual game element examination in parallel with combined game element
examination on motivational and behavioural outcomes, when viewed under the most prominent
motivation theory in gamification (i.e. Self Determination Theory), leads to the need for
examination on how the game elements available in the gamification domain can enable the
satisfaction of the core needs found in Self Determination Theory. In particular when examining
gamification under which conditions and how the game elements can be utilized to support the
need for Competence, Autonomy and Relatedness when interacting with a gamified electronic
service as means to enable their Intrinsic Motivation to participate in the gamified electronic
service. The aforementioned gap leads to the following research questions in this doctoral
research:

RQ3: What is the effect of game elements and gamification design on Perceived
Competence, Autonomy, Relatedness of participants?

RQ4: What is the relation of the game elements to the interplay of the psychological and
behavioural outcomes?

The above four research questions are the basic objectives of this doctoral study and

based on these questions we build this thesis.

[9]



1.4 Expected Contribution and Thesis outline

Following the approach of the gamification initiative, this doctoral thesis has the purpose
to examine game elements under gamification designs applied in an electronic service of a non-
game context and empirically test the designed gamified electronic service on its capacity to
enable behavioral and motivational outcomes on the end participants. Previous research efforts
have mainly focused on the examination of gamification designs and application on non-game
contexts as an overall system, not being able to distinguish the effect each game element had on
the outcomes of the study, therefore the present doctoral research aims to address that gap, and
provide a knowledge contribution to the existing gamification research and practice. In particular
the examined game elements are rewards, game play mode and difficulty in progressing in the
gamified electronic service’s tasks, game elements that were previously unexamined in parallel
in isolation and in combination under the same non game context. Additionally and pertaining to
the non-game context, the non-game context of environmental awareness and environmentally
conscious consumption is examined for its eligibility to be gamified via an electronic service
employing the aforementioned game elements.

Further to the examination of individual and in parallel combined game elements and
based on the Self Determination Theory, the game elements in isolation and gamification design
as a combination of game elements is examined for their capacity to support the innate feelings
for the satisfaction of the basic needs of Competence, Autonomy and Relatedness leading to
perceptions of intrinsic motivation to participate in a gamified electronic service. Based on the

above expectations of this doctoral thesis we can formulate the overall thesis purpose as:
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To examine game elements’ effects in isolation and in combination in a gamified
electronic service of a non-game context with the goal to identify their capacity to enhance the
psychological and behavioural outcomes as well as identify the underlying motivational

affordances put forth by the gamification design.

In order to achieve the purpose of the doctoral thesis, a literature review on the relevant
disciplinces is conducted, followed by the presentation of the two gamification cases and the
respective research questions are built and provided in Chapter 2. Chapter 3 follows by
presenting the epistemological and methodological considerations of the thesis and the overall
research strategy followed. In Chapter 4 the exploratory phase is presented were a set of
interviews and focus groups was utilized to identify the most prominent game elements and
gamification designs for the gamification of the electronic service at hand. Building on the
findings of the initial exploratory phase of this doctoral thesis, Chapter 5 present the first
empirical study where the game elements of rewards and game play are examined in a laboratory
setting as means to identify for their effect on the intrinsic motivation and enjoyment of
participants in the first version of the gamified electronic service. Chapter 6 presents the second
empirical study of this doctoral thesis where building on the findings of the previous work, two
game elements are examined for their effect on behavioural and psychological outcomes put
forth by the Self Determination Theory. This study was conducted in a field experiment where
the developed gamified electronic service was utilized. Lastly in Chapter 7 this thesis is
concluded by providing the theoretical and managerial implications of this research as well as the
suggestions for future research. The structure of the doctoral thesis is shown schematically in

Figure 1.
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Chapter 2: Literature review and Preliminary research

The literature review chapter of this doctoral thesis has a set of four purposes. Initially, to
survey the current state of literature in the gamification field, secondly to identify the key
authors, articles, theories, and findings pertinent to the topic investigated thirdly to present the
key findings from the preliminary research conducted in gamification of electronic services in
two different cases and to identify the research gaps in knowledge, all with respect to
gamification of electronic services. Therefore, the objective of this chapter is to provide an
overview of the relevant to the thesis literature on gamification research in an organized and

critical way as well as to present identified issues stemming from the gamification practice.

2.1 Gamification in the Academic Literature

2.1.1 Gamification of Electronic Services

In order to identify the potential benefits and pitfalls of gamification of electronic
services, one must navigate first the landscape of services. Although a number of definitions are
extant (see Mathe and Shapiro, 1993; Kotler, 1994; Gronroos,1998) a broad definition of the
service concept comes from the services management and marketing field where Zeithaml et al.
(2008) conceptualizes a service as “Deeds, process or performances provided or coproduced by
one entity or person for another entity or person” (Zeithaml et al.,2008). A service as it is a broad
concept can be further segmented in different categories utilizing the different levels the service
entails namely, service industries and companies, services as products, customer service, and
derived service (for a detailed description see Theotokis, 2009). The technological process and
the rapid infusion of technology in everyday lives led to the emergence of Electronic Services.

Electronic services (or e-services) have been defined in two ways by Hoffman (2003), initially as
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online functionalities provided for rent to consumers in order to help them solve their problems
and meet their needs and secondly as the “machine to machine provision of software
functionality, potentially provided outside of human interaction or perception”. This doctoral
thesis follows the first definition of electronic services. When electronic services are examined
from the Information Systems (IS) perspective the technological applications and solutions that
provide and provision these services belong to e-commerce if there is the use of the Internet
(Pavlou 2003; Vrechopoulos et al, 2004) or m-commerce in the case there is the use of mobile or
handheld devices (Mylonopoulos and Doukidis 2003).

In the era of electronic services, recently the trend of gamification has found its way as
another medium that is promising to support the creation of advanced electronic services (Guang
Shi. et al. 2017) and as such in the academic literature, gamification is starting to gain
momentum the past seven years and its roots can be found in games. To better understand
gamification it would be necessary to first understand and conceptualize games and play. Going
back to traditional theorists of games and play, Roger Caillois coined the terms Paidia and Ludus
which map to playing and gaming in his seminal book “Man, Play and Games” (Caillois, 1961).
According to Caillois, Paidia is an uncontrolled play with different aspects of improvisation,
exuberance and carefree gaiety where Ludus restricts play with “arbitrary and tedious
conventions” adding “gratuitous difficulty. Therefore gaming involves a structured game that is
competitive in nature and has a clear goal or purpose whereas playing is a free form, open ended
and unstructured activity that has no particular goal or purpose. Evolving from Caillois, games
have been defined as activities that have voluntarily participation which are bounded by rules
and require conflict among equal parties towards unequal end results (Avedon and Sutton-Smith,

1971). Going to the contemporary digital games realm, noted game designers Salen and
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Zimmerman define games as “systems in which players engage in an artificial conflict, defined
by rules, that results in a quantifiable outcome” (Salen and Zimmerman, 2004). Stemming from
games and as gamification is a relatively new field of inquiry, different research streams employ
different definitions in relation to the point of view they examine it and the respective domain of
application. Gamification, when viewed from the service marketing perspective has been
defined as “a process of enhancing a service with affordances for gameful experiences in order to
support a user’s overall value creation”, by Huotari & Hamari (2012), emphasizing on the overall
goal of gamification and placing the focus on the user experience, rather than the end produced
service. When gamification is viewed as a tool for business strategy Werbach and Hunter define
gamification as “[the] use of game elements and game-design technigues in non-game contexts”
(Werbach and Hunter, 2012) suggesting that gamification is a process of designing services or
systems as a designer would. From the educational perspective Lee and Hammer (2011, p.1)
define Gamification as the “use of game mechanics, dynamics and frameworks to promote
desired behaviours” and on the same field Kapp (2012) defines gamification as using “game
based mechanics, esthetics and game thinking to engage people, motivate action, promote
learning and solve problems”. In the gamification literature, to date, the most cited definition
derives from the seminal work of Deterding et al. (2011) who define gamification as “the use of
game design elements in non-game contexts”. The aforementioned application of game design
elements is conducted with a specific goal in mind on the part of the gamification designer. In
particular the elements of “gamefulness, gameful interaction and gameful design” (Deterding et
al. 2011, p10) refer to the experience (gamefulness), the game elements (gameful interaction)
and the process of creating a gameful experience (gameful design). This definition also poses a

separation of gamification from fully fledged games as it distinguishes between gaming and
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playing as well as whole games and utilization of parts of games (Figure 2), also positioning

gamification in the larger field of the ludification of culture (Figure 3).

5 Gaming
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Figure 2: Gamification in the larger field of Figure 3: Gamification contrasted with related

digital games (Deterding et al. 2011) concepts (Deterding et al. 2011)

Going back to Hamari’s et al.(2012) definition of gamification where gamification is “a
process of enhancing a service with affordances for gameful experiences in order to support [the]
user’s overall value creation” when designing a gamified service, the entity that will offer the
service can utilize the affordances for gameful experiences (i.e. the different game design
elements from Deterding’s definition, dynamics and aesthetics of gamification) in order to
achieve the business objectives (Werbach and Hunter, 2012).

Gamification as the “of game design elements in non-game contexts” (Deterding et
al.,2011) currently has been applied in a number of non-game contexts, namely domains with a

varying goals. Examples of gamified services can be found in domains as Education (Smith.and
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Baker, 2011; Foster et al. 2012; McDaniel et al.,2012; Cheong et al., 2013; Denny, 2013;
Dominguez et al, 2013), Health and Wellness (Hamari and Koivisto, 2013, Hori et al.,2013; Rose
et al.2013), Sustainability (Gustafsson and Bang, 2008; Liu et al. 2011; Gnauk et al.,2012;
Berengueres et al.2013), Marketing and Commerce (Downes et al., 2012; Terfutter and Capella,
2013; Hamari, 2013), Computer Science and Engineering (Farzan and Brusilovsky, 2011; Passos
et al., 2012; Fernandes et al.,2012) and Human Resources work training (Farzan et al., 2008).
The varied applications of gamification in the different domains include the introduction of the
different game design elements into different scenarios with varied goals. A common
denominator of the different applications is that they rely on game design elements and their

interplay.

2.1.2 Game elements and Gamification Design

In order for gamification to be enabled the game elements as gamification “atoms”
(Deterding et al.2011) are utilized in combination to form a gamified system which in turn is
applied to the non-game context’s participants. Extant literature provides a set of base game
elements that can in combination constitute a gamification design like points, badges,
leaderboards, rewards, levels, quests and challenges amongst others (De Paoli et al. 2012;
Dominguez et al. 2013; Zichermann 2011) to enable the transformation of a given non-game

context into a gamified one.

2.1.2.1 Game elements

The base game elements found in gamified services include among others Points, Badges
Levels / Status, Leaderboards, Missions / Challenges / Quests, Rewards, Achievements and

Gamification feedback. Points are arithmetic units used to keep track of each participants’ score
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as a result of success in a predefined and specific task. Participants can earn points through
conducting activities that are available in the gamified process. Subcategories of points include:
Experience points — XP that are obtained continuously, Redeemable points - RP that are of the
type of “earn and burn” for external rewards, Karma points - KP that are awarded from a player
to another. (Kuo and Chuang, 2016; de Rocha Seixas et al., 2016; Cheong et al., 2013; Eickhoff
etal., 2012; Thom et al.,2012; Farzan et al., 2008). Badges are visual representations of
achievements in the gamified tasks of the electronic service. They can serve as an indicator of
accomplishment from the system to the participant as well as a representation of status from
participant to participant. (Davis and Singh, 2015; Hamari, 2015; Antin and Churchill, 2011).
Levels are predefined sets of bundled actions that are of different difficulty to be completed
(usually progressive upwards in diffi-culty) and Status can be obtained upon progressing and
completing each Level. Through the employment of levels, the gamified structure can guide the
evolution of skill and mastery of the participants in order to enable them to experience optimal
challenge (Mutter and Kundisch, 2014; Dominiques et al., 2013; Dong et al. 2012; Farzan et al.,
2008 ). Leaderboards are ordered lists of the current ranking of participants. The formation of
the leaderboard can be in various forms dependent on the case: (a) infinite leaderboard with all
participants being visible, (b) a non-disincentive leaderboard where each player can see his/her
relevant position in the center and 1-3 users predating him/her and 1-3 following him/her. (c)
Slice&Dice leaderboards where the leaderboard is sliced based on contextual factors such as
location, social among others (de Rocha Seixas et al., 2016; Hanus and Fox, 2015; Landers et al.,
2015; Butler, 2013). Missions and Challenges enable the players to go through a structured and
self-contained set of tasks and training content. They can be embedded within levels to micro-

manage skill evolution of the player. Both can be used to ensure parallelism to the user goal at
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hand and constitute small steps that build up to the bigger goal of the gamification setup (de
Rocha Seixas et al., 2016; Zichermann and Cunnungham, 2011). Rewards are in-gamification
and out-of gamification end goals for the participants. Two main categories of reward are Virtual
and Physical based on the point of application. Virtual rewards are stemming and contained
within the game space. Physical rewards transcend to the real world. A badge is an example of a
virtual reward where monetary rewards are physical rewards (Lounis et al., 2013; Li etal., 2012;
Fitz-Walter et al., 2011; Liu et al., 2011; Montola et al., 2009). Lastly, gamification feedback on
all actions is considered important. Additionally to the general feedback mechanisms, that keep
the user on the predefined path, the granular display of current stand and upcoming actions until
completion enables engagement with the content. The application can be in the form of a
progress bar within Quests, Challenges etc. or an overall goal progress bar (Xu, 2015; Dong et al.
2012; Li et al., 2012; Richter and Raban, 2012; Gustafsson et al., 2010). Besides the
aforementioned base game elements found in most gamification solutions, over seventy different
game elements can be used in the process of gamifying a system, for example through the
Octalysis Framework proposed by Chou (2013). This plethora of game elements can be mixed
and matched to create different gamification designs that can be later employed to serve the goal

of the gamification task or non-game context.

2.1.2.2 Frameworks enabling the gamification of electronic services

In order to design a gamified service, a number of gamification frameworks have been
lately introduced to assist in the process. Di Tomasso’s “Framework for Success” (2011)
includes seven steps towards gamifying an activity based on Self-Determination Theory. The
steps towards gamifying an activity include: (1) Discovering the reason for the gamification
based on stakeholders’ and business objectives, (2) Identification of the profiles and motivational
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drivers of the potential participants, (3) Goals and Objectives setting, (4) Identification of players
skills and Actions relevant to the skills, (5) The “Lens of Interest” where the choices of game
elements introduction and interaction occurs, (6) Desired outcomes identification, and (7)
Playtesting.

Another gamification framework is Six Steps to Gamification known as 6D by Werbach
and Hunter (2012). In 6D the process of gamifying and activity starts from the initial
identification and definition of the business objectives followed by the delineation of the target
behaviour noting of what is the desired outcome on the business objectives. The third step
includes the analysis of the players (potential participants) and their key characteristics. The
fourth step is the selection of the “activity loops” which is the structure of the interactions of the
game elements among them and the game-elements to player interactions. The fifth step includes
the analysis of the design choices in terms of whether they have the potential to be perceived as
“fun” by the participants. Lastly the sixth step includes the deployment of the gamified system
and the play. Marache-Francisco and Brangier (2013) propose a Gamification design process
rather than a framework consisting of three dimensions that need to be taken under consideration
when designing a gamified system, namely Sensory-motor dimension, Motivation emotion and
commitment and Cognitive dimension of interaction. Theses dimensions are included into two
steps of gamification design, the context analysis and the gamification experience. Lastly the
Octalysis Gamification Framework by Chou (2013) emphasizes on the design from the point of
view of the participant and the motivational drives that can be employed to facilitate motivation
for engagement. The game elements are placed on an octagon shape where they are mapped to
the eight core drivers identified namely, Meaning, Empowerment, Social Influence,

Unpredictability, Avoidance, Scarcity, Ownership and Accomplishment. The aforementioned
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generic gamification frameworks although are utilized as gamification design frameworks in the
industry, little work is extant in the academic literature in terms of validating the aforementioned
frameworks (Deterding, 2015). However, domain specific gamification frameworks are
developed and examined by the academia in different fields. In the domain of education and with
the purpose to assist educators with a set of gamified educational tools to improve motivation
and learning outcomes of students, Simoes et al., (2012) developed a Social Gamification
Framework for K-6 learning platforms. In their framework, game elements of points, levels,
trophies, rewards and leaderboards are adapted to the K-6 education context and a teacher is
enabled to deliver his/her learning content in a gamified learning process as illustrated in Figure
4. The K-6 Framework for Social Gamification is undergoing examination in the context of the

Schoooools.com project involving 18000 users in 54 schools in Portugal.
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Figure 4: The K-6 Framework for Social Gamification (Simoes et al.,2012)

Another domain specific gamification framework in the E-Banking sector is proposed
by Rodrigues et al. (2016) where the developed framework was presented and experienced by 53
participants that yielded five characteristics of the gamified software development (design,

appearance, functionality, rules and objectives) as well as five element dimension (game,
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product, security, process, and information) leading to a framework for designers that highlight
the most important features that the gamified system should have. The framework was evaluated
through five gamified business applications, namely (Futebank, Dreams, Galaxy, Olympics and
Warrants). These applications were presented to five respective user groups in the study to
identify the software elements and characteristics that were perceived by the users as relevant to
the gamification process. The results, as illustrated in Figure 5, present a Five-Step project
management framework for gamification (5PMG) that can serve as a framework towards the

design of gamified systems in the E-Banking Sector.
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In the domain of Software Engineering, the GOAL Framework by Garcia et al. (2017)
provides the designers with a framework that addresses all phases of the software life cycle as

well as the processes involved in each phase. The methodology followed in the GOAL
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Framework, includes 6 steps namely Identification of Objectives, Player analysis, Scope
definition and feasibility study, Game analysis and design, Development of Gamified platform
and Management, monitoring and measuring as illustrated in Figure 6. In the first step, the
objectives and the indicators of objective fulfillment are established, followed by the second step
where the potential players’ profiles are obtained and analyzed in parallel to the objectives. In the
third step the gamification design occurs within the scope of the gamification objectives and an
overall feasibility study shows identifies the best solution for the solution to be developed. In the
fourth step the requirements are produced per component, mechanic, dynamic and aesthetic and
the use cases are produced. Fifth step includes the development of the gamified system on the
use cases and lastly the platform is monitored and refined on the game elements, dynamics and
mechanics of the system. The framework was applied in a software company employing 25
people though a case study with positive results in the areas of project management,

requirements management and testing.
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Figure 6: The GOAL Framework methodology (Garcia et al., 2017)
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As gamification is a relatively new and unexplored field the identified gamification
frameworks are either not validated (Deterding, 2015) or the ones that adhere to specific domains
or developed for specific purposes do not adequately cover the intricacies of other non-game
contexts. In order to negate the issues that may arise from the utilization of a gamification
framework that is either not examined extensively or does not relate to a non-game context of
research it is prudent to refer to game design frameworks that can be found in the game design
literature as Bjork and Holopain (2004) Patterns of game design, the Typology model of game
design by Elverdam and Aarseth (2007) holding seventeen dimensions that should be considered
by the game designer when creating a game, Salen and Zimmermans’ (2004) conceptual
framework proposing three ways to frame and understand games namely Rules, Play and Culture
where Rules address to the formal game design, Play addresses the experiental design and
Culture contains the contextual game design. The aforementioned game design framework and
typologies are designed for the creation of fully fledged games and although can be used as an
initial starting point towards gamification design, they extend at cases beyond the scope of
gamification in terms of the plethora of design choices (e.g. Elverdam and Aarseth 17
dimensions) or do not account for the non-game contexts’ business goals of gamification and the
necessity for an open-ended gamification design as gamification may not have the end structure
found in games.

On that account, in gamification and stemming from the game design literature, a widely
adopted framework is the Mechanics, Dynamics, Aesthetics (MDA) Framework by Hunike et al.
(2004). The MDA framework, stands for Mechanics, Dynamics, Aesthetics Framework and is a
game design Framework that consists of three levels of abstraction that support the creation of a

game in iterative stages based on the available game components and the potential interaction of
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player to the components and subsequent result from the player side, in contrast to the expected
result from the producer side. In the MDA Framework, as defined by Hunike et al. (2004, p.2),
Mechanics are “the particular components of the game, at the level of data representation and
algorithms”, Dynamics constitutes “the run-time behaviour of the mechanics acting on player
inputs and each others’ outputs over time” and Aesthetics is the “desirable emotional responses
evoked in the player, when she interacts with the game system” and the two way interaction
starting from the designer perspective and design choices on the one hand, and the user
percpective that follows a different path where (s)he experiences the gamified service through

the aesthetics to the Dynamics and the Mechanics. The MDA Framework is presented in Figure
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Figure 7: The MDA Framework (Hunike et al. 2004)
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Following the Gamification paradigm and using the MDA framework as a conceptual
starting point, we are able to utilize the game elements into gamification designs having in mind
that the process relies both from the designer perspective towards creating an experience that
aims to elicit aesthetic results but also from the participants’ perspective who based on the
aesthetic result identifies with the gamified system. The MDA FrameworKk is suitable for
gamification of contexts as it elicits three different levels of abstraction in the game design
process and creates a roadmap to examine the relationship between game elements eligible for
introduction (stemming from Mechanics), rules of interaction in the particular context (stemming

from Dynamics) and reason for introduction based on expected evocation of emotional responses
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(stemming from Aesthetics). In the MDA Framework the Aesthetics level elaborates on player’s
potentially evoked emotional responses through a specific taxonomy that includes “Sensation,
Fantasy, Narrative, Challenge, Fellowship, Discovery, Expression and Submission” (Hunicke et
al. 2004, p.2) differentiating from terms as “Fun” and “Enjoyment” which are traditionally shout
after in game design. However, as Gamification is still under development, it is prudent to treat
the aesthetic component of gamification through the motivational affordances sought after by the
designer and experienced by the participant. In a gamification setting the mechanics available
include the game elements of gamification, and Dynamics constitutes, the interaction of the users
with the game mechanics. Lastly the aesthetics constitute the desired evoked emotional response

upon experiencing the gamified context through the designed service.

2.1.3 Gamification design effecting Engagement and Performance

Gamification has received the attention of the academic literature in the past five years
and attempts to identify its benefits are undergoing. Initial efforts have focused on the
identification of the effect of different gamification designs on different non-game context by
means of transforming them into gamified activities and examining the effects the transformation
had. However these efforts are mainly focused on specific implementations of gamification
examining post-gamification changes in participant behavior. What’s more the gamification
designs employ and examine different game elements, in parallel as whole. In their review,
Hamari et al. (2014) examined 24 empirical studies on gamification and identified that across the
different research efforts the gamification designs employed as well as the outcomes examined
varied greatly between the studies to the degree that formal meta-analysis could not be conducted
as they were not comparable. Additionally they identified that out of the 24 empirical studies,
only two had positive results on all tests and 13 had parts of tests yielding positive results. Lastly
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only five papers examined the effect of an isolated game element whereas the remaining had
varied game elements under different gamification designs. In another effort to identify the
merits of gamification and its effectiveness as a motivational tool, Seaborn and Fels (2015)
examined 31 empirical papers on gamification in different domains and found similar results. In
particular, they identified that out of the 31 empirical studies, 19 yielded positive results and 12
yielded mixed results. Out of the 31 empirical studies only 5 papers examined the effect of
isolated game elements and the remaining had different combinations of game elements under
gamification designs. Additional to cross domain examination of the benefits of gamification,
recent studies surveying the literature of gamification can be found that are domain specific. In
the field of Software Engineering, Perdreira et al., (2015) conducted a systematic mapping of
gamification in software engineering identifying 29 papers in the field, however less than half of
the papers included empirical evaluation. In a similar manner, Sardi et al. (2017) surveyed the
literature on gamification and e-Health identifying 41 articles out of which thirteen examined
gamified applications with the aim to sustain users’ engagement with the designed e-Health
related tool. Similar to the previous studies the gamification designs varied and utilized a
plethora of different game elements in the respective studies, which lead the researchers to
identify the need for further empirical evaluations as means to provide validity of gamification’s
effectiveness in the domain.

In terms of engagement with a gamified system on a non-game context indicative studies
employing different gamification designs with a collection of game elements present results
varying from positive to mixed. Li et al. (2012) utilizing challenges, levels, rewards, points,
badges and leaderboards, created GamiCAD a gamified tutorial system for learning AutoCAD.

In their study the utilization of the selected game elements under the gamification design
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supporting GamiCAD yielded in positive results on the engagement of the users with the system.
Dominigues et al. (2013) similarly utilized a gamified design employing levels, challenges,
badges and leaderboards in the education field in order to increase students’ motivation and
engagement in learning experiences. The results of the application although revealed an increase
in initial motivation, poor written performance and participation in class was observed. Another
interesting outcome of gamification is presented in the study of Cramer et al. (2011), where with
the use of points, badges and status, the researchers aimed to encourage location sharing utilizing
Foursquare. The results indicated that although the game elements could engage the participants
with the gamified task, at cases they were demotivating. On the other hand of positive or
partially positive results, Downes-LeGuin et al., (2012) found that engagement was unaffected
by the gamification design employing narrative, levels, avatars and rewards, in the field of
Marketing. This differences on the effect of gamification designs in engagement is consistence
with the findings on performance. In terms of performance on the given task(s) of the non-game
context with the utilization of gamification designs, a number of studies present interesting
results. McDaniel et al. (2012) utilized a gamified design employing badges and leaderboards on
online communities as means to enhance interactions. However the results of the gamification
were mixed and performance was modestly affected by the gamification design. In an effort to
encourage participation in pro-environmental community activism through crowdsourcing,
Masson et al. (2013) utilized the game mechanics of points, badges and leaderboards with mixed
results as the gamification design was found to increase the performance of the participants
however not significantly.

Although the primary focus of the academy has evolved around examining the effect of

gamification as a whole, as the field matures, different research streams shout after to examine
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the effect of individual game elements on the gamification goal. Such game-element isolated
examples of gamification research can be found in badges, levels and rewards. Denny (2013)
examined in isolation the game element of badge as means to motivate participation in online
multiple choice question based learning system. Results indicated that badges had an effect on
the engagement with the learning system however the number of submitted questions
(performance) was not affected. Passos et al (2011) utilizing medals (badges) in a study of a
gamified software development method presented mixed results with parts of the sample
individuals and teams becoming more engaged than others.

Snyder and Hartig (2013) examined the effect of the game element of rewards on an
online quiz system for medical residents and results showed an 80% participation in the system
as well as a 70% correct response rate leading the researchers to speculate that the gamification
design employing rewards contributed to the engagement with the system. Musthag et al. (2011)
utilized the game element of rewards to motivate individuals to engage in submitting quality data
in research studies. Results indicated that the reward incentive structures improved performance
in the gamified task. Lastly in an effort to utilize gamification to encourage participants to smile
more Hori et al. (2013), utilized the game element of levels yielding positive results where
participants in the study showcased an increasing number of smiles. Although research on
individual game elements yields positive results in most cases, gamification design usually does

not rely on a single game element but employees more in combination.

2.2 Preliminary Research

This doctoral research was also motivated by the identified gaps found in two different
cases of gamification of electronic services in two different non-game contexts. The first

pertained to a service with the goal to enable utilities and companies to motivate end users to
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consume energy (at home and at work) in an environmentally conscious way and the second
pertained to the design of a gamified service for the collaborative authoring of interactive
applications for children. The two cases alongside with the respective insight that complement

the identified research gaps in current practices are briefly presented in the following sections.

2.2.1 Gamification of an Energy Efficiency Electronic Service

The first case that motivated this doctoral research, by identifying the need of individual
game element examination as well as the introduction of the end-user in the design process
pertains to the design of a gamified service targeted to energy efficiency in the workplace for an
SME company in the field of energy efficiency. The company offers an electronic service that
enables the real time monitoring and reporting of energy consumption, based on smart energy
metering devices and targeted to businesses. The overall goal of the SME for the project is to
provide a unified service that besides the main functionalities of monitoring and reporting, and
subsequent benefits (e.g. cost reduction) will offer advanced services aimed at the employees of
their business customers. This advanced service will support the employees of their customers
towards adopting energy efficient consumption practices in the workplace and included the
introduction of gamification in their core offering. The goal of gamification in the present case
was twofold : (a) To motivate for engagement with the solution with the introduction of a playful
layer of interaction and (b) To educate the end-users in the benefits of adopting energy efficient
practices in the workplace. In the process of designing the gamified service to be introduced in
the core electronic service of the SME a number of phases took place each of which resulted into
valuable insights that guided this doctoral research. The design phase of this case included the
phases of Business requirements elicitation, Design of gamified service and playtesting prior to
deployment.
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Initially and pertaining to the requirements elicitation, the identification of the goals of
gamification were business driven and evolved around the capabilities of the extant service
solution. In order to enable the enhancement of the service with a playful layer of interactivity a
number of game elements were introduced in the resulting gamification design that aimed to
cater to the different levels of the respective employees. Additionally as there was a business
goal to train and educate the employees in the benefits of adopting energy efficiency practices at
work a separate set of quizzes (with energy related content) was deemed fit for introduction. As
the business goals of the gamification of the electronic service were predefined and business
driven, the option to engage the end-customer businesses that would eventually benefit from the
system and introduce them into the design process was not possible. The aforementioned
inability had both benefits and drawbacks. The main benefit was that the gamification design
would not be too narrow or limited in scope as it would not be bound by an additional layer of
customer specifications. As the electronic service is offered in a plethora of businesses in
different industries, the introduction of their respective requirements would create a gamified
service that although would cater greatly to their individual intricacies, would render the design
complicated and inapplicable horizontally. The gamified service was therefore a white label
gamified electronic service in the field of energy efficiency.On the other hand a drawback that
stems from the inability to introduce the end customers in the design phase led to the creation of
a gamification design that would not be focused to the specific customers’ needs limiting its
potential per deployment.

During the requirements elicitation phase and pertaining to the goals of the gamified
service the two main goals were analyzed to identify in the literature the most prominent game

elements in parallel to the best practices in the industry at the time. The base game element of
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point was selected to be utilized as the main building block upon which successful interaction
would be rewarded. In particular for points and in order to cover all possible aspects of potential
rewarding different subtypes of points were selected. The base Experience Points would cater to
in-gamification service results of the end-user actions, whilst interacting with the service.
Additionally the type of Redeemable Points would enable the gamified service to provide
physical rewards (i.e monetary bonus). The aforementioned point structures in turn enabled the
introduction of the game element of a leaderboard in order to present to the users their current
stance in the global energy efficient efforts. Further on, as one of the goals of the service was to
enable the training of end-users in energy efficient work behaviours, the game element of levels
was introduced in order to segment the energy efficiency knowledgebase of the company into
levels of training content, served via different questionnaires. Complementing the point awarding
structures and the leaderboards and levels, badges were selected to represent discreet milestones
of achievements. Badges were developed around the theme of energy efficiency as to enable
their industry agnostic application. Lastly for all available actions that were enabled in the
gamified service, respective sets of KPIs were developed to enable the monitoring of the
behaviour of the end users as well as to be used further on to optimize the gamified service.
During the design phase a number of iterations took place with the SME in order to conduct an
initial finetuning of the game elements’ allocation to the different energy efficient content that
would cater to the non-game context at hand. Lastly during the playtesting period the developed
smartphone application was examined for the appropriate introduction of the game elements.
Following the completion of the project, the SME proceeded to deploy to several of its customers
supporting their core offering and presently it has evolved since its first version to a more

complex system.
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The present project resulted in valuable insights pertaining to the design of an electronic
service. An initial major finding relates to the overall process of requirements elicitation. As the
system was designed solely upon the specifications provided by the SME, the design had an
additional layer of complexity in order to be enabled to cater to the varied potential applications
on different industries. Further on as no end users were brought in the design process a core
drawback was that the design was based only on industry best practices and the current literature
at the time. This presents a clear drawback of the gamified electronic service as the end-users
who the service is target for were not introduced in the design process leading to a gamification
design that was not tailored to their needs. As such the present research benefits from the insight
received towards validating the need for the introduction of an additional phase in the
requirements elicitation phase, that of introducing the end-users in the process. Another
important insight relates to the combination of the game elements. As the service was designed
to be offered as a package, a large number of KPIs were needed to be introduced in the backend
in order to be able to identify which game elements engaged the users. Further on, as the system
did not have the ability to be customized per instantiation, regarding the game elements, during
deployment and operation it lacked the ability to conduct an experiment to identify the effect of
isolated game elements and the results from its usage would refer to the gamified service as a
whole. This presented the need for an experimental phase for the validation of the gamification

design decisions pertaining to the game elements introduced.

2.2.2 Gamification of a Collaborative Authoring Electronic Service

The second case that involved the gamification of an electronic service and produced
valuable insight that guided this doctoral research pertains to an electronic service in the field of
collaborative authoring of interactive apps and e-books for children, named Q-Tales. Q-Tales-is
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a collaboration ecosystem where creative professionals, experts and parents co-create new (or
transform existing) children literature into high quality interactive e-books. In order to achieve
that, the Q-Tales Collaboration Platform brings together the aforementioned stakeholders and
subsequently through the Q-Tales Authoring tool the interactive e-books are co-produced.
Following that, the Curation Framework ensures that every produced interactive e-book
conforms to the academic developments of pedagogy. Lastly, the Q-Tales interactive e-books are
made available through the Q-Tales store for parents to purchase and for their children to read.
This novel approach in the process of self-publishing extends the currently available options and
enables creative professionals in the industry to become involved throughout the lifecycle of the
process of new interactive e-books for children creation and publishing. The Q-Tales

ecosystem’s architecture is presented in Figure 8.
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As this new approach of self-publishing is disruptive in the very nature of current
publishing practices and approaches, in order to motivate professionals to participate and adopt
it, the gamification paradigm was employed, turning the Q-Tales ecosystem and respective
processes into game-like experiences. In the present case as the involved stakeholders were
different in nature the need to introduce them in the gamification design process was evident as
the gamified system we designed was indented to be used by a number of different professionals
and individuals in the spectrum of interactive e-books for children including Educators/Teachers,
Parents/Children, Authors/illustrators/Narrators among others. The choice to introduce and apply
gamification was a result of the two major workshops conducted in Italy (Rome) and Poland
(Cracow) where stakeholders from all user groups relevant to Q-Tales’ scope participated in the
design process that resulted in the extraction of the platform and gamification goals, as well as
guidelines for the game elements eligible for introduction in the Q-Tales ecosystem®s modules.
More specifically, the workshop held in Rome, Italy, involved 18 participants including 7
educators, 2 parents™ organizations, 3 researchers, 3 technology developers, 2 pedagogists and 1
bookseller and was focused on the platform itself. Stakeholders were asked to identify potential
barriers from their perspective to the realization of the Q-Tales platform and of e-books
generation, which then were incorporated in the gamification design of the platform. For
instance, a main issue identified was the “Need to encourage creators, producers, publishers,
schools to continue to use the platform”, which should be resolved by the introduction of game
elements, such as missions, badges and leaderboards. Furthermore, the workshop held in
Cracow, Poland by the Cracow Chamber of Commerce and Industry had the form of a focus
group, in which participants focused on the barriers to childrens’ literacy development. In total,

12 participants from a variety of backgrounds including educators, reading specialists, authors
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and publishers were asked in a focus group context to openly discuss potential implementation
barriers. The main results related to gamification were:

(a) Experts agreed that achievements gained by profile/avatar could motivate to reading

(b) Children should be rewarded for trying, not just for success

(c) Introduction of mini games with make the reading process more interactive and
engaging

Following the identification of the gamification goals of Q-Tales, the introduction of
different game elements that would cater to the different goals and the respective stakeholders
took place. In Q-Tales the game elements introduced were Points, Ranking, Leaderboards,
Badges, Missions and Feedback. In Q-Tales, the main game element available across the
service’s modules is Points and in particular Experience Points and Karma Points. Points are
utilized throughout the ecosystem to enable the stakeholders to track and showcase their
performance in terms of system use and e-book creation results. Overall, the point structure
follows different formations for each group of end-users as derived from the available
functionalities of the systems they employ and have access to. In Q-Tales there are 31 point-
awarding actions distributed among the different components and available to respective end-
users. The relative weight of each action and subsequent experience points awarding stems from
(a) its importance to the ecosystem and (b) difficulty to be completed, as identified by the
involved stakeholders of the platform and the end-users in parallel to Gamification best practices
and academic literature. Additionally to point awarding actions and associated point rewards, and
in the process of a professional’s selection of the best possible complementary professional to
collaborate, the Q-Tales ecosystem includes the game element of leaderboard. The leaderboards

indicate the ranking of each professional involved in completed interactive e-books. The
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leaderboard is customizable with the ability to present Ranking by Profession, Country of origin,
Genre of published books, Age Range of published books and Curation score. In addition to the
leaderboards and in order to further drive participants to engage with the system, a series of
achievement milestones is introduced in the gamification structure. These achievements are
represented with the use of badges, awarded in perpetuity to end-users upon completion of
specific tasks related to milestones and the user group. Overall, 88 different achievements were
identified and badges were designed to represent them. In order to enable the end-users to
achieve higher levels of status based on their achievement the badges have three different levels
(White, Silver, Gold) representing different importance and difficulty of achievements. Another
game element introduced in the Q-Tales ecosystem, is the game element of missions. Missions
are utilized in terms of the formation of specific challenges for the creation of different types of
books. As the Ecosystem progresses and interactive apps and stories are created, missions will
drive the creation of various stories that are required to complement the categories in the Q-Tales
store. Initially, a set of Missions is introduced with the same constant reward (in terms of points)
throughout and based on the progression of book creation, different missions will be constantly
introduced to balance the overall need for different types, story genres, story characters etc. The
set of initially introduced missions consists of 62 different missions all awarding 1000
Experience Points. The user is awarded the points if he/she has begun a new project through a
mission and has successfully passed all the stages up to publishing. Lastly, for every action that
triggers an awarding rule (for points/badges etc.) within the gamification framework, feedback is
given to the user on the in-gamification result of his/her action. That is conducted by a popup
that enables him/her to understand and follow his/her actions and the respective gamification

reaction and reward. Additionally, the end-user is given access to his/her gamification related
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results history where in reverse chronological order all rewards/achievements etc. are presented.
This enables the user, in a non-intrusive or work-disruptive way to be informed on what is
currently achieved and which is the next milestone throughout the process.

During the phase of initial deployment, the results from a period of a three-week trial
showed that the gamification design and selected game elements were well received by the users
with one exception, that of the leaderboard. Overall the leaderboard was found to be
demotivating in terms of intention to continue using the ecosystem, amongst professionals and in
particular the segmentation based on professionals’ type. As the Q-Tales ecosystem enables the
collaboration of professionals in the children e-book industry, during the requirements elicitation
phase it was identified that the professionals would be interested to see and show where they
stand among same industry professionals as means to be preferred in upcoming collaborations.
This differentiation led to the removal of the different types of leaderboard and the maintenance
of a single leaderboard based on overall Experience Points, which illustrates cumulatively the
overall involvement of each participant with the ecosystem irrespectively of profession.

The involvement and results in the Q-Tales case, lead to important insights that motivated
this doctoral research in a two-fold manner. Initially the game element of the leaderboard
presented both positive and negative results in terms of potential to motivate end-users to engage
with electronic service when introduced in a gamification design. During the requirements
elicitation it was perceived as a positive measure to engage the end-users, however in practice it
had the opposite effect. Additionally the need to conduct a thorough experimentation phase prior
to the initial deployment of the gamified electronic service as means to examine in a real usage

scenario was identified.
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2.3 Research Gaps and Questions

Building on the findings of the literature review and the preliminary research on the two
cases, it is evident that gamification of electronic services is still vastly under-examined and
further research is required to identify the benefits of gamification in the different non-game
context and further more the role that each game-element plays in the overall goal of the
respective gamification design. Therefore a prominent overall research question entails to the
combined effect of game elements and their interplay and role on the gamification design.

RQ1: What is the individual and combined effect of game elements in the
behavioural outcome goals of a gamified electronic service ?

Additionally to the game elements and their potential contribution to the goals of a
gamified electronic service, in the latter years an interest on understanding its motivational
dynamics has begun and gamification is being examined under different motivational theories for
its capacity to support or motivate the participants with the use of different game elements under
gamification designs. In particular, the gamification is conceptualized in extant literature into
three main aspects, the gamification design initially that includes the game elements and design
as gamification affordances leading to the psychological outcomes sought after by the
participants and last the behavioural outcomes that are enabled by the psychological outcomes

(Figure 9).
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Figure 9: Abstract conceptualization of gamification according to Hamari et al. (2014); Huotari
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and Hamari (2016).

Hamari et al. (2014), in their review of the gamification literature identified that the
extant studies investigating the psychological outcomes of gamification focused on motivation,
attitudes and intentions towards the services and enjoyment during participation, however at the
time only one study utilized “validated psychometric measurements” (Hamari et al.,2014). A
similar result on the psychological outcomes was identified by Morschheuser et al. (2017), in
their review of gamified crowdsourcing services and applications where out of the 26 reported
empirical studies that examined psychological outcomes of gamification in terms of motivation,
attitudes, enjoyment, appeal, interest and goals, initially the psychological outcomes of
gamification were not measured in a common manner and only four studies used validated
psychometric measurement instruments. Further on Seaborn and Fels (2015) in their survey of
the gamification literature across different domains identified the need for examination of the
effect of isolated game elements via the empirical exploration of theoretical underpinnings of
gamification including motivation with validated instruments as means to create a comparable
set of results. A similar trajectory is proposed by Pedreira et al. (2015) in the field of software
engineering and gamification where they identified that the majority of the studies do not provide
evidence on the effect of gamification on players’ motivation.

Overall there is a sizable gap in our knowledge of the effect of the gamification design as
to the psychological outcomes of the participation as well as the behavioural outcomes. What is
more, besides the overall gamification design, the individual game elements as well as the
combined effect of game elements on the psychological outcomes is still under researched.

Therefore another prominent research question pertains to the combined effect of game elements
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and their interplay and role on the aimed psychological outcomes of the gamification of a non-
game context.

RQ2: What is the individual and combined effect of game elements in the
psychological outcome goals of a gamified electronic service ?

In order to identify and examine the motivational capacity of gamification, a number of
motivation theories stemming from the field of psychology have been proposed (Aparicio et al.
2012; Nicholson, 2012; Blohm and Leimeister, 2013; Sakamoto et al., 2012) such as Self
Determination Theory (Ryan and Deci, 2000) and Intrinsic and Extrinsic Motivation (Ryan and
Deci, 2000), Situated Motivational Affordance (Deterding, 2011), Activity Theory (Vygotsky,
1978), Goal Setting Theory (Locke, 1968), Flow Theory (Csikszentmihalyi, 1990) and Fogg’s
Behavior Model (Fogg, 2009) with the most prominent being Self-Determination Theory
(Deterding, 2015; Seaborn and Fels, 2014). Self Determination Theory by Ryan and Deci (2000)
is a macro theory of human motivation that postulates that a person is motivated to conduct an
bahaviour by an intrinsic motivation when (s)he is motivated by factors internal to oneself or by
extrinsic motivation when (s)he is motivated by a separate to oneself factor. Both extrinsic and
intrinsic motivation have been found to promote engagement and performance in tasks (Cerasoli
et al. 2014) however only intrinsic motivation has been associated with psychological wellbeing
as well as an increase in the extent of effort individuals put into the examined tasks (Cerasoli et
al. 2014). As gamification finds its origins on games, Self Determination Theory is proposed as
an appropriate motivation theory to study gamification as previous research on games identified
it as an appropriate framework to investigate the motivational potential of games and video

games in particular (Przynylksi et al 2010; Rigby and Ryan, 2010; Przynylksi et al., 2009; Ryan
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et al., 2006, Yee,2006). In Self Determination Theory, three major human needs are postulated as
means to achieve intrinsic motivation to conduct a behaviour, namely the need for competence,
the need for relatednesss and the need for autonomy. The need for competence refers to feelings
of efficiency and success one must be enabled to have during conducting an activity in a given
environment (Vansteenkiste and Ryan, 2013), the need for relatedness refers to feelings of
belonging and attachment in a social context one must exhibit while conducting an activity in a
social environment (Deci and Vanseenkiste, 2004) and lastly the need for autonomy relates to the
feelings of freedom and volition one should experience whilst conducting an activity (Deci and
Ryan, 2012). Although Self Determination Theory has been identified as a prominent motivation
theory under which gamification can be examined, little research is presently extant with the
focus of identifying the potential of gamification to motivate participants on gamified tasks
(Mekler et al. 2015) and further on little research is extant examining the motivational
capabilities of individual game elements in isolation with the notable exceptions of Mekler et al.
(2013;2015) examination of points, levels and leaderboards, Denny’s (2013) examination of
badges and Landers et al. (2015) examination of leaderboards. In order to identify the potential
of different gamification designs to facilitate the three basic needs of competence, relatedness
and autonomy, Sailer et al. (2017) proposed an initial taxonomy of game elements based on their
potential to address the different needs. They propose that the need of competence can be
addressed by Points, Performance graphs, Badges and Leaderboards, the need for relatedness can
be addressed by Team formation and the need for autonomy can be addressed by avatars (Salier
et al., 2017) leading to a research trajectory of examining the game elements in isolation as well
as in combination as means to enable specific needs. The aforementioned identified gaps in the

gamification research pertaining to the motivational capabilities of gamification and respective
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game elements through the lens of Self Determination Theory present a prominent set of research

questions as follows:

RQ3: What is the effect of game elements and gamification design on
Perceived Competence, Autonomy, Relatedness of participants?

RQ4: What is the relation of the game elements to the interplay of the
psychological and behavioural outcomes?
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Chapter 3: Research Methodology

The research methodology is defined as the plan utilized for the systematic investigation
of a selected phenomenon or behavior, whilst employing the scientific method according to
Matsumoto (2009). As this investigation is relative to the way the topic is approached and the
researchers’ own beliefs and views, in order to design a research study one must navigate and
position oneself through the three framework elements that comprise it (Creswell 2014). The
three framework elements and approaches to research include: the philosophical assumptions
about what constitutes knowledge, the strategies of inquiry (research design) and lastly the
methods which are the detailed procedures of data collection, analysis and writing. Chapter three

presents the philosophical stance and the methodological principals of this doctoral research.

3.1 Research Approach and Epistemological Considerations

In relation to the philosophical assumptions of what constitutes knowledge and the
respective knowledge claims and worldviews (Guba 1990), a researcher can identify with one
out of four main worldviews, namely Postpositivism, Constructivism, Advocacy/participatory
and Pragmatism (Creswell, 2013) as a relation of her/his evolution in the course of the doctoral
research and the subject one inquires about. Postpositivism (also termed empirical science,
postpositivist research) stemming from 19™ Century writers challenges the preceding positivist
notion of the absolute truth of knowledge, postulating that “we cannot be “positive” about our
claims of knowledge when studying the behavior and actions of humans”(Creswell, 2013). In this
case absolute truth can not be found as knowledge is conjectural (Phillips and Burbules, 2000).
Postpositivists believe that different causes probably determine effects and outcomes, therefore

rely into breaking down the problem they study into discrete and testable ideas as means to
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identify and assess the potential causes that influence the observed outcome. Constructivism on
the other hand, assumes that the individuals in their effort to understand the world where they
operate develop subjective meanings of their own experiences that they in turn interpret. In the
course of searching of meaning the focus relies on the understanding and interpretation of the
participants’ views with the utilization of broad open ended questions that enable the subjects of
the inquiry to share their views inline with the sense based on their historical and social
perspectives (Crotty 1998). A third worldview is Advocacy and Participation where the
philosophical views are influenced by different political concerns and the need is to improve the
society and better the conditions of marginalized groups. In this worldview, the researcher
collaborates with the individuals belonging in the groups that face injustices and inequalities in
the course of the inquiry. Lastly, Pragmatism focuses on the problem at hand and its study and
solution and not on the methods, therefore it is strongly associated with mixed-methods that
inform the problem. The aforementioned four worldviews are comprised of different elements,
on which they take a different approach. These elements represent different views on the very
nature of reality (ontology), on the way we obtain knowledge (epistemology), the role of values
in research (axiology), the research process (methodology) and the language of research
(rhetoric) (Lincon and Guba, 2000; Creswell, 2003). Postpositivism subscribes to a singular
reality ontology, where distance and impartiality is maintained by the researcher during the
inquiry leading to an unbiased role of value. Researchers utilize a deductive methodology and
report their results in a formal rhetoric. Postpositivism is therefore predominately characterized
by quantitative approaches during the inquiry where based on theoretical statements, hypothesis
are formulated around the problem at hand and subsequently tested through formal and

commonly defined measurement constructs. Constructivism on the other hand subscribes to a

[45]



multiple realities ontology, where closeness is maintained by the researcher during the inquiry
leading to a biased role of value. Researchers utilize an inductive methodology and report their
results in an informal rhetoric. Constructivism is predominately associated with qualitative
research methodologies employing analysis of narrative data as interviews and case studies
(Creswell, 2014). Advocacy and Participation subscribes to a political reality, where
collaboration with the different groups suffering from injustices is maintained during the inquiry
leading to a biased and negotiated axiology. Researchers utilize participatory methodologies and
report their results in a language that helps bring change to the participant groups. Lastly,
Pragmatism subscribes to both singular and multiple realities where practicality as an
epistemology leads to multiple stances in their role of values. Researchers combine qualitative
and quantitative data and mix them and lastly their rhetoric on the reporting employees both
formal and informal styles.

The purpose of this doctoral research is to design a gamified electronic service based on
the examination of the way different game elements under a gamification design can affect the
motivation of the participants to engage in a gamified activity and to examine the underlying
factors of motivation on the behavioural outcomes. Therefore, the quantitative approach was
chosen to test the effects of the game elements on participant behaviour and reach to a
conclusion by a hypothetic deductive reasoning (Straub et al.,2005). That selection is in parallel
to the researcher’s own worldview of Postpositivism. Although the quantitative research
approach was chosen, as the field of study is relative new, two initial qualitative studies were
conducted prior to the quantitative researches in order to primarily identify the most prominent
game elements to be studied (with higher potential to incite motivation) as well as to generate

gamification designs with the identified game elements within innovative technology-based
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gamification services. The utilization of a qualitative method prior to quantitative methods can
also be found in multiple methods designs where researchers (mainly pragmatists) mix
qualitative and quantitative methods in different stages of their studies, typically called mixed

model research.

3.2 Research Design

Research Design is the general plan, or blueprint of activities, set and followed by the
researcher that outlines how the researcher plans to satisfactorily answer the research question(s)
identified (Bhattacherjee 2012; Creswell 2014) while specifying the research strategy taking under
consideration issues as access of data, time, location, money and research ethics (Malhotra and Birks,
2006). As shown at the overview of the Research Design in Figure 10, the initial step is the
establishment of the overall research setting upon which the doctoral research is based. In this step
the literature review of the pertinent research is conducted as well as two cases pertaining to
gamification of electronic services are presented, followed by the specification of the research
questions and overall purpose as well as the research approach and research design. Once the
foundations are grounded, an exploratory research phase is conducted in order to identify the
potential of different game elements under gamification designs to facilitate motivation to engage
with the gamified service. The exploratory research phase consists of a set of interviews pertaining to
the game elements in order to identify the ones that pose an interest to be examined and two focus
group discussions with prospective end users of the gamified services. The outcome of this process is
the set of game elements and combinations of them in gamification designs as well as a design of the
non-game context upon which gamification will be applied on which will be examined empirically in
the next phase. The subsequent explanatory research phase includes two experiments in which the

nature of the relationship between the causal variables and the effect to be predicted are determined
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through hypotheses testing. The first empirical study has the purpose to investigate the effect of the
gamification design on the facilitation of a motivational setting for engagement and participation and
the second empirical study, motivated by the previous, has the purpose to investigate in-depth, the
effect of gamification design on the underlying mechanisms of motivation as well as actual
behaviour during participation. The following sections of chapter three present the structure and

design of the doctoral research step-by-step.

Literature Preliminary (Cha pter 2)
Review Research
Establish the
>— Research Setting

Research (Chapter3)

Approach and _/
Design

Interviews

Qualitative
Empirical Research

Focus Group (Chapter4)
Discussions
Laboratory Internal (Chapter5)
Eperment Validity Quantitative
Empirical Research
Ext I
Field Experiment Valeitr:l?t:f (Chapter6)

Figure 10: Overview of the Research Design
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3.2.1 Identifying game elements for introduction in a gamified electronic service

In order to study the different game elements and their effect on the motivation of
participants to engage with the gamified service, we had to identify those that showed potential
to do so. Current literature predominately examines the game elements under a gamification
design where different game elements are placed into gamification designs and in turn
gamification is examined as a single system (Hamari et al., 2014; Deterding, 2015). Additionally
current research effort examine individual game elements such as badges (Hamari, 2017) and
Rewards (Snyder and Hartig, 2013). Therefore academic literature provides limited ideas on how
combined game elements effect either the motivation of participants or their behaviour during
participating in a gamified service that employs combinations of game elements under different
gamification designs and the interplay of the game elements. From a plethora of available game
elements (e.g. Octalysis framework holding over 70 game elements), the potential combinations
is vast and in order to identify the game elements that provided either clear answers to their
potential to motivate or dichotomized answers and therefore interesting to be examined, an initial
qualitative phase was employed to engage with the actual potential users of the gamified system.
In order to identify the game elements that showed potential to motivate and engage the end
users with the gamified service, we exploited interviews that involve open-ended questions and
subsequent probes as means to obtain an in-depth understanding of the participants’ perceptions,
feelings and opinions on the subject matter (Patton 2002) in order to develop an understanding
(Kaae and Traulsen, 2015) of the potential of the game elements’ potential to motivate. During
the initial qualitative study that employed interviews, fifteen consumers stated their opinions,
feelings, knowledge and experience on the different game elements in 45 minutes sessions. In the

interviews phase, theoretical saturation was deemed achieved after the fifteenth interview
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(Mason, 2010). The outcome of this study was the set of game elements to be examined for their

potential to motivate for engagement and participation in a gamified service.

3.2.2 Generating gamification designs based on game elements

Building on the findings of the initial study and in order to identify the potential
combinations that the game elements could have under a gamification design as well as to
identify the intricacies of the non-game context, a second study was conducted. As the gamified
service towards the consumers falls under new service development, in order to successfully
involve the end users in the development process as small sample of innovative users (Thomke
and Von Hipper, 2002) and predominately early adopters were invited in two idea generation
workshops (Matthing et al 2006) in the form of focus groups, with the goal to produce the
innovative gamification designs that will employee the identified game-elements over the non-
game context. During a focus group, a small group of subjects (typically 6 — 10 individuals) are
brought together and discuss the phenomenon of interest typically for a period of 1,5 to 2 hours
under the moderation of a facilitator setting the focus group agenda and posing the initial
questions (Bhattacherjee, 2012). The focus group discussions involved 16 individuals in two
focus group sessions that lasted approximately 1,5 hours each and were conducted on June 14"
and 15" of 2013. The design supported the elicitation of gamification designs employing the
identified game elements as well as their interaction on the service’s content facilitating the non-
game context. As focus groups are generally suited for exploratory research (Catterall and
Maclaren 2007) this study attempts to build a holistic understanding of the gamification design

with respect to utilize game elements as means to facilitate motivation.
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3.2.3 Investigating the effect of gamification design on intrinsic enjoyment

In the first experimental study of the explanatory phase of the doctoral research, the goal
is to empirically test the initial game elements under a gamification design to support motivation
for participation in the gamified service. A laboratory experiment was utilized to test the cause-
effect relationship (hypothesis) in a controlled setting enabling the inferences drawn to be strong
in internal validity (causality) (Bhattacherjee 2012). The laboratory experiment employs a 2
(Single Play vs. Team Collaboration) X 2 (Intrinsic Reward vs. Extrinsic Reward) between-
subjects experimental design manipulated with the use of a fully functional interactive mockup
of the gamified service application. The gamification design was investigated as the main
antecedent of intrinsic motivation and one hundred and eighteen participants drawn from
undergraduate and graduate classes at a public university were randomly assigned to one of the
two game play modes and one of the two reward types. Intrinsic motivation to participate in the
gamified service was measured through the self reported measure of perceived interest /
enjoyment. Results were analyzed using a two-way between subjects analysis of variance
(ANOVA) using SPSS 17.0 for Windows at a 95% confidence level. The outcome of this study
confirms the hypothesis that the utilization of different game elements can elicit different

perceived enjoyment in the gamified activity.

3.2.4 Investigating the effect of gamification design through Motivation on

Behaviour

Motivated by the results of the first empirical study, the second and final experimental
study of the doctoral research, the goal is to empirically test the gamification design on user
behavioral outcomes (engagement with the gamified service and performance in the gamified

tasks) and psychological outcomes (identify the motivational affordance of perceived
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competence on the resulting behaviour in terms of user engagement and performance). A field
experiment was utilized to examine the cause-effect relationship (hypothesis) in a real world
setting enabling the inferences drawn to be strong in external validity (generalizability)
(Bhattacherjee, 2012). The field experiment employs a 2 (Difficulty ascending vs. Difficulty
descending) X 2 (Competition present vs. Competition absent) between-subjects experimental
design manipulated with the use of a gamified service application. The gamification design was
investigated as the main antecedent of perceived competence and user behaviour (engagement
and performance). One hundred and fifty three participants drawn from undergraduate and
graduate classes at a public university were randomly assigned to one of the two difficulty modes
and one of the two competition modes. Intrinsic motivation to participate, Perceived competence
in the activity, Autonomy felt during participation and Relatedness with other participants in the
gamified service was measured through the respective constructs and measurement items of the
Intrinsic Motivation Inventory of Self Determination Theory. Results were analyzed using a two-
way between subjects analysis of variance (ANOVA) using SPSS 17.0 for Windows at a 95%
confidence level. The outcome of this study confirms the hypothesis that the utilization of
different game elements can elicit different psychological and behavioural outcomes as well as
that the psychological outcome of perceived competence mediates partially the effect of the
gamification design (based on selected game elements) to the behavioural outcomes of
engagement and performance.

Table 1, presents an overview of the studies included in this doctoral dissertation and
details about each study’s methodology and research design are presented in the relevant

chapters (Chapters 5 and 6).
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Study Date Description / Character | Constructs Included Method_of
Analysis
the_rature Design of two gamified Game elements, Qualitative
review / - S P .
Cases of - electronic services in Gamification Design, Conten_t
e two non-game contexts Non-game context Analysis
Gamification
- Qualitative
Interviews 4-11 May 15 Interviews Game elements Content
2012 .
Analysis
Focus Group | 14-15 June 2 Focus Group Ga_1n_1e e_Iements_, Qualitative
. . . . - Gamification Design, Content
Discussions 2013 Discussions (N=16) .
Non-game context Analysis
. Attitudes and Intentions, Two-way
Interactive mockups, . between
Laboratory Nov 2013 - _ Intrinsic .
h N=118, 2x2 Between- A . subjects
Experiment Feb 2014 ; Motivation/Enjoyment, )
subjects analysis of
ECCB '
variance
Two-way
ECCB, Intrinsic between
Field Feb 2015 - Gan_wlfle_d Smfrtphone Motivation, Perceived subje_cts
Experiment Mar 2015 application N—1_53 2x2 | Competence, Aut(_)nomy, anal_y5|s of
Between-subjects Relatedness, Attitudes variance,
and Intentions Statistical
mediation

Table 1: Overview of Studies of the doctoral research

3.3 Data Collection and Analysis

The general principles used for the data collection and the methods for analysis utilized in the

studies of both the exploratory and the explanatory phases of the doctoral dissertation are presented

[53]



in this section. A detailed presentation of the data collection and results from the analyses are

presented in the corresponding chapter of each study.

3.3.1 Data Collection

The initial exploratory phase of this doctoral dissertation comprises of a set of interviews and
two focus groups. The participants of both studies were randomly recruited from undergraduate and
post-graduate courses in a university located in the larger Athens metropolitan area in Greece. After
an initial screening lead end-users were invited to participate in the interviews and the focus groups.
Participation was at a voluntarily basis and no rewards were offered for their participation. The in-
depth interview sessions lasted approximately forty-five minutes each and participants provided
written consent to record the audio of the interviews which was in turn transcribed. In the focus
group sessions, the time duration was approximately one and a half hours per session and as in the
interviews, participants provided written consent to record the audio and video of the sessions and all
recordings were transcribed. In the focus groups the discussions were guided by a semi-structure
group interview guide and moderated by the focus group facilitator.

The first laboratory experiment in the exploratory research phase followed a factorial design
with two factors for the respective game elements being Gameplay mode and Reward Type with two
levels each, that is, Single Player vs. Team Collaboration for the former and Intrinsic Rewards vs.
Extrinsic Rewards for the latter. In this study the gamification design was manipulated with the
utilization of interactive mockups of the gamified service and each participant was randomly placed
in one of the four treatments. A scenario was utilized to simulate the gamified user tasks as well as
the possibilities and outcomes of the gamified activity in order to cater to the non-game context of
the study (Malhotra et al.2004, Xu et al. 2009). Following the examination of the scenario, the
participants experienced the interactive mockups and utilizing questionnaire instruments provided
their perceptions though a set of structured questions.
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The second explanatory experiment is a field experiment following a factorial design with
two factors for the respective game elements being Difficulty Type and Competition with two levels
each, that is, Increasing difficulty vs. Decreasing difficulty for the former and Competition present
vs. Competition absent for the latter. In this study the gamification design was manipulated with the
utilization of a tool developed for gamification experimentation (POOLL) and each participant,
recruited from a public universities’ undergraduate and post-graduate classes, was randomly placed
in one of the four treatments. After the user interacted with the gamified application and was found to
not have engage for a period of 5 days, an online questionnaire instrument was utilized to enable the
participant to provide their perceptions though a set of structured questions and his/her in

gamification behaviour was monitored by the gamification service backend.

3.3.2 Methods of Analysis

The sections below briefly outline the methods of analysis employed in the qualitative

discussions and the laboratory and field experimentation phases of this doctoral dissertation.

3.3.2.1 Content Analysis

Content analysis is a research method used to analyze textual data that pays attention to
the different characteristics of a language as communication with attention on either the content
or the contextual meaning of a given text (Budd et al. 1967, Lindkvist, 1981, Tesch 1990). As
the first phases of exploratory research included a set of in-depth interviews and two focus
groups conventional content analysis was utilized to extract meaning of the outcomes of the
studies being the most suitable research method (Kondracki and Wellman, 2002). Initially all
recordings were transcribed and read word-by-word as a means to obtain a sense of the whole

research outputs (Tesch, 1990). Subsequently codes were derived by a thorough examination of
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the transcripts (Miles and Hubermann, 1994; Morgan, 1993) and the codes were sorted into the
respective categories that emerged (Coffey and Atkinson,1996; Patton, 2002). Following the
categorization, the definitions of the categories and subcategories pertinent to the game elements,
gamification interaction and non-game context content were developed and the relationships of
the game elements and gamification designs was identified and reported based on the identified

antecedents and expected consequences (Morse and Field, 1995).

3.3.2.2 Factorial analysis of variance (ANOVA)

As the gamification design includes the parallel examination of two game elements under
a gamification design, in the laboratory experiment and in the field experiment the data analysis
is based on a factorial analysis of variance (ANOVA). As the research design involves a two-by-
two factorial design, a two-way analysis of variance (ANOVA) is the selected inferential test
given that it is well suited to this investigation that involves a “complex real-world problem with
practical application (MacFarland, 2012). Therefore a factorial ANOVA is used in order to test
the effects of two (or more) independent variables, that is in our case the gameplay mode and
reward type for the laboratory experiment and the Difficulty and Competition for the field
experiment on the same dependent variable (Intrinsic motivation for the laboratory experiment
and Perceived competence, Engagement and Performance for the field experiment) as main
effect. Additionally it examines how the independent variables influence each other on the
dependent variable at hand which is the interaction effects (Martin and Bridgmon, 2012).

The generalized linear model for the two-way factorial design of this doctoral research is

designed as follows:

Y=PBo+PiXi+PaXo+PaXiXo+ €
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where y represents the dependent variable and x; and x; are the factors representing the two
categories in the factorial design. The regression coefficients B, and B, provide the effect size
estimates for the main effects independently and 3 for the interaction effect (Bhattacherjee,
2012). A factorial ANOVA has three underlying assumptions that need to be met in order to be
used, namely Normality, Homogeneity of variance and Independence of observations. Normality
is met when the scores of the dependent variable per condition follow the normal distribution
around the mean, Homogeneity of variance is met when the variances of the scores of the
dependent variable is constant and Independence of observations is met when the observations

are independent and not correlated with each other (Bhattacherjee, 2012).

3.3.2.3 Statistical Mediation Analysis

As the purpose of this doctoral research is the examination of the effect of different
gamification designs based on game elements introduced on participant behaviour, the
underlying motivations that support that effect are also examined. Mediation analysis is the
process of examining if variables (called mediators) act as intermediate variables between the
influence of independent variables to dependent variables. The role of the mediating relationship
is the understanding of “how effects occur in the first place” (Hayes, 2013) leading to gaining
insight about the underlying mechanism and the etiology of the effect. In the case of an
independent variable (X) and a dependent variable (YY), mediation builds upon the basic linear
regression model by adding a third variable (M) where the third variable is thought to come in
between X and Y leading to X leading to mediating variable (M) and in turn leading to () as

illustrated in Figure 10.
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a-path b-path

c-path
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Figure 10: Basic Mediation Model (Preacher and Hayes, 2008)

In mediation the c-path denoting the direct effect is expected to be smaller with the
addition of the mediator and the difference of the c-path to the ¢’-path should be statistically
significant. Thus if the a*b being the indirect effect is statistically significant, mediation has
occurred (Preacher and Hayes, 2008). In order to examine for mediation effects, the
bootstrapping analysis is utilized as it is a non-parametric test that does not violate assumptions
of normality and is utilized in studies with small sample sizes (Preacher and Hayes, 2008; Good,
2001; Lunneborg, 2000; Wood 2005). In bootstrapping, the sample of the study is treated as a
miniature representation of the whole population and different observations in that sample are
“resampled” with replacement and statistics are in turn calculated for the newly constructed
sample. This process when conducted in the order of thousands empirically constructs a
representation of the sampling distribution that is in turn used for the inferential task (Hayes,
2013). The confidence intervals produced with the bootstrapping method yield inferences that
are more likely to be accurate as they better respect the irregularity of the sampling distribution
in order to confidently conclude the existence of a significant mediation effect (Zhao, Lynch and

Chen 2010).
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3.4 The choice of the non-game context

Gamification has been utilized in a plethora of non game contexts such as Health (Hamari
and Koivisto,2013; Hori et al.,2013), Education (Cheong et al.,2013; Dong et al.,2012; Fitz-
Walter et al.,2011; Li et al., 2012), Commerce and Marketing (Hamari and Jarvinen,2011;
Hamari,2013). The application context of the study and the non-game context selected for
examining the above hypotheses is the consumer shopping process in the fast moving consumer
goods sector and in particular ecologically conscious consumption behaviour and raising
awareness on environmental issues related to product use and consumption. Previous efforts in
raising awareness on environmental issues and environmental consumption utilizing
gamification, can be found predominately on the environmentally conscious recourses
consumption such as energy and water (Kuntz et al. 2012; Gustafsson et al., 2009; Geelen,
Keyson, Boess and Brezet, 2012; Gamberini et al., 2011), however the FMCG sector is a
prominent field as in the shopping process, intrinsically oriented motives, as altruism and desire
to protect the environment towards common good, collide with extrinsically oriented monetary
incentives. Having focused on the consumer and the potential shift towards sustainable
consumption practices and raising awareness on environmental issues via the employment of
gamification, we proceed to examine the attributes that formulate the profile and behavioral
patterns of the Green consumer. These attributes have been studied extensively in the literature
both from the individual consumer perspective (Straughan & Roberts, 1999; Roberts ,1996) as
well as at an aggregate national level (Dunlap, Mertig, & E., 2000). Pertaining to the individual
consumer perspective research in different industry sectors reveals that although environmental
factors are considered at the point of purchase, they are not the sole or most important factors

affecting consumer choice (Gaspar & Antunes, 2011; Gadenne et al., 2011; Faiers, Cook, &
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Neame, 2007). However, Straughan & Roberts (1999) identified that the green consumer
behavior is driven by the person’s “...belief that individuals can play an important role in
combating environmental destruction...”, that is consistent with the findings of the stream of
research that explores the psychological benefits that arise from the person’s contribution to the
ecological common good (Wiser, 1998; Hartmann & Apaolaza- Ibafiez, 2012). The
aforementioned stream of researchers portrays a consumer driven by internal motives on their
choices where as the current practice in the FMCG sector is focused on incentivising the

consumer with external redeemable rewards via loyalty programs.
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Chapter 4: Identifying potential for motivation in game-

elements and gamification design

Having reviewed the pertinent literature and being motivated by the need to examine the
different game elements stemming from the cases, research was conducted to identify the most
prominent game elements and potential intricacies of the different game elements in terms of
ability to motivate for engagement and performance in the gamified electronic service.
Additionally as different combinations of game elements have been found to have different
potential impact on the participants, an exploratory phase would account for the most prominent
setup of gamification design to be considered as eligible to motivate participation and
engagement.

In order to gain valuable insights on the different game elements and their potential to
drive motivation to participate in and engage with a gamified service, a series of in-depth
interviews and two focus groups were conducted with potential users of the gamified service.
The aim of the in-depth interviews was two-fold:

1. To examine the potential (if any) intricacies of the non-game context as means
to inform the gamified system design and
2. To identify and drill down on different game elements and their potential
implementation in a gamified system in terms of engagement potential.
The aim of the focus groups was to identify different potential designs of the gamified services
and combinations of game elements with the potential to motivate participation and engagement,

through gamification and inform the design of the gamified system.
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4.1 Interviews

In order to gain insights into users’ reactions to the introduction of gamification in the
non-game context of the environmental awareness and shopping process in the FMCG sector,
interviews with fifteen consumers were conducted (8 female). The interviews took place between
May 4™ - 11" 2012 and lasted approximately 45 minutes per interview. As the focus of the
interviews was to examine the game elements and their potential to be introduced in the gamified
service the interview questions were grounded on three pillars, each addressing a different part of
the gamification design process. The first pillar utilized questions aimed to identify participants’
game play preferences and habits and their perceptions towards playing games. The second pillar
consisted of questions related to the non-game context at hand and their perceptions on
environmentally aware consumption, shopping behaviour and patterns as well as their degree of
environmental awareness. Lastly the third pillar utilized questions pertaining to the potential of
different games (and game elements) to be introduced in the non-game context as means to
create a new gamified system that would motivate them to engage.

The sample of consumers and potential participants of the gamified service, consisted of
randomly selected individuals from a public universities under and post graduate classes,
screened through the Matthing, Kristensson, Gustafsson, & Parasuraman’s (2006) typology of
consumers. As gamification is a relatively new concept and not yet diffused, the aforementioned
selection process was conducted to secure that the consumers selected to participate exhibited
characteristics that enable them to be open to new and innovative solutions. In this typology,
authors divide consumers in six main categories: leaders-explorers, pioneers, skeptics, paranoids
and laggards, based on the characteristic of how innovative a person is. Utilizing the

aforementioned typology from a starting pool of thirty one (31) randomly recruited individuals

[62]



that were invited to fill offline and/or online questionnaires, twenty (20) individuals who were
found to belong in the categories of leaders-explorers, pioneers and skeptics were invited for
participation. Out of the invited participants, fifteen (15) responded positively and were included
in the study.

Prior to the interviews and in order to determine the degree of ecological worldview and
ecological conscious consumer behavior of the participants and further segment them, two
additional offline questionnaires were administered. The first was the New Environmental
Paradigm — NEP (Dunlap, Van Liere, Mertig, & Jones, 2000) and the second was the Ecological
Conscious Consumer Behavior (Roberts, 1996). The latter in particular was utilized to measure
the extent to which the respondents purchase goods / services that they believe have a “more
positive” impact on the environment in relation to their counterpart alternatives. The resulting
sample (Figure 11) of lead consumers consisted of both male (7) and female (8) consumers. The
age range of the sample was segmented into [18-24 — 5 Participants, 25-29 — 6 Participants and
30-45 — 4 Participants] and the sample equally consisted of participants with both High
environment-conscious behavior (8 Participants) and Low environment-conscious behavior (7
Participants) enabling the representation of all levels of the green consumer.
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Figure 11: Demographics of lead consumer sample
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Although the number of the consumer sample consisted of fifteen consumers, with
careful sampling and thorough collection technique, a small amount of in-depth interviews can
result with data capable of addressing the research question (Holloway, 1997). The interviews
were continued until there was no production of any new information or insights, following the
theoretical saturation general rule of qualitative research. In the present study theoretical
saturation was deemed to be achieved and satisfactory for valid sampling after fifteen consumers.
The present study is consistent with the suggested valid range of case sampling of more than ten
cases (Eisenhardt, 1989). The information gathered during the interviews was content analyzed
and coded by two independent coders into categories pertaining to the present research.

A number of categories were decided upon ahead of time (e.g. Game Mechanics for
incorporation, Shopping process) while other categories were identified based on the lead
consumer responses (e.g. Flow of gamified service). In the case of disagreement on the
classification of any particular statement, the disagreements were resolved upon joint discussion.

The resulting categories are presented in Table 2 as follows

High Level In-Depth Sub-Categories
Interview Categories
Non-Game Context Current Environmental Conscious Consuming Behaviours, State

of Enviornmanetal worldviews

Gameplay Habits Game play motives, Game play frequency, Game play medium
(Accounting for Aesthetics of

MDA framework)

Gameplay Preferences Game play mode (Competitive, Collaborative, Single player)

(Accounting for Dynamics of

[64]




MDA framework)

Game Elements (Accounting | Points, Badges, Leaderboard, Rewards
for Mechanics of MDA

framework)

Table 2: Predefined In-Depth Interviews Categories

In the process of the in-depth interviews, consumers expressed their opinion and stated
their terms and subsequent degrees of potential engagement and expected benefits from
participation in a gamified system for the specific non-game context of energy awareness and
environmentally conscious consumption behaviour. The results of the interviews are presented in

the following paragraphs.

4.1.1 Non-Game Context

In relation to the non-game context of environmental awareness and environmentally
conscious consumption behaviour the consumers identified a number of interesting findings that
can be utilized in the design phase of the gamified electronic service.

Initially the overall non-game context was found to have potential to be infused with
game elements and transformed into a game-like activity (12 Individuals). In order for the part of
the non-game context pertinent to raising environmental awareness to be met, participants opted
for general information and pieces of environmental knowledge to be introduced in the overall
application as means to enable learning. For the part of the non-game context pertinent to
motivating the consumers to behave in an ecologically conscious manner in the shopping

context, a connection to the actual shopping process was deemed important in terms of game
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mechanics. A direct link between the shopping choices and the game mechanics should exist.
The following statement illustrates the proposal:
“When you shop in an ecological (or not) way something is triggered and something happens”.

This direct link from shopping behavior to a game-like experience (or actual game)
could be established (as described by the majority of the consumers) by the introduction of a
mechanism “loosely related to the loyalty scheme that already exists”. At present, when
consumers shop in a specific manner, they receive loyalty points that they later on redeem for
various commodities or price reduction.

In relation to the content complementing the non-game context and the goals of the
gamification consumers classified in the high and low environmentally conscious consumer
behaviour opted for different content as means of supporting them in the process. In particular
consumers displaying a high environmentally conscious consumption behaviour stated that they
would prefer to receive information relevant to the degree of “eco-friendliness” of the product in
the form of text or label in order to factor the information into their selection decision (e.g. CO,
energy efficiency in production, recycling information etc. ) . On the other hand, consumers who
display a low environmentally conscious consumption behaviour opted for the introduction of
general information on the non-game context as they were less inclined to product specific eco-
information.

Overall the majority of the participants described a gamified system that would be build
around two main pillars: (a) The product specific characteristics that would account for the
content of the service to support the non-game context’s goals and (b) An awarding program

service that would extend the loyalty programs.
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Overall Environmental Information: The participants proposed a service where the user

could receive information pertaining to the environment and learn about current issues and
possible solutions as means to learn and raise their awareness on environmental issues.

Product Specific Characteristics: The consumers requested a service that would inform

them on the sustainability and eco-friendliness of the product. The service should provide
information related to the production and/or distribution process followed for the product,
its certifications, eco-comparative product information etc.

Awarding program service: The proposed service would include a “loyalty program” type

of service where ecologically conscious consumer behavior would be awarded. The
consumers described a mechanism where the consumer collects points when one purchases
eco-friendly products and later on he/she can exchange the received points for price
reduction or free products or the acknowledgment of doing something good for the

environment.

4.1.2 Game Elements under a Gamification Design

In addition to the valuable insights pertaining to the eligibility and potential of the non-

game context to be transformed in a game-like experience, the in-depth interviews resulted in a

number of insights pertaining to the game elements and gamification setup that would support

the process.

4.1.2.1 Game element; Point

In regards to the game element of point, 14 consumers stated the point should be positive

and based upon the actions of the users in parallel to the goal of the gamification. In addition the

overall point awarding mechanism should reflect the ongoing behaviour of the participant in the
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system and when the participants complete an action dictated by the system a point (or set of
points) could be awarded to show success. The points could be in two forms (a) Experience
points — XP as positive and cumulative points that showcase progress and (b) Redeemable points
—RP that are earn and burn points that can be won for in — gamification actions and redeemed for
rewards outside the gamified service. The aforementioned sub-types of points could account for
the different goals the consumers identified and in particular, experience points could be utilized
in the environmental awareness service where as participants raise their awareness and/or
knowledge they are awarded experience points and redeemable points could be utilized to
account for the “loyalty — like” part of the gamified service where participants that purchase
environmentally friendly products are awarded redeemable points to later redeem for a potential

discount.

4.1.2.2 Gameplay Mode

Extending the point-awarding system and transferring it into a possible game (or game-
like experience), consumers identified the key characteristic of gameplay mode stemming from
the way the participants complete the in-gamification goals. Operating under the assumption that
shopping in an ecologically conscious way or raising ones awareness leads to the accumulation
of points, consumers stated their interest in the ability to try to complete the goals either on their
own (9 participants) or in collaboration with others (6 Participants). This leads to the ability of
the designed gamification design to support both single player and team player mode. In single
player mode each participant would pursue the goals of the gamified systems on his/her own and
in team player mode each participant would pursue the goals of the gamified system in

collaboration with other players.
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4.1.2.3 Gameplay mode: Competition and Game Element: Leaderboard

In extension to the gameplay mode, the consumers the consumers identified the inherent
comparison that stems in participating in such a gamified activity. As the use of points (and
accumulation of them) in single or team gameplay modes leads to a player (or a group of
players) having more/less points than others participants identified that it is a competitive setting.
However the sample of participants was dichotomized between those that were in favor of
competition (8 participants), interested in seeing their relative stance in the gamified process and
those against it (7 participants) who did not want to know where they stand relative to other
participants. Participants that were in favor of seeing their relative position to others and those
that were against it, identified a different number of potential levels of comparison. In particular
the identified levels of comparison as optimal for engagement efficiency included: (a) Friends,
(b) Non-Friends, (c) Location specific (d) in service specific. In the context of comparison with
their close friends in the form of ranking, 8 participants of the sample stated that they would like
to know their own environmental consumption practices and environmental awareness (past,
current and evolution of) as individuals as well as where they rank amongst their friends. As the
comparison expanded to include non-friends, the percentage of consumer’s interest to receive
comparative results dropped to 5 participants. A further extension to the degree of location (e.g.
city/country) improved the interest to receive comparative results to 6 participants. From then
on, comparison on the level of continent as individuals was described as out of context and the
participation intent was reduced. Upon concluding the comparison levels, the majority of the
participants stated that besides individual comparison they expressed their interest in a

collaborative approach to the comparison.
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Pertaining to stated intent of participation, the prevailing community formation design for
comparison and ranking (based on ecological consumption and behavior) were identified as the
Location Community and Virtual Community. (a) Location community: The respondents
expressed increased interest in formation of the City/Country Community for degree of
community comparison especially when the incentives for participation spanned from the virtual
world to the real world and were of environmental nature. (b) Virtual Community: Besides
physical communities, consumers displayed interest in the possibility to create custom and
virtual communities and participate in the gamified service.

In regards to the existence of competition and the ability to display it, participates
indicated that it could be in the form of a sorted list based on the points each participant (and/or
team) had accumulated. Additionally and to cater for the different levels of comparison
identified, the list could present different information upon user input (e.g. a list for friends, a list
for country, a list for participants in the overall service). The representation of the ranking in the
form of a list led to the insight of the potential introduction of the game element of a leaderboard

as means to enable comparison and the results of the competition.

4.1.2.4 Game element: Rewards (Monetary and Badges)

Another set of important outcomes of the interviews pertain to the rewarding mechanisms
introduced as outcome of the gamification when users achieved the set goals of the gamification
service. During the interviews, various reward mechanisms and rewards were proposed with the
most prominent being: (a) Monetary rewards targeted towards the consumer that successfully
completed a gamification goal or targeted towards an external and general entity like the
environment: After the accumulation of a defined amount of points (absolute or relative to the
time or effort given, the consumer would be awarded with a reward of price reduction on

[70]



upcoming ecological friendly (or not) products purchase of their choice. The monetary reward
was found applicable to individual rewarding and was supported by 8 consumers. Consumers
additionally stated a different type of monetary reward where the reward would be in the form of
“Doing something for the environment”. In this case, consumers stated that they would
participate in the gamified service if the defined prize addressed an environmental issue or
supported a cause, applicable to collaborative mode of play and supported by 7 consumers. (b)
Virtual rewards: The reward mechanism was described as extendable / transferable to the virtual
/ online / game world. This type of rewards would include (but not limited to) the awarding of
personal and collaborative badges (eco stars, trees, virtual forests etc.) as defined by the
respective rules of the gamified application. The respondents indicated that although monetary
rewards are important, virtual rewards are sought out particularly for continuous engagement
with the process in its entirety as supported by 12 consumers.

Lastly a major outcome of the interviews pertains to the difficulty in obtaining the
identified rewards. In particular, the sample of participants was separated between the ones that
opted for the rewards to become progressively difficult to obtain (8 Participants) and the ones
that suggested that rewards should be easy to obtain (7 Participants) so as not to be bored and
always win something. The present finding led to a differentiation from the typical gamification
reward structures (and level structures) that stem from the game design literature. Typically in
gamification as the player becomes acquainted with the overall process the difficulty upon which
the rewards are received was progressively upwards in order to match the evolving skill of the
player in the non-game context (Barata et al., 2013). However as the games and gamification

evolved, research has shown that difficulty in obtaining the rewards (or completing levels)
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optimally should be adapted to individual players’ abilities (Nagle, Wolf and Riener, 2016;
Jacobs et al. 2013)

The purpose of the interviews was to explore the potential of the non-game context to
become gamified by the introduction of playful affordances in order for the participants to
engage with resulting gamified service. A series of preliminary findings that inform the design
and development of the gamified services are illustrated as follows:

The non-game context can be supported via the introduced content in terms of an
environmental awareness service that will motivate the users to learn about the general
environmental related information and a separate service that will inform the participants on the
impact of different products on the environment and their degree of environmental friendliness.

In terms of game elements the base game element of point was identified as a first
feedback mechanism on successful in-gamification progression based on the tasks proposed by
the system and different rewards could be introduced both monetary and virtual upon successful
completion of a set of actions/tasks. The tasks and actions required could be of different degrees
of difficulty and linked with the rewards obtained. Lastly pertaining to the mode of play different
setups could be employed like single player mode and team based mode and in both types the
game element of a leaderboard could signify the relative position of each member (or team) in
the global gamified service.

In order to identify specific operationalizations of the game mechanics and dynamics, a
set of focus groups were utilized to inform the design of the gamified system as presented in the

following section.
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4.2 Focus Groups

In parallel to the gamified service development and in building on the findings of the
interviews, and in order to better understand the potential of different game elements formed in a
gamification architecture to motivate users to engage with the gamified service two focus groups
were conducted. The goal of the focus groups was two-fold: To first identify the gamified
services to support environmental awareness (pertinent to the non-game context) and secondly to
formulate potential gamification designs utilizing the most prominent game elements. In order to
select the participants of the focus groups the Matthing et al. (2006) methodology was utilized
that enabled us to categorize with the use of an on-line questionnaire potential participants into
five categories namely: leaders-explorers, pioneers, skeptics, paranoids and laggards.
According to the authors, participants that belong in the first three types are considered ideal for
participation in a focus group. Additional to the previous screening a second screening was
conducted to account for the ability to include participants with varying degrees of ecologically
conscious consumer behaviour in the focus groups. Out of the 25 collected questionnaires, 16
individuals were invited to participate in the focus groups, separated into two (2) focus groups
(Each focus group having equally distributed leaders, pioneers and skeptics). The focus groups
took place between June 14™ and 15" 2013 and the participants’ gender of the participants is
illustrated in Figure 12. Each focus group involved 8 participants and lasted for 1 hour
approximately. All participants upon entering provided written consent to record the audio of the

discussion and both recordings of the focus groups were transcribed and analyzed.
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m Male

W Female

Figure 12: Percentage of the focus groups participants per sex

The pillars of the discussion during the focus group derive from the findings of the in-

depth interviews and are presented in Table 3 as follows:

Main Pillars

Sub Topics

Gamified Service Medium

Web application, Smartphone application, Offline version

Theme / Genre Type

Different types of game genres

Non-game context

Content

Game Elements
(Mechanics of MDA

Framework)

Points, Badges, Leaderboard, Status, Levels, Rewards

Mode of Play (Dynamics

of MDA Framework)

Single Play, Team Play, Competition, Collaboration

Game Rules (Dynamics of

MDA Framework)

Points Awarding, Level Structure, Win-Loss Conditions

Table 3: Focus Group Discussion Pillars
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In relation to the gamified service medium that will enable the consumers to interact with
the electronic service, the participants indicated that the preferable way would be through a
smartphone application. The resonance behind that was that the gamified service should enable
the users to participate at a time and place of their choosing and not be limited to their home/or
office. As the non-game context also includes the ability of the consumers to state their
perceptions of product-greenness of different products, the participants opted to be able to do it
also at the point of purchase (e.g. a supermarket or a convenience store).

Pertaining to the overall theme of the gamified services to support environmental
awareness, the consumers highlighted that the process and content should revolve around
information relevant to the non-game context (e.g. Questions on environmental issues). The
overall theme of the gamified service was identified to be in the form of a quiz based game in
order to enable the users to answer questions relevant to different environmental issues as well as
enabling them to learn more about the environmental impact of different products. As stated by a
female user in her 20s,

“ I would like to receive points while learning by reading about environmental information
and answering questions”.

A consensus on both focus groups was formulated based on the aforementioned overall
approach for a main theme in the gamified service, validating the findings of the interviews on
the specific matter. As the theme was identified to be in the genre of quiz-based games, related to
the content catering the non-game context, a two fold proposal was formulated. Initially, the
gamified app should include information on various environmental issues upon which the users
could answer questions. This would enable the users to learn a variety of information of

environmental nature. Secondly the gamified application should include information on different
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products that the users could see / read and then in turn provide their perceptions on product
greenness of different products.

With respect to the game elements eligible for introduction in the gamified service,
pertaining to the Points participants stated that they should be positive and gained (in line with
the interview’s outcomes). The points could serve as means to show the participants that they
completed successfully the tasks (or small portions of a task) of the application. Additionally the
points could in turn used to show both in team- and single- play modes where each team (or
individual) stands if they are tallied and sorted. The sorting will create the leaderboard of teams
or individuals. Furthermore badges could be used to signify important milestones within the
application that an individual (or team) has achieved. An interesting outcome pertains to the
rewards that the users will receive for successful completion of the tasks of the application. In
this case the participants opted for different types of rewards as means to motivate participation
in the gamified application. The rewards that were sought after were both of physical nature (e.g.
Money, discounts, coupons) as well as virtual (e.g. A badge of succeeding). This dichotomy was
evident in the analysis of the results were it was identified that individuals who were highly
environmentally conscious in their consumption behaviour opted for virtual rewards whereas
individuals that were lower in their environmentally conscious consumption behaviour opted for
physical rewards. Lastly and in relation to Levels the participants mutually agreed that different
levels should exist in the gamified application that would enable them to progress gradually.

With respect to the game play type the users were separated to those who opted for single
player mode of play and those who found playing in teams to be perceived as more engaging and
motivating. The participants that opted for single player mode (and each player going after the

goal of the gamified app) stated that the specific non-game context pertains to individual choices
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and therefore it would be a matter of each individual to learn to be more environmentally
conscious in their everyday life. In the words of a male participant, 25 years old,
“I would like to know what recycling of a bottle means, what it saves and if I recycle |
would like to get some sort of reward for that”.

On the other hand the ones opted for a team-based gameplay stated that although the
environmental awareness adheres to individuals the result of being more environmental friendly
and the possible rewards that would come along in the gamified system should account towards
not themselves but be broader and address the community as a whole. In particular the following
statements illustrate the positioning towards a collaborative gameplay and reward structure:

“I would like to have a process of collaborative education and collaborative potential

savings from what all learned. ” Male, 22 years old and

“If I am to win with my team I would like the prize to be given 7o all or to be used to do

something for the environment™. Female, 26 years old.

Additionally, in terms of the team formation and the way the teams played the stated
preference was for the gamified service to be able to offer the ability for teams to be formed
based on different modes (e.g. location of neighborhood, country etc.) and individual participants
belonging in teams to collaboratively go after the goals and rewards against other teams.

Lastly in relation to the gameplay rules that will govern the gameplay, participants stated
that the tasks should be easy and the participants should be given clear instructions on pre-
defined goals. Additionally, they indicated that the users should be rewarded for interacting with

the service in a continuous manner and based on their respective contributions.
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4.3 Synopsis of the In-Depth Interviews and Focus Group Results

The aim of the preliminary studies was to explore the potential of the non-game context
at hand to be enhanced with playful affordances in order to motivate potential participants to
engage with the produced gamified service. In order to examine the non-game context and the
potential of game elements to support it, a series of interviews were initially performed to
harness the perceptions of end-users relative to different game-elements stemming from the
gamification literature and the overall non-game context. The interviews provided important
insights that were later utilized in two focus groups that were utilized to identify the most
prominent gamification architectures’ operationalizations (utilizing different game elements) as
means to inform the design of the gamified services. A synopsis of the key findings of both the

interviews and the focus groups is presented in Table 4 as follows:

Gamification Design Results

Gamified Service Medium | The gamified service should be served via a smartphone application

Theme / Genre Type The gamified service should resemble a Quiz Type game, offering
the ability to (a) Provide information on environmental issues, (b)
Provide information on product environmental friendliness, (c)

Provide Questions and answers.

Non-game context The non-game context was found eligible to be enhanced with
gameful affordances and become gamified. Additionally the non-
game context should be reflected in the content of the smartphone

application.
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Game Elements

(Mechanics of the MDA

Framework)

The gamified service should employ a number of game elements:
Points could account for successful progression and be of different
type (e.g. Experience Points, Redeemable Points). Badges could
account for virtual rewards based on successful completion of tasks.
Monetary rewards could account for physical rewards based on
successful completion of tasks. A Leaderboard could be utilized as
a comparison medium in single player and in team player signifying
competition , Levels should be used as a bundle of tasks that have

different difficulty to be completed (Easy and Difficult)

Mode of Play
(Dynamics of the MDA

Framework)

The gamified service should enable (and be experienced in) Single
Play mode where individuals complete tasks and receive rewards on
their own and, Team Play where individuals complete tasks and

receive rewards as teams.

Table 4: Synopsis of findings

During the interviews and focus groups in the majority of the gamification related issues,

pertaining to the design of the gamified service there was a consensus in the operationalization of

the different game elements. However there were specific cases (in the gameplay and separate

game elements) where the participants opted for contradicting results leading to the need for

further research. In particular the main gameplay types and game elements that presented

dichotomization in the responses and perceptions of what would motivate users for engagement

with the gamified service are presented in the following:
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Game Play Mode: The way the gamified service is experienced could be both (or either)

in single player mode and in team player mode towards successfully completing the tasks.

Rewards: Rewards upon successful completion of tasks could be both (or either) of
physical nature (e.g. Money) or virtual nature (e.g. Badge)

Competition: The existence (or absence) of competition could motivate participants to
engage with the gamified service.

Levels: The different levels should be easy (or difficult) to be completed as means to
motivate participants to progress through the bundles of tasks.

The aforementioned differentiation identified in the perceptions of the participants in the
interviews and focus groups set the basis for further needed research as presented in the

following chapters, towards the design and development of the gamified electronic service.
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Chapter 5: Assessing the impact of gamification design on

intrinsic enjoyment

5.1 Hypothesis Development

The preliminary studies pertaining to the selection of game elements eligible to be
introduced in a gamification design to motivate participants to engage with the non-game
context, yielded a number of interesting findings. Primarily, the finding relative to the way the
goal of the gamified activity is pursued (As an individual or As a team) was found to not have a
unanimous answer and secondary the reward upon successful completion of the activity also
presented dichotomized results (Physical or Virtual reward). Building on the aforementioned
outcomes of the semi-structured interviews, and pertaining to the initial set of identified game
elements in parallel to the type of motivation shout for to support user engagement with the
gamified task, a laboratory experiment was utilized. The aim of the laboratory experiment was to
examine for the potential of the gamification design to engage participants in a playful manner,

whilst taking under consideration the two different results on the two different game elements.

5.1.1 Gamification Rewards and Enjoyment

In gamification the typical engagement circle is based upon a continuum of
Task/Challenge — User Performance — Reward — Motivation to complete task (Darejeh and
Salim, 2016) as illustrated in Figure 13, and rewards play a fundamental role in maintaining this
engagement loop. In the pertinent literature a number of different reward possibilities are

reported and initial attempts to classify the rewards are conducted, as means to inform the
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gamification process of a service on the subject matter of gamification rewards. Within a reward
structure, example rewards include:
e Financial Rewards: The user is rewarded with money upon successful completion of
task(s)
e Goods / Prizes: The user is rewarded with prize(s) (e.g. a Smartphone) upon successful
completion of task(s)
e Penalties: The user loses earned in-game rewards (e.g. Points) upon failure to complete
task(s) — This is considered a negative reward
e Progress Bar: The user is rewarded with knowing that (s)he is progressing in the task(s)
upon successful completion of task(s)
e Social Reward / Recognition: The user receives public (or in-game) recognition of his/her
achievement upon successful completion of task(s)
e Personal Achievement: The user receives private in-game recognition of his/her

achievement upon successful completion of task(s)

In order to identify the different types of rewards in terms of type of motivation they can support
we can utilize Self Determination Theory and in particular Goal Contents Theory (GCT)
(Vansteenkiste et al. 2006) a sub-theory of Self Determination Theory (SDT), where there is a
separation of individuals being motivated to pursue an intrinsic goal leading to an intrinsic
reward opposed to an extrinsic goal leading to an extrinsic reward. In gamification, different
rewards can be classified into the different ends of the spectrum between Intrinsic Rewards and
Extrinsic Rewards (Dale, 2014) as illustrated in Figure 14. Based on the findings of our
qualitative studies monetary oriented rewards (as a Physical Reward) in a gamification setting

can be classified as extrinsic rewards leading to extrinsic motivation, whereas the identification
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of an achievement to succeed (as a Virtual Reward) can be classified as an intrinsic reward

leading to intrinsic motivation.

=

Extrinsic Intrinsic
\.\J

/

Money Recognition
Task/ Points/Badges/Trophies Personal Achievement
Challenge Prizes Responsibility
Penalties Power

Quests Fun
Progress bars Mastery

Figure 13: Gamification Process (Darejen and ~ Figure 14: Intrinsic and Extrinsic Rewards in

Salim, 2016) gamification (Dale, 2014)

In the literature both extrinsic and intrinsic rewards, have been utilized in gamified systems and
games to motivate users to adhere to the gamified process and engage with the service. An
example of extrinsic rewards application is in “Energy Battle” (Geelen et al. 2012) a gamified
service to promote the reduction of household energy consumption and achievement of savings,
were the the game element of prize rewards were identified to be the most motivating game
element for energy saving. Another example of extrinsic rewards is found in “Do it in the dark”
(Senbel et al. 2014) an entertainment competition to increase student interactions and
participation in energy conservation campaigns where the game-element of prize rewards was
found to be the most motivating game element. On the opposite end, that of intrinsic rewards,
acknowledgement of achievements in the task of the gamified services have also been found to
positively impact engagement. For example in PeerWise (Deny, 2013) the acknowledgement of

personal achievements in an online learning tool (signified by a virtual badge) led to a significant
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positive effect on the number of questions answered by the participating students. Another
example in the education domain showed that achievements as a reward can be used to affect the
in-game behaviour and engagement of students (Hakulinen et al. 2013). Overall intrinsic rewards
in a gamification setting can motivate the end users to participate in the process for greater self-
fulfillment whereas extrinsic rewards can motivate end users to participate in the process as
means to earn something.

Although both intrinsic and extrinsic rewards have been found to motivate end users to
engage and perform, previous research indicates that extrinsic reward motivation can undermine
intrinsic motivation, as when individuals perform an activity driven by an external (and separable
to one-self) reward they start to see the cause in that behaviour to that reward opposed to their
interest or enjoyment (DeCharms 1968), with negative consequences at least to the satisfaction
deriving from the activity (Geen et al. 1984). However gamification should maintain (or not
remove) the interest or enjoyment of participants. Therefore, based on the aforementioned
literature, as gamification is proposed as means to transfer the benefits of games to non-game
contexts and their participants, it is evident that a subsequent aim of gamification is to increase
the enjoyment and overall intrinsic motivation (as Interest/Enjoyment are the self reported

measure of Intrinsic Motivation according to SDT) to participate. On that account, we propose:

Hypothesis 1: Intrinsic oriented rewards will lead to higher enjoyment during

participation than extrinsic.
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5.1.2 Gameplay Mode and Enjoyment

Pertaining to the findings relevant to the game play mode the interviews and focus groups
conducted, resulted in a dichotomy between the ones that opted for Single Player mode of the
gamified service and the ones that opted for the ability to collaborate with others towards
achieving the goals and obtaining the rewards. As gamification identifies its origins from the
game design literature it was expected that the ability of forming teams as means to achieve a
goal would be an expected proposed result at least from the participants that were familiar with
some sort of game in their life. Team formation in particular is considered one of the ten
ingredients to create a successful game design among Self representation, Narrative, Feedback,
3D environments, Levels, Economies, Competition, Rank and Time-pressure (Reevs and Red
2009). Going from the game design literature to online games, the ability to form teams as means
to pursue a common goal is predominately present on Massively Multiplayer Online Games
(MMOGsS) (Kong et al. 2012). In the MMOG game genre, players are encouraged to collaborate
with other players by creating teams, groups and guilds towards the completion of a common
activity and the achievement of a common goal in collaborative form. The aforementioned player
collaboration and the exhibited social factor is one of the “main reasons behind the attraction to
MMORPGs” (Ducheneaut et. al 2006 p.7) and a motivating factor to engage with the MMOGs.
Extending on the benefits of team formation and collaboration as exhibited in the MMOG genre,
“MMOG players are motivated to learn to perform well individually in order to achieve a
collaborative victory” (Kong et al. 2012 p.7). The aforementioned collaborative nature and its
exhibited players’ benefits in the online games literature as means to promote Intrinsic
Motivation to participate, is also consistent with the research of Ryan et al. (2006). As in Self

Determination Theory, one of the three important facilitators of intrinsic motivation is
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Relatedness (with Autonomy and Competence being the remaining two), in a team collaborative
setting, individuals should be enabled to experience it, referring to a sense of connection to other
people via the game itself. That connection as experienced by the individual’s contribution to a
collaborative effort towards a goal can be seminal to the impact of a gamified service on
individual’s engagement with the service and experienced fun during participation and should be

considered for introduction in a gamified service. On that account we propose:

Hypothesis 2: Team based collaboration towards rewards will lead to higher enjoyment

during participation than Single play.

5.2 Method

In order to test the specific hypotheses and examine the potential benefits of introducing
intrinsic and extrinsic reward settings, as defined by respective game element, as well as Single
play and Team community collaboration, a two (Reward type) by two (Game Play mode)
experimental design was utilized through an interactive mockup of a mobile application, in a
laboratory experiment. The gamified service consisted of four interactive mockups of the mobile
application, varying only in the selected game elements, as presented in the following

paragraphs.

5.2.2. Experimental Design and Setting

In order to design the interactive mockups of the application of the gamified electronic
service and based on the results of the qualitative research that indicated the non-game context to

be reflected in the content, the overall narrative was developed. The narrative placed the user.at
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the point of product selection in front of the shelf of a supermarket whilst (s)he was considering
the purchase of an environmentally friendly product. As means to enable autonomy the user was
able to virtually interrogate the exhibited products should (s)he opts to and was subsequently
presented with environmental information associated with the specific product. Additionally,
(s)he was informed of the benefits (rewards) one (or his/her team) would receive upon selection
of the environmental friendly product, as defined by the four versions of the gamified service.
The product(s) displayed as the non-game context representing stimuli and the narrative
supporting the non-game context is presented in ANNEX 1: LAB EXPERIMENT.

The base game element of point enabled the response of the gamified service upon
compliance with the given task. In case the user opted to select the environmental friendly
product the user (or his/her team) would be eligible to receive the amount of points that would
make him/her (or team) eligible to receive the reward. The interactive mockups of the gamified
service manipulated the game elements (Rewards vs Gameplay mode) and the visual design and
other features of the gamified application were kept constant across the four conditions other
than the game elements being investigated. The four versions of the service are presented in the
following paragraphs.

The first version of the gamified (Intrinsic Reward and Single play mode) service enabled
the consumer (upon selection of the environmental friendly product) to receive the
aforementioned points towards the individual recognition of helping the environment and
achievement of becoming a “Green consumer”. The particular game element of intrinsic reward
was visually represented with an achievement badge and the consumer was unable to share the
badge in any online community. The second version (Intrinsic reward and Team play mode) of

the gamified service enabled the consumer to receive points in order to collaborate with a
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community of consumers towards a collaborative recognition of the community’s effort to help
the environment and achievement of becoming a “Green community”.

The emphasis was given on that the personal activity and choices would contribute to the
collaborative goal. The achievement was visually represented with the game element of a badge
awarded to the community. The third version (Extrinsic reward and Single play mode) enabled
the consumer to receive points towards individual discount on future purchases of
environmentally friendly products. In this scenario the consumer was unable to share his/ her
eligibility for discount in the online community. Lastly, the fourth version (Extrinsic reward and
team play mode) enabled the consumer to receive points and allocate the points to the
community pool of points, towards community discounts on future purchases of environmentally
friendly products. As with the second version, the emphasis was given on the individual’s
contribution to the community goal. All four versions ensured that the introduced game elements
would be functional to the degree that enabled the participants to choose whichever (from all
available options) of navigation within the service and fully experience the gamification service.
The design of the laboratory experiment is presented in Table 5 and the respective four mobile

app visuals (Experimental Stimuli) are illustrated in Figure 15.

Gameplay Mode

Single Gameplay Team Collaboartive Gameplay
Individual Participation and Team Collaboration and
Intrinsic Achievermnent of helping the Achievemnent of helping the
environment (Version 1) environment (Version 2)
| Reward Type
Individual Participation and
o . P Team Collaboration and Discount on
Extrinsic Discount on next Purchase

next Purchase (Version 4)

[Version 3)

Table 5: Experimental Design
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Grean Froduct

Version 1 Version 2 Version 3 Version 4

Figure 15: Experimental Stimuli of the gamified service

5.3 Participants, Procedure and Data Collection

One hundred and eighteen participants (N=118) were recruited from an undergraduate
core interdisciplinary module class at a Greek public university under voluntary participation in
one of three consecutive sessions for the laboratory experiment. Participants’ ages ranged from
18 to 35 years old, with a mean of 21.8 years old. Forty eight percent of the sample was female.
Among the 118 participants, 10 encountered technical difficulty during the lab experiment and
data of the remaining 108 participants were included in the analysis. The demographics of the

laboratory experiment participants are presented in Figure 16.
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B Male

B Female

Figure 16: Demographics of the laboratory experiment participants

Upon arrival at the lab, participants completed a brief online questionnaire to gauge their
demographics (Sex, Age, and Education Degree) and environmental attitudes and behaviour to
control for context specific factors (degree of ecological behaviours) by adapting the
Ecologically Conscious Consumer Behaviour [ECCB] instrument (Straughan and Roberts 1999)
in order to account for any differences based on the participants’ predispositions in relation to the
non-game context. In relation to the ECCB participants rated on 7-points Likert-types scales
anchored by 1="Strongly Disagree” and 7="Strongly Agree”, the following statements: "I make
every effort to buy paper products made from recycled paper”, "To save energy, | drive my car as
little as possible”, "Whenever possible, | buy products packaged in reusable containers”, "I try
only to buy products that can be recycled”, "I have switched products for ecological reasons”,
"When I have a choice between two equal products, I always purchase the one which is less
harmful to other people and the environment”, "I have tried very hard to reduce the amount of
electricity I use™ and "I have purchased light bulbs that were more expensive but saved energy".

Following the completion of the questionnaire, participants were randomly assigned to a
version of the gamified service and each participant was invited to interact with a mock-up of the

mobile application until (s)he felt that they had become confident with it. All four versions of the
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application were fully functional mock-ups and the participants had the ability to interact with
the assigned version to the extend each wanted as there was no predefined time constraint on the
use of the application. After each participant experienced the gamified service via the functional
mock-up of the application, they were invited to take a post-test questionnaire.

The measurement instruments utilized in the questionnaire, gauged users’ perceived
enjoyment while experiencing the gamified service, measured by adopting a scale measuring
perceived enjoyment and intrinsic motivation from Epstein and Harackiewicz (1992) and Tauer
and Harackiewicz (1999). Participants rated on 7-point Likert-type scales, anchored by
1="Strongly Disagree” and 7="Strongly Agree”, the following statements: “The gamified service
will not be interesting (reverse scored)”, “The gamified service will be entertaining”, “The
gamified service will not be fun (reverse scored)” and “The gamified service will be enjoyable”.

Additionally to perceived enjoyment, the users’ attitudes and intentions towards the
gamified service were measured utilizing the respective constructs Fishbein and Ajzen (1975). In
order to gauge participants’ attitudes towards the gamified service as well as the gamified
application, participants rated on 7-point semantic differential scales, with endpoints: “Good —
Bad”, “Pleasant — Unpleasant”, “Favorable — Unfavorable”, the following statement: “In the
service you experienced how would you describe your feelings towards using the service” for the
gamified service and “In the smartphone application mockup you experienced how would you
describe your feelings towards using the smartphone application”. In order to gauge participants’
intentions towards the gamified service and the smartphone application, participants rated on 7-
point semantic differential scales, with endpoints: “Unlikely-Likely” and “Possible-Impossible”,

the following statements: “In the service you experienced how likely are you to use the service”
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for the gamified service and “In the smartphone application mockup you experienced how likely
are you to use the smartphone application”.

Lastly, two questions were created to ensure that participants had a clear understanding of
the introduced game elements and their effect within the gamified app as follows: “Within the
service you were able to share your points with a community” and “Within the service you were
able to receive discounted price upon future purchase of products”.

The instruments used for data collection were tested prior to the laboratory experiment in
a pilot with a small number (10 participants) of participants that suggested adequate reliability

and validity and are presented in ANNEX 2: Laboratory Experiment Questionnaires.

5.4 Results

In order to assess internal consistency of the measurement instruments Internal
Composite Reliability (ICR) was used. The acceptable values of an ICR should exceed 0.70
(Ferketich 1991; Nunnaly and Bernstein 1994) and can be interpreted as the Cronbach Alpha
Coefficient (Chronbach 1951). The perceived enjoyment measurement instrument (4 items; a =
0.836), the ecologically conscious behaviour instrument (8 items; a = 0.830), the instrument
gauging the Attitudes towards the gamified service (3 Items; a=.955) and the instrument gauging
the Attitudes towards the smartphone application (3 Items; a= .958) were found to be highly
reliable. Additionally, the manipulation check showed that participants correctly perceived the
four different treatments.

Two-way between subjects analysis of variance (ANOVA) was conducted to test the
hypotheses using SPSS 17.0 for Windows at a 95% confidence level. The descriptive statistics
are summarised in Table 6, and the results from the Levene’s test for homogeneity illustrate a

significance level of 0.032 (<0.05).
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Gameplay Mode Rewards Mean 5.D N
Intrinsic 4.67 86 30

Team collaboration | Extrinsic 4.62 1.04 27
Total 4.64 .94 =¥

Intrinsic 3.67 1.49 27

Single play Extrinsic 3.95 1.42 24
Total 3.80 1.45 51

Intrinsic 4.19 1.29 57

Total Extrinsic 4.30 1.26 21

Total 4.25 1.27 108

Table 6: Descriptive statistics for perceived fun during participation in a gamified
service

The results of the two-way ANOVA on the dependent variable (Enjoyment) (Table 7)
show that there is significant difference among subjects that experienced different setups of
gameplay mode (F(1,108)==12.58, p = 0.001) on perceived enjoyment during participation in
the gamified service. The present finding supports Hypothesis 2 at the significance level of 0.05
as participants in the treatment that employed the ability to collaborate in teams towards the
rewards had a significantly higher perceived enjoyment than the ones pursuing the rewards on
their own (Figure 17).

Pertaining to the Reward Type (Intrinsic versus Extrinsic) the results of the ANOVA
showed no significant difference among subjects that were pursuing the Intrinsic oriented
rewards (Achievement) opposed to the ones that pursued the Extrinsic oriented rewards
(Discount) (F(1,108)= .24, p=.624) Hypothesis 1 is thereby not supported. The ANOVA test
found no interaction effects between gameplay mode and reward type, indicating that these
variables do not jointly affect perceived enjoyment during participation in a gamified service

(F(1,108)=.48, p=.487).
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Source Type Il | d.f. | Mean F Significance | Partial | Noncent. Observed
sum of square n? parameter | Power "
squares

Corrected 20,153% 6.71 4.53 .005 13.602 873

Model 116

Intercept 1921.650 1921.65 | 1297.01 .000 1297.012 1.000

926

Gameplay 18.639 18.63 12.58 .001 12.580 .940

Mode 108

Reward .359 .35 24 624 242 .078

002

Gameplay 722 72 48 487 005 487 .106

Mode ~ Reward

Error 154.086 | 104 1.48

Total 2126.167 | 108

Corrected Total | 174.239 | 107

(*) Signifies the interaction effect between Gameplay Mode and Reward Setting. The ANOVA test was
conducted at the significance level of .05
2 R? = 166 (adjusted R? = .090)

® Computed using alpha = .05

Table 7: ANOVA tests of between-subjects effects on variances on perceived
experienced fun during participation in a gamified service

4,75

§ & &

Estimated Marginal Means

»
¢

Intrinsic

T
Extrinsic

Reward

Gameplay Mode

" Team Collab.

Single Play

Figure 17: Laboratory experiment Estimated Marginal Means (Gamification Service Enjoyment)

[94]




between the four versions of the gamified service

In relation to the Attitudes and Intentions of the participants towards the gamified service
and the smartphone application mockup a regression was calculated to predict the relationship
among their respective attitudes and intentions for both the service as well as the gamified
application. Pertaining to the overall gamified service, a significant regression equation was
found (F(1,106)=408.999, p <.000) with an R? of .794. Participants’ predicted intentions to
participate in the gamified service is equal to -.146 + .995 (Attitudes). The participants’
intention to participate in the gamified service increased by .995 for each point increase of their

attitudes towards the gamified service as illustrated in Table 8.

Model Summary”
Change Statistics
Adjusted R Std. Error of R Square Sig. F
Model R R Square Square the Estimate Change F Change dft df2 Change
1 8917 794 792 800 794 408,999 1 106 ,000

a. Predictors: (Constant), Attitudes Towards Gamification Comp

b. Dependent Variable: Intentions Towards Gamification Comp

ANOVA®
Sum of
Model Squares df Mean Square F Sig
1 Regression 261,783 1 261,783 | 408,999 .ooo®
Residual 67,846 106 640
Total 329,630 107

a. DependentVariable: Intentions Towards Gamification Comp
b. Predictors: (Constant), Attitudes Towards Gamification Comp

Coefficients®
Standardized
Unstandardized Coefficients Coefficients Correlations
Model B Std. Error Beta t Sig Zero-order Partial Part
1 (Constani) - 146 226 - 647 519
Attitudes Towards ' -
Gamification Comp 895 049 89 20,22 000 BA1 801 891

Table 8: Laboratory Experiment regression of Attitudes towards the gamified
service on Intentions to participate in the gamified service.
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Additionally for the smartphone application, a significant regression equation was found
(F(1,106)=20.580, p <.000) with an R? of .163. Participants’ predicted intentions to participate in
the gamified service is equal to 5.889 - .503 (Attitudes). The participants’ intention to participate
in the gamified service dropped by .503 for each point increase of their attitudes towards the

gamified service as illustrated in Table 9.

Model Summary®

Change Statistics
Adjusted R Std. Error of R Square Sig. F
Model R R Square Square the Estimate Change F Change dft df2 Change
1 4037 163 155 1,610 163 20,580 1 106 000

a. Predictors: (Constant), Attitudes Towards Smartphone Comp
b. Dependent Variable: Intentions Towards Smartphone Comp

ANOVA®
Sum of
Model Squares df Mean Square F Sig
1 Regression 53,343 1 53,343 20,580 .ooo”
Residual 274758 106 2,592
Total 328,102 107

a. Dependent Variable: Intentions Towards Smartphone Comp
bh. Predictors: (Constant), Attitudes Towards Smartphone Comp

Coefficients®
Standardized
Unstandardized Coefficients Coefficients Correlations
Model B Std_ Error Beta t sig Zero-order | Partial Par
1 (Constant) 5889 386 15,273 000
Aftitudes Towards
Smartphone Comp - 503 11 -403 | -4536 000 -403 | -403 | 403

a. Dependent Variable: Intentions Towards Smartphone Comp

Table 9: Laboratory Experiment regression of Attitudes towards the smartphone
application on Intentions to use it.

Further on in relation to the gamification design based on the examined game elements
and the effect they had on the participants’ attitudes towards the gamified service, a two-way
ANOVA on the dependent variable (Attitudes towards the gamified service) (Table 10) shows

that there is significant difference among subjects that experienced different setups of gameplay
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mode (F(1,108)=4.152, p = 0.045) on their attitudes towards participation in the gamified
service and no significant difference based on the introduced rewards (F(1,108)=.367, p =.546)
and no interaction effects between gameplay mode and reward type was found, indicating that
these variables do not jointly affect the participants’ attitudes towards the gamified service

(F(1,108)=.093, p=.761).

Tests of Between-Subjects Effects

Dependent Variable: Attitudes Towards Gamification

Type Ill Sum of
Source Squares df Mean Square F Sig.
Corrected Model 11,402° 3 3,801 1,561 ,203
Intercept 1989,274 1 1989,274 817,162 ,000
Reward ,894 1 ,894 ,367 ,546
GamePlay_Mode 10,108 1 10,108 4,152 ,044
Reward * GamePlay_Mode ,226 1 ,226 ,093 761
Error 253,174 104 2,434
Total 2277,438 108
Corrected Total 264,576 107

a. R Squared =,043 (Adjusted R Squared = ,015)

Table 10: ANOVA tests of between-subjects effects on variances on attitudes
towards participating in the gamified service

Additionally, in relation to the gamification design based and the effect on the
participants’ attitudes towards the gamified smartphone application, a two-way ANOVA on the
dependent variable (Attitudes towards the gamified service) (Table 11) shows that there was no
significant difference among subjects that experienced different setups of gameplay mode
(F(1,108)=2.999, p = 0.086) or introduced rewards (F(1,108)=2.848, p =.094) and no interaction
effects between gameplay mode and reward type was found, indicating that these variables do
not separately or jointly affect the participants’ attitudes towards the smartphone application

(F(1,108)=.262, p=.610).
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Dependent Variable:

Tests of Between-Subjects Effects

Attitudes Towards the Smartphone application

Type Ill Sum of
Source Squares df Mean Square F Sig.
Corrected Model 11,356% 3 3,785 1,972 ,123
Intercept 1106,576 1 1106,576 576,445 ,000
Reward 5,468 1 5,468 2,848 ,094
GamePlay_Mode 5,758 1 5,758 2,999 ,086
Reward * GamePlay_Mode ,503 1 ,503 ,262 ,610
Error 199,644 104 1,920
Total 1306,941 108
Corrected Total 211,000 107

a. R Squared =,054 (Adjusted R Squared =,027)

Table 11: ANOVA tests of between-subjects effects on variances on attitudes
towards the smartphone application

Pertaining to the non-game context control the two-way ANOVA tests on the ECCB
control variable showed that there was no significant difference between the treatments in
respect to the environmentally conscious consumer behaviour that could have potentially
affected the results (F(1,108) = 1.533, p =.221). Lastly, in terms of the demographic control
variables (Age, Sex and Education Degree) for the treatment groups, no significant difference
between the treatments was found. A summary of the results of the Hypothesis is presented in

the following table.
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Hypothesis Significance | Evaluation

H1: Intrinsic oriented rewards will lead to higher enjoyment during Not
participation than extrinsic. 0.624

Supported
H2: Team based collaboration towards rewards will lead to higher 0.001 Supported

enjoyment during participation than Single play.

# Supported at the 0.05 level

Table 12: Summary of hypothesis testing

5.5 Discussion

The purpose of the laboratory experiment was to experimentally test two different game
elements that were identified to have the possibility to motivate participants to engage with
gamified service of the non-game context however were different in nature with initially
dichotomized results, on the interviews and focus groups. As participants identified the game
element of rewards to be motivating in both monetary version and achievement version and in
parallel with research that classifies the two different rewards in an opposite spectrum of
motivational rewards (Extrinsic rewards and Intrinsic rewards) with rewards of extrinsic nature
having found undermine intrinsic motivation (DeCharms 1968) , research was conducted to
identify the effect it can have on the gamification of the non-game context. Additionally, the way
that the rewards are pursued normally in the non game context although are predominately
addressing the individual, in game design literature a significant benefit derives from the
common (in teams) pursuit of the rewards. Therefore a two by two experimental setting was
designed to identify the potential of Rewards (Intrinsic vs Extrinsic) and Gameplay mode (Single

play vs Team play) on Perceived Enjoyment (as means to Intrinsic Motivation).
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An important finding of the study, is that in a gamified service the ability of participants
to collaborate with other participants in a community setting towards the pursuit of common
goals presents statistically significant difference in the perceived enjoyment, in comparison to
individual pursue of rewards. The element of community collaboration towards the pursuit of
common rewards can be found in online games and the Massively Multiplayer Online Games
genre in particular where players are enabled to collaborate with other players by creating teams,
groups and guilds towards the completion of a common activity and the achievement of a
common goal (Ducheneaut 2006; Kong et al. 2012; Yee 2006). This is consistent with the
research of Ryan et al. (2006) proposing that whilst playing, individuals should experience,
amongst others, relatedness referring to a sense of connection to other people via the game itself.
That connection, as experienced by the individual’s contribution to a collaborative effort towards
a goal, can be seminal to the impact of a gamified service on individual’s experienced enjoyment
during participation. In online games, community collaboration is an established setting for
player participation and results indicate the potential for transferability of the specific design
game element to the gamification of services. Although in the case that community collaboration
and team formation is extant and was found to have a significantly different result on enjoyment,
the attitudes towards participating in the gamified activity showed an opposite result which was
statistically significant. Participants that were playing in single play mode stated higher attitudes
towards participating in the gamified service than the ones in team gameplay mode. This
contradiction identified namely although enjoying more in team gameplay mode but having a
higher attitude towards participating in single play mode could be a result of an inherent
difference in the difference stemming from playing in teams opposed to playing individually. In

games although teams are formed behind the common pursuit of rewards, it is implied that other
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teams exist as well that shout after the same rewards, creating a competitive setting. In the
laboratory experiment in the single mode of gameplay, the subjects did not have a competitive
aspect in it in any sort of manner, however in the team game play mode (although not stated) a
team competition could be perceived by the participants to be extant. On that note, and in parallel
to the findings of the interviews and focus groups further research on the game element of
competition will be conducted.

An additional finding that presents potential derives from Hypothesis 1 that was not
supported. The gamification service employed strongly contradictory (in terms of intrinsic and
extrinsic orientation) rewards, that of Achieving to help the environment or Receiving
discounted prices respectively. Results on the introduced contradictory versions of the game
element of rewards, illustrate that participants’ perceived enjoyment of the gamified services was
not statistically significantly different when pursuing two such contradictory rewards. This
finding can guide the creation of the rewards content of the gamified application as it enables the
gamified service to employ either and base the selection on other factors (e.g. Availability to
give rewards that have a cost).

Lastly in terms of the predispositions of participants on the non-game context results
indicate that they did not play a role in the perceived enjoyment during participation. Therefore
the non-game context was not found to factor in and the gamification design of the lab

experiment was not affected by the participants tendencies towards the environment.
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Chapter 6: Assessing the Impact of Gamification Design on

Engagement and Performance

6.1 Hypothesis Development: SDT and Game Elements Design
towards motivating for Engagement and Performance

The laboratory experiment indicated that different game elements under a gamification
design can have a different outcome in the participants’ experienced enjoyment during
participation in a gamified service. This led us to identify the need for further experimentation to
examine for the potential of game elements and gamification to motivate participants to actually
engage and perform with the gamified electronic service of the non-game context. According to
Self Determination Theory, in order for an experience to be intrinsically motivating for the
participants to engage with, three basic human needs can be satisfied, Competence, Autonomy
and Relatedness. Competence refers to feelings of success when the individual interacts with the
given task (Rigby and Ryan, 2011; Vansteenkiste and Ryan, 2013), Autonomy refers to the
feelings of individuals that they are free to interact on their own will with the given task and are
not thwarted by external factors (van den Broeck et al., 2010; Vansteenkiste et al., 2010) and
lastly Relatedness refers to individuals’ feeling of belonging in a group that they feel are close to
them (Deci and Ryan, 2000; Deci and Vansteenkiste, 2004). The aforementioned three intrinsic
psychological needs of humans which are motivational resources can be supported (or
developed) by modifying the environment under which the task participation is conducted.
Therefore gamification can utilize the different game elements under different gamification
designs to facilitate the development of intrinsic motivation through meeting the three basic
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psychological needs as means to foster engagement with the non-game context at hand as seen in

Figure 17.

Intrinsic Motivation

Gamification
Design

Perceived Competence

W

Engagement

N

Autonomy Interest / Enjoyment

Performance

Relatedness

Figure 17: Gamification Design and Motivation

Based on the results of the exploratory phase of this doctoral research two additional (to
the laboratory experiment) game elements were found to have potential to motivate engagement
but in a dichotomized way, namely the presence (or absence) of competition through the
existence of other participants in the gamified service and difficulty levels on obtaining the
rewards (progressively difficult or progressively easy).

In terms of the difficulty of the gamified tasks and the overall challenge posed to the
participants of the gamified service, previous work in motivation research and game research has
shown the importance of the appropriate matching of challenge (through difficulty) to the skill of
the individual on the task as means for motivation development. The combination of challenge to
skill is evident in (video and online) games through the different difficulty levels that are
employed traditionally. In positive psychology, Mihaly Csikszentmihalyi described the state of

‘flow’ as a state that is achieved when a person is fully involved in an activity due to the optimal
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balancing of challenge and skill (Csikszentmihalyi, 1991). This dynamic balance of challenge to
skill is the core element of flow and in order for an individual to experience flow, the challenge
and difficulty of the task one is invited to complete and the skill required to meet it need to be
correlated (Jackson, 2012). This balance is termed ‘Flow Zone’ (Figure 18). If one finds
himself/herself above Flow Zone and the challenge posed by the activity is more than the skill
(s)he has then (s)he feels anxious and is not motivated to engage. On the opposite side if one
finds himself/herself below Flow Zone and the challenge posed by the activity is less than the
skill (s)he already has then (s)he feels boredom. However both conditions and respective results
rely on the individual perceptions of the participants on the challenge and the skill and not in an

objective analysis.
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Figure 18: Csikszentmihalyi’s Flow Zone (1991)

In games, the concept of flow and subsequent need for challenge-skill matching has been
met with the utilization of different difficulty levels and difficulty progression. In particular,
games offer levels of difficulty as means to balance the player skills and as such become
engaging as the player becomes competent at the requested game tasks (Honey et al. 2011). The

aforementioned adaptation of difficulty to meet the skill of the player has evolved in the game
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design literature to include additional forms of difficulty adaptations to cater to different types of
players. Two main categorizations include Static Difficulty Adaptation and Dynamic Difficulty
Adaptation. In Static difficulty adaptation the progression of difficulty can occur in an increasing
manner where difficulty increases progressively after specific points in the game (PLATEAU)
and in a decreasing manner where difficulty start high and decreases over time after specific
points in the game (REVERSE) (Nagle et al. 2016). A later evolution to the static difficulty
adaptation is the dynamic difficulty adaptation which takes under consideration individual
players’ abilities and skills and adjusts the difficulty of the game tasks. This is conducted in
different ways with most prominent being the game to automatically change the difficulty of a
game task relative to the user performance (Barnes et al.,2009) or even with the use of artificial
intelligence models to select the levels of the difficulty in real time as the game progresses
(Spronck et al., 2006). Although the game design literature provides with different forms of
difficulty adaptation to enable optimal challenge, current research on gamification focuses on the
traditional difficulty adjustment of PLATEU where the difficulty is progressively upwards as the
individual progresses through the gamified activity (Zichermann and Cunningham, 2011,
Werbach & Hunter 2012; Barthel, 2013; Popescu et al., 2013; Sillaots, 2014). The
aforementioned focus of gamification and in parallel with the findings of the depth interviews
and focus groups (Participants also opting for easier tasks) leads us to identify the potential for
the REVERSE difficulty adaptation method to motivate for engagement. The overall difficulty
adaptation will factor in to the Perceived Competence of the participant during the gamified
activity. The dichotomy of the challenge to become progressively difficulty versus progressively
easier, should cater on the one hand to the evolving skill of the participant should the difficulty

follow the PLATEU approach of progressively upwards difficulty or REVERSE where the skill
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of the participant will be more evident and his/her perceived competence would be evident as
means of manipulating the difficulty of the gamified task. As in both cases the optimal challenge
relies heavily to ones’ perception of that balance (challenge-skill) as a reference point,
progressive upwards difficulty could be subjectively considered to be ‘too difficult’ and lead to
anxiety or on the other hand progressive downwards difficulty could be considered to be ‘too
easy’ and lead to boredom, both having a negative effect on perceived competence and
subsequently engagement and performance. In order to negate that and create a more objective
setting in the difficulty design, we could introduce the effect of each players actual performance
relative to other players (Social Comparison) as means to allow for a more subjective perception
of competence.

In motivation research a strong motivator that has been studied relates to the social
comparison that derives from competition and its ability to motivate participants to pursue a goal
and attain a predefined reward (Tjosvold et al., 2006; Vallerand and Losier, 1999). The case is
though that although competition is one of the main game dynamics employed in different
gamification designs as means to motivate for engagement, previous results present mixed
outcomes on the impact of competition on motivation. For example the existence of competition
in the case of a Wii Fit game led to demotivation to play the game, opposed to the absence of
competition that led to positive results pertaining to motivation to play (Song et al.,2010). On the
other hand, the introduction of a competitive setting has been found to have positive effects on
motivation based on the task at hand (Epstein and Harackiewicz, 1992; Reeve and Deci, 1996).
In Gamification the most prominent element to enable a competitive setting and social
comparisons is the leaderboard showcasing the current ranking of each player as well as the in-

game competing players (Blohm and Leimester 2013).
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Both game mechanics, difficulty and competition in gamification independently adhere to
the Perceived Competence (Aparicio et al.,2012) however when utilized in unison could support
(or develop) Perceived Competence differently. In the case of incremental difficulty the absence
of competition and social comparison would lead to perceived competence to be affected only by
the perceptions of the individual whilst progressing in the game and in the case one is exposed
only to the effect of success or failure to progress in the gamified task and not comparative to
other players, actual performance issues at later stages may lead to anxiety. On the other hand if
one is aware of the competition and the competitors’ performance as the gamification tasks
become progressively difficult his/her success will have a higher impact on their perceptions of
competence. In the case of progressively decreasing difficulty, the absence of competition and
social comparison would lead to perceived competence to be higher as the participant will have a
sense of gaining skills quickly as a result of succeeding in the gamified tasks easier. Should
competition and social comparison is enabled, that feeling of increased perceived competence
will be further validate by his/her over performing in relation to the competitors. Therefore we
propose:

Hypothesis 3: In a Gamified Service, in the presence (absence) of competition and social
comparison, increased (decreased) difficulty will lead to higher Perceived Competence for the

participant

Hypothesis 4: In a Gamified Service, in the presence (absence) of competition and social

comparison, increased (decreased) difficulty will lead to higher Engagement with the service

Hypothesis 5: In a Gamified Service, in the presence (absence) of competition and social
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comparison, increased (decreased) difficulty will lead to higher Performance in the gamified

activity

As the game elements of difficulty and competition adhere to the manipulation of
perceived competence as hypothesized above, and lead to different psychological outcomes, we
hypothesize that the gamification design will lead to the desired behavioral outcomes through
enabling the psychological outcome of perceived competence in the gamified activities included

in the gamified electronic service as follows:

Hypothesis 6: In a Gamified Service, perceived competence will mediate the effect of

gamification design to the behavioural outcomes of the end —users

Although the game mechanics of difficulty and competition relate to Perceived
Competence when examined under Self Determination Theory, Autonomy and Relatedness
should be taken under consideration. When designing a gamified service that is introducing
different difficulty settings, the participants should not feel thwarted when using the service and
have the ability to navigate freely and on their own will within the gamified tasks and therefore
the need for autonomy should be examined for the case it becomes affected. Additionally, in
relation to Relatedness as this refers to individuals’ feeling of belonging in a group that they feel
are close to them in the case of competition with other participants that are not close to the
individual relatedness should not factor in. On the other hand relatedness as means to enable
motivate can come into play in the case of collaborative gamification setting in team based setup

and the way the teams are formed. The model of this doctoral research is presented in Figure 19.

[108]



Engagement

Perceived Competence

W

Difficulty y )

Performance

Competition

Figure 19: Moderated mediation between gamification design, perceived competence and

behavioural outcomes.

6.2 Method

6.2.1 POOLL:The Gamification Experimentation Smartphone Application and

Infrastructure

In order to test the effect of the game elements on perceived competence and ultimately
on performance and engagement a gamified service was developed to enable the parallel
application of the different game-elements. The goal of the service was to enable gamification
experimentation on different game elements with the ability to enable and disable game elements
and serve them on different participant groups based on the needs of different experimental
designs. The service consisted of a smartphone mobile application, serving as the access point of
the end-user to the gamified activity and the respective backend that would manipulate the game-
elements introduced in the gamification design. Additionally the backend was responsible for the

user management, serving of the content of the gamified activity as well as logging of all user
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actions within the application for further analysis. The gamification experimentation smartphone
application was developed in ELTRUN E-Business R.C. and served under the name POOLL: A
Pool of Poll and was developed as a gamified service to cater to the non-game context of this

study.

6.2.1.1 Non-game context and POOLL content

As gamification is a layer of playful affordances over an electronic service on a non-
game context, the POOLL experimentation application facilitates the introduction of the gameful
affordances over the content that handles the non-game context. Therefore the non-game context
in the application is separated to the gamification design. For the purposes of this doctoral
research and in parallel to the focus group outcomes, the overall theme of the POOLL
application resembles a quiz based game where the participants receive a set of environmental
awareness questions and up to four different possible answers and they can give their answer via
selecting one of them. Upon answer (Correct or Wrong) they receive respective feedback.
Additionally and to cater for the reception of users’ perceptions of product “greenness” on
different products, the user can answer in the form of a slider input anchored from 1-100 (1 being
the lowest). The questions functionality of the POOLL application and backend infrastructure
enables the bundling of different questions into different sets and the randomized serving of
questions as well as the maintenance of the order served, the time each participant spend reading
/ answering the questions, the ability to skip a question and the ability to add a question to

favorites.
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6.2.1.2 POOLL Mobile application and Game Elements

The mobile client application utilized in the gamification experimentation is a cross-

platform application, developed and deployed both for Android and iOS platforms, utilizing the

Apache Cordova open source framework and along the back end infrastructure was developed in

the context of the e-SAVE project. The POOLL application is a mobile application that served

the different gamification designs under different experimental conditions. The game elements

POOLL is able to serve include Points awarding functionalities, Badges functionality, a

Leaderboard, Levels/Difficulty functionality, Rewards Functionality, Feedback / Notifications

functionalities, Questions-Answers functionalities and the main functionality, that of dynamic

presentation of User Interface elements based on the user groups. A short description of the game

elements supported by POOLL mobile application is presented in Table 13.

Game Element/

Functionalities

Description

Point Awarding

Experience points can be awarded on different actions based on
successful completion. The experience points tallied can be visible in

the respective placeholder.

Badges Awarding

Different badges can be awarded for the completion of bundles of
actions. A badge is consisted of a visual part (the badge graphic), a

name and a badge description.

Leaderboard

A leaderboard is included in the game element as a table of three
columns and three rows showing the overall rank in the app in the first
column, the username in the second column and the Points in the third

column. Rows are utilized to show the logged-in user in the middle row
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and the users directly in front and following (in terms of ranking)

Levels are introduced to bundle the non-game context’s content in

different difficulty setups. The difficulty is based on effort required to
Levels / Difficulty
complete the level and is manipulated by the use of the points as means

to receive a reward.

Rewards in the application are introduced as a conceptual game element
Rewards
that can be served as a badge, or as a set of points.

Feedback/Notification | Upon answering questions the user can receive respective feedback.

Different questions can be linked with answers and feedback / points /
Questions-Answers
rewards.

All game elements can be shown or hidden on different groups of users
Dynamic Presentation
based on the reallocated setting of the user group, users belong to. This
of Ul
feature can enable within and between experimentation.

Table 13: POOLL Game elements and Functionalities

6.2.1.3 POOLL Backend enabling experimentation

The backend of POOLL is built to dynamically manage the users and their placement in
the experimental user groups in order to enable between and within experimental design. Each
group has different configurable parameters that guide the mobile client User Interface ability to
enable (or disable) the respective manipulated game elements. Indicatively, the class diagram in
Figure 20 showcases parts of the classes that enabled the versioning in the mobile app.

Indicatively the main classes that are used in the back-end are presented in the following:
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- User class represents users of the experiment where each user has his/her own UID, a
First and a Last Name, Password, age, and email and is related to one user group.

- Usergroup class represents the user group of experimentation and each user group
has parameters for enabling the game elements (e.g. Leaderboard, showing Badges
etc.).

- Question, Answer and Question Category classes relate the non-game context

questions, respective answers and category.

PointCategory
point_id: Integer
point_name: String
Action points: Integer
belongs point_categories: String
action_id: Integer total_number: Integer
act_name: String point_status: Integer
point_id: Integer
getUserActions() .
InsertUserAction() [~ 0. —————— makes “
0. J7
l Points
User
User_Group points: Integer
user_group_id: Integer [~ 1-" 19,1 —|uuid : String has :';etr*c':t‘rsr,'gﬁmtam
is_game: String email : String ! ¥: P
show_results: Boolean password : String checkPoints()
show_leaderboard: Boolean FirstName : String insertPoints()
show_badge: Boolean LastName : String
Increase_dif: Boolean age : Integer
threshold_dif: Integer user_id: Integer
user_group_id: Integer
setusergroup()
getusergroupl) InsertUser ()
updateUser( )
getEmail ()
getUser ()
[ [
0.* 1
‘ 0.* Question
| QuestionCategory
Vot question_id: Integer
o ot answer_type: String qeat_id: Integer
| vote_id: Integer - 0.* has 1 —| uestion_text: String L1 0. ofoeat naninT- String
Notification vote_val: Integer annaire._ik Intager point.id : Integer

not_id: Integer
content: String
question_id: Integer
not_type: String
nhot_pointer: Integer
not_status: String

user_id : Integer
location: String
datetime: Timestamp
msec: Integer
question_id: Integer

insertNotification ()
getUserNotifications ()
getNotification ()

insertVote()
deleteVotel()
checkVotel()
getDeviceVotes()

Figure 20: Class diagram of the backend supporting the experimental app

product_id: Integer
item_desc1: String
item_desc2:String
img_src: String
question_type: String
vote_goal: Integer
notel: String
mission_id: Integer
info: String
qcat_id: Integer

insertQuestion()
deleteQuestion()
getFirstQuestionJson()
getlastQuestionJson()

getUserQuestions()

Answer

answer_id: Integer
Content: String
Value: Integer

r1— 1. —
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6.2.2 Experimental Design and Setting

In order to examine the effect of these two game elements on participants’ perceived
competence and later on engagement and performance in the gamified activity, a two
(Competition type) by two (Difficulty progression) experimental design was utilized, through the

fully functional gamification experimentation application as illustrated in Table 14.

To elaborate on the design, the gameplay type framed a competitive setting, where the
participant was made aware of the existence of other players in the gamified app via the
employment of a leaderboard and social comparison was enabled, or the absence of a
competitive setting, where the participant experienced the gamified app as a single player game
with no other participants present. Additionally, the difficulty progression featured increasing
difficulty, on the one hand, to achieve the goal of answering questions and receiving a point
reward and decreasing difficulty, on the other hand, in receiving the point rewards through

answering questions.

Difficulty Type
Increasing Decreasing
Competition Available and Increasing Competition Available and
Competition
. Difficul D ing Difficul
Competition vEs ifficulty ecreasing Difficulty
(Figure 21.1) (Figure 21.2)
Type
Competition Non-Available and Increasing | Competition Non-Available and
Competition
Difficulty Decreasing Difficulty
NO
(Figure 21.3) (Figure 21.4)

Table 14: Experimental Design
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Utilizing the ability of the mobile client to Show or Hide different elements based on user
groups, the POOLL up locked upon user registration in one out of the four versions. In
particular, the first version of the app gave the ability to the user to see her/his position in a three-
slot leaderboard, where (s)he was featured in the middle position and the players directly before
and after her/him were visible. In this version, as the game progressed it became more difficult to
receive points for answering bundles of questions in the respective levels. The second version
featured the same leaderboard as the first, however as the game progressed it became easier to
receive points for answering bundles of questions in the respective levels. In the third version,
there was no leaderboard present and no other means for the user to identify that (s)he is in any
competition and the difficulty increased, as the game progressed, through the levels. Lastly, in
the fourth version as in the third, competition was inexistent, however the difficulty decreased as
the game progressed through the levels.

The four different versions that were included in the experimental app are illustrated in

Figure 21.

[115]



Discover more...
Discover more...
Questions Answered "
Questions Answered
12 12
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V3. Competition Non Available and Increasing Difficulty V4. Competition Non Available and Decreasing Difficulty
Figure 21: The four versions of the experimental app



Pertaining to the operationalization of the content of the POOLL application for the field
experiment and with respect to the environmental awareness part of questions, a total of fifty
seven sets of question/answer/feedback were created and for the product greenness part of the
non-game context a total of fourteen products were introduced (Product Name, Description,
Environmental information). The environmental awareness questions were bundled into different
Question sets and within each set the questions are served at a random order. In-between the
environmental awareness set, the product perceptions questions were presented., Indicative
questions pertaining to environmental awareness and product greenness perceptions are
presented in Table 15 and the complete set of questions is presented in ANNEX 3: POOLL non-

game context questions.

Question Answers Feedback

Taking the bus and in general using public
Which of the following modes of transportation By Bus/
transportation can reduce the greenhouse
is the most environmental friendly? By Car
emissions.

By turning off faucets that are running
Splish splash, teeth are clean. Should I turn off
YES /NO unnecessarily (like when brushing our teeth)
faucets when | brush my teeth?
we actively help the environment

At the top of the list of global greenhouse gas

USA/

USA or China or Greece produces the most emitters China beat USA and Greece in
China/

greenhouse gas emissions? 2006-07 because of the rising industrial
Greece

sector.

Table 15: Indicative questions reflecting the non-game context of the POOLL Experimentation
Application




6.2.3 Participants and Procedure

In the field experiment conducted, 153 (44,4% Female) participants were recruited
randomly from undergraduate and post-graduate core interdisciplinary classes at a Greek public
university. The participation to the experiment was on a voluntarily basis and no incentives for
participation existed. The participants’ ages ranged from 18 to 35 years old. Among the 153
participants, 9 encountered technical difficulties using the mobile app during the field
experiment. Data from the remaining 141 participants were included in the analysis of the
experiment. Upon acceptance to participate in the experiment, participants were invited to
complete a short online questionnaire to gauge their demographics including sex, age and
education degree and participants’ attitudes and behavior relevant to our non-game contexts’

characteristics.

Following the completion of the brief online questionnaire, participants were invited to
download and install the gamified app (i0OS and Android versions), register and on their own
engage with it. No prerequisites or instructions were given to the participants relevant to the
time, duration or location of gameplay and they were left on their own to engage with the
gamified app wherever, whenever and for as long as they opted to do so. Upon registration, each
participant was randomly assigned in the backend to a version of the app, which was in turn used
to enable or disable the competitive setting catering to the mode of play and set the difficulty in
progressing in an increasing or decreasing manner. With the aforementioned allocation, the
manipulated game elements were initialized and the gamified app “locked” in one of the four
fully functional versions, where it remained for the entirety of the gameplay. In the case that a
participant logged out, or changed a device, with the use of her/his credentials, the version that

(s)he was assigned to was loaded making her/him experience the same version of the gamified
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service. During the experimentation phase, constant monitoring enabled us to identify when each
participant had completed her/his participation. After each participant had engaged with the app,
and became inactive for five consecutive days, (s)he was invited to take a post-test online
questionnaire. The questionnaire gauged their perceived competence in the gamified activity, the
degree of their felt relatedness and autonomy, their overall interest and enjoyment during
participation and their attitudes and intentions towards the continuing participating in the

gamified activity and the gamified activity and respective smartphone application.

6.3 Data Collection and Measures

Environmental Conscious Consumption Behaviour. Pertaining to the non-game context
the Ecologically Conscious Consumer Behaviour [ECCB] instrument (Straughan and Roberts
1999) was utilized to gauge participants’ predispositions in relation to the non-game context. In
relation to the ECCB participants rated on 7-points Likert-types scales anchored by 1="Strongly
Disagree” and 7="Strongly Agree”, the following statements: “When there is a choice, I always
choose the product that contributes the least to environmental pollution.”, “If I understand the
potential damage to the environment that some products can cause, | do not purchase these
products”, “I normally make a conscious effort to limit my use of products that are made of
scarce resources” and “When there is a choice between two equal products, I always purchase
the one which is less harmful to other people and the environment”.

In order to measure Interest/Enjoyment, Perceived Competence, Autonomy and
Relatedness the respective subscales of the Intrinsic Motivation Inventory were utilized (Deci et
al., 1994; Ryan et al., 1991; McAuley et al., 1987; Plant and Ryan, 1985; Ryan et al., 1983) as

follows:
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Intrinsic Motivation. In order to measure the intrinsic enjoyment of the participants in the
gamified activity the subscale of Interest/Enjoyment was utilized as this subscale is the self
reported measure for Intrinsic Motivation and participants rated on 7-points Likert-types scales
anchored by 1="Not at all true” and 7="Very true”, the degree of how true each of the following
statements are to them: “I enjoyed doing this activity very much”, “I thought this was a boring
activity [Reversed]”, “This activity did not hold my attention at all [Reversed]” and “I would
describe this activity as very interesting”.

Perceived Competence. In order to measure the perceived competence of the participants
in the gamified activity the subscale of Perceived Competence was utilized and participants rated
on 7-points Likert-types scales anchored by 1="“Not at all true” and 7="Very true”, the degree of
how true each of the following statements are to them: “I think I am pretty good at this activity”,
“I think I did pretty well at this activity, compared to other participants” and “I am satisfied with
my performance in this activity”.

Autonomy. In order to measure the degree of experienced autonomy of the participants in
the gamified activity the subscale of Perceived Choice was utilized and participants rated on 7-
points Likert-types scales anchored by 1="“Not at all true” and 7="Very true”, the degree of how
true each of the following statements are to them: “I felt I had to do this [Reversed]”, “I
answered the questions because I had no choice [Reversed]” and “I did this activity because I
wanted to”.

Relatedness. In order to measure the degree of experienced relatedness of the participants
in the gamified activity the subscale of Relatedness was utilized and participants rated on 7-
points Likert-types scales anchored by 1="Not at all true” and 7="Very true”, the degree of how

true each of the following statements are to them: “I felt very distant to the other participants of
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the activity [Reversed]”, “I feel close to the other participants in this activity”,” I’d like a chance
to interact with the participants of Pooll” and “I don’t feel like I could really trust the participants
of Pooll”. Lastly in the post-experimentation questionnaire, manipulation check questions were
introduced to ensure that participants had a clear understanding of the introduced game elements
and their effect within the gamified app as follows: “The more | was answering questions the
easier it was to get points” and “In the Pooll app I was able to compare my performance with
other players”. Besides the questionnaire items, engagement with the smartphone app was
measured via the overall time that each participant spent within the app. In order to enable that,
the in-app behavior was logged per page and per question and logged in Msec that was
associated with each anonymized user. Performance is measured by the total number of points
each participant received by answering questions which was the overall task of the gamified
activity. All instruments used in the study for data collection, as well as the developed
experimental app, were tested prior to the application on the experiment in a pilot study with a
small number of participants which suggested adequate reliability and validity for the
instruments and bug-free operation of the experimentation app. The instruments utilized in this

study can be found in ANNEX 4: Field Experiment Questionnaires

6.4 Results

In order to assess internal consistency of the measurement instruments, internal
composite reliability was used, interpreted as the Cronbach Alpha Coefficient (Chronbach,
1951), with acceptable values of over 0.70 (Ferketich,1991; Nunnaly 1994). Regarding the
measurement instruments, the Ecological Conscious Consumer Behavior instrument (4 items,
a=0.792), the Interest/Enjoyment instrument of SDT IMI inventory (4 items, a=0.813), the

Perceived Competence instrument of SDT IMI inventory (3 items, a=0.611), the Perceived
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Choice instrument of SDT IMI inventory measuring Autonomy (3 items, a=0.607) were found to
be reliable. As the game elements included in the gamification design of the experiment did not
place the end-users in a setting where Relatedness as a sense of belonging would be supported
the Relatedness instrument of SDT IMI inventory (4 items, a= -0.24) was not found reliable as it
was irrelevant to the gamification design including the specific game elements and therefore not
included in the subsequent analysis. Additionally, the introduced manipulation checks showed

that the participants correctly perceived the four different versions of the gamified app.

6.4.1Effects of Gamification Design on Engagement.

Two-way between subjects analysis of variance (ANOVA) was conducted to test for the
effect the different gamification design (Difficulty and Competition) had on overall engagement
with the gamified app, using SPSS 23 for Windows at a 95% confidence level. The descriptive
statistics are summarized in Table 16, and the results from the Levene’s test for homogeneity

illustrate a significance level of .367 (>0.05).

Difficulty Setting Competition Setting Mean Std. Deviation N
Decreasing Difficulty Competition Yes 1812954,39 1318809,699 36
Competition No 1956033,72 1149756,021 36
Total 1884494,06 1230541,036 72
Increasing Difficulty Competition Yes 2355833,52 1213194,474 31
Competition No 1539375,71 1005143,753 38
Total 1906190,09 1168944,994 69
Total Competition Yes 2064137,27 1290632,454 67
Competition No 1742074,20 1090800,916 74
Total 1895111,26 1196555,791 141

Table 16. Descriptive statistics for overall engagement (in ms) under the different
gamification architectures
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The results of the ANOVA on the dependent variable of overall engagement, presented in
Table 17, indicate that there is a significant difficulty setting * competition setting interaction,
while neither the main effect of difficulty nor the main effect of competition was significant. The
main effect for Difficulty setting yielded an F ratio of F(1,137) = .101, p > .05, indicating that
there was no significant difference between Decreasing Difficulty setting (M = 1884494, SD =
1230541) and Increasing Difficulty setting (M= 1906190, SD=1168944).

The main effect for Competition setting yielded an F ratio of F(1,137) = 2,885, p > .05,
indicating that the effect for Competition was not significant for Competition Existing (M =
2064137, SD = 1290632) and Competition Not Existing (M= 1742074, SD=1290632). The
interaction effect was significant, F(1,137) = 5,858, p< .05.

Posthoc tests found no significant effect of difficulty setting in the cases of competition

existing F(1,67)=3,038, p>.05 and not existing F(1,67)=2.762 p>.05.

Source Type Il Sum of Squares df Mean Square F Sig.
Corrected Model 11765637323589,781° 3 3921879107863,260 2,848 ,040
Intercept 514678215424185,940 1 514678215424185,940 373,709 ,000
Difficulty 139593905485,844 1 139593905485,844 ,101 ,751
Competition 3973021228464,331 1 3973021228464,331 2,885 ,092
Difficulty *

Competition 8067259128608,562 1 8067259128608,562 5,858 ,017
Error 188678769209613,470 137 1377217293500,828

Total 706838390798688,000 | 141

Corrected Total 200444406533203,250 140

Table 17: ANOVA tests of between subjects effects on variances on engagement
during participation in the gamified app
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The aforementioned results support Hypothesis 4, where it was proposed that in a
Gamified Service, in the presence (absence) of competition and social comparison, increased
(decreased) difficulty will lead to higher Engagement with the service. As illustrated in Figure
22, subjects who participated in the gamified architecture that employed a leaderboard as means
to showcase competition, became more engaged when it was complemented by an increasing
difficulty in progression towards the goal to raise points, rather than a decreasing difficulty. The
exact opposite stands for the case of the gamification architecture that lacked a competitive
setting and the player was unaware of the existence of other players. In that version of the app,
the subjects became more engaged when the difficulty setting was decreasing as opposed to

increasing.

Competition
Existing 1
2500000 Single
Player

o
1

2250000+

2000000 /
C

1750000

Estimated Marginal Means

1500000

T T
o 1

0 Decreasing Difficulty 1 Increasing Difficulty

Figure 22: Estimated Marginal Means of Engagement (in Msec)
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6.4.2. Effects of Gamification Design on Performance

In terms of participants’ performance and the effect of the game elements, a two-way
between subjects analysis of variance (ANOVA) was conducted to test for the effect the different
gamification design had on the overall performance (measured in the points) each participant
was rewarded through engaging with the gamified task of answering questions. The descriptive

statistics are summarized in Table 18.

Difficulty Setting Competition Setting Mean Std. Deviation N
Decreasing Competition Yes 8190,44 3222,637 36
Competition No 9266,86 5188,154 36
Total 8728,65 4322,294 72
Increasing Competition Yes 14407,45 11765,941 31
Competition No 7118,05 8768,496 38
Total 10393,00 10781,980 69
Total Competition Yes 11066,97 8842,401 67
Competition No 8163,42 7283,170 74
Total 9543,12 8163,119 141

Table 18. Descriptive statistics for overall performance (in points gained) under
the different gamification designs

The results of the ANOVA on the dependent variable of perceived competence, presented
in Table 19, indicate that there is a significant difficulty setting * competition setting interaction,
while the main effect of difficulty was not significant and the main effect of competition was
significant. The main effect for Difficulty setting yielded an F ratio of F(1,137) = 2,393, p > .05,
indicating that there was no significant difference between Decreasing Difficulty setting (M =
8729, SD = 4322) and Increasing Difficulty setting (M= 10393, SD=10781). The main effect for

Competition setting yielded an F ratio of F(1,137) = 5,580, p < .05, indicating that the effect for
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Competition was significant for Competition Existing (M = 11066, SD = 8842) and Competition
Not Existing (M= 8163, SD=7283). The interaction effect was significant, F(1,137) = 10,118, p<
.05. Posthoc tests found a significant effect of difficulty setting in the cases of competition
existing F(1,67)=9,265, p<.05 and not a significant effect in the absence of competition

F(1,67)=1.623 p>.05.

Source Type Il Sum of Squares df Mean Square F Sig. |
Corrected Model 1025607354,184% 3 341869118,061 5,641 ,001
Intercept 13315231069,357 1 13315231069,357 219,689 ,000
Difficuty 145012934,339 1 145012934,339 2,393 ,124
Competition 338222631,625 1 338222631,625 5,580 ,020
Difficulty*Competition 613223810,891 1 613223810,891 10,118 ,002
Error 8303504304,767 137 60609520,473

Total 22170143832,000 141

Corrected Total 9329111658,950 140

Table 19: ANOVA tests of between subjects effects on variances on performance
in the gamified task

The aforementioned results support Hypothesis 5, where it was proposed that in a
Gamified Service, in the presence (absence) of competition and social comparison, increased
(decreased) difficulty will lead to higher performance in the gamified tasks of the service. As
illustrated in Figure 23, subjects who participated in the gamified architecture that employed a
leaderboard as means to showcase competition, performed better at the gamified task when it
was complemented by an increasing difficulty in progression towards the goal to raise points,
rather than a decreasing difficulty. The exact opposite stands for the case of the gamification

design that lacked a competitive setting and the player was unaware of the existence of other
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players. In that version of the app, the subjects performed better in the gamified activity when the

difficulty setting was decreasing as opposed to increasing.
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Figure 23: Estimated Marginal Means of Performance in Points

6.4.3 Effects of Gamification Design on Perceived Competence

As the game elements introduced in the experiment cater to the development of Perceived
Competence mainly, a two-way between subjects analysis of variance (ANOVA) was conducted
to test for the effect the different gamification design had on the perceived competence each
participant each participant had while engaging with the gamified task. The descriptive statistics
are summarized in Table 20, and the results from the Levene’s test for homogeneity illustrate a

significance level of .187 (>0.05).
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Difficulty Setting Competition Setting Mean Std. Deviation N
Decreasing Competition Yes 4,6019 ,85753 36
Competition No 5,0741 ,86597 36
Total 4,8380 ,88809 72
Increasing Competition Yes 4,8495 ,90611 31
Competition No 4,7018 ,65204 38
Total 4,7681 , 77397 69
Total Competition Yes 4,7164 ,88240 67
Competition No 4,8829 , 78112 74
Total 4,8038 ,83197 141

Table 20. Descriptive statistics for perceived competence under the different
gamification design

The results of the ANOVA on the dependent variable of perceived competence, presented
in Table 21, indicate that there is a significant difficulty setting * competition setting interaction,
while neither the main effect of difficulty nor the main effect of competition was significant. In
particular Difficulty setting consisted of two levels (Increasing and Decreasing) and Competition
setting consisted of two levels (Competition Available and Competition Not Available. The main
effect for Difficulty setting yielded an F ratio of F(1,137) = .202, p > .05, indicating that there
was no significant difference between Decreasing Difficulty setting (M = 4,84, SD = .89) and
Increasing Difficulty setting (M= 4,77, SD=.77). The main effect for Competition setting yielded
an F ratio of F(1,137) = 1.369, p > .05, indicating that the effect for Competition was not
significant for Competition Existing (M = 4,72, SD = .88) and Competition Not Existing (M=
4,88, SD=.78). The interaction effect was significant, F(1,137) = 4.996, p< .05. Posthoc tests did
not find a significant effect of difficulty setting in the cases of competition existing

F(1,67)=1.318, p>.05 but a significant effect in the absence of competition F(1,67)=4.395 p<.05.
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Type Il Sum of
Source Squares df Mean Square F Sig.
Corrected Model 4,558% 3 1,519 2,254 ,085
Intercept 3239,156 1 3239,156 4805,434 ,000
Difficulty ,136 1 ,136 ,202 ,654
Competition ,923 1 ,923 1,369 ,244
Difficulty *
Competition 3,367 1 3,367 4,996 ,027
Error 92,346 137 ,674
Total 3350,667 141
Corrected Total 96,905 140

Table 21: ANOVA tests of between subjects effects on variances on perceived
competence in the gamified task

The aforementioned results support Hypothesis 3, where it was proposed that in a
Gamified Service, in the presence (absence) of competition and social comparison, increased
(decreased) difficulty will lead to higher perceptions of competence in the gamified tasks of the
service. As illustrated in Figure 24, subjects who participated in the gamified architecture that
employed a leaderboard as means to showcase competition, perceived themselves to become
more competent with the gamified task when it was complemented by an increasing difficulty in
progression towards the goal to raise points, rather than a decreasing difficulty. The exact
opposite stands for the case of the gamification design that lacked a competitive setting and the
player was unaware of the existence of other players. In that version of the app, the subjects
perceived themselves to be more competent when the difficulty setting was decreasing as

opposed to increasing.
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Figure 24: Estimated Marginal Means of Performance (in Points)

6.4.4 Moderated Mediation in the relationship between gamification design,

psychological outcomes and behavioural outcomes

To examine for the underlying mechanism of the effect the game elements related to the
behavioural outcomes through the psychological outcomes (perceived competence) and their
relationship, we tested for moderated mediation, as outlined by Hayes (2013) using the
PROCESS macro. Specifically we tested to see whether perceived competence mediates the
relationship between gamification design and behavioural outcome of performance, whilst
competition setting mediated the effect of perceived competence relative to the difficulty setting
(this model corresponds to Model 7 in Hayes, 2013) as illustrated in Figures 25 and 26 for the
behavioural outcomes of performance in the gamified activity and engagement with the gamified

electronic service.
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Figure 25: Moderated mediation on Figure 26: Moderated mediation on
Performance Engagement

Pertaining to the behavioural outcomes of performance and engagement in the gamified activity
in terms of points and ms respectively and using the entire sample, we ran the mediation analysis
suggested by Hayes (2013; PROCESS model 7) to estimate mediated moderation for two way
interactions. We entered Competence perceptions as mediators in the model. Pertaining to the
behavioural outcome of performance in the gamified service, the results of a bias-corrected (BC)
bootstrapping analysis based on 5000 bootstraps revealed that perceptions of competence
mediated the effect of difficulty on the outcome of points under the existence of competition
(95% BC bootstrap confidence interval [CI], 78,1489 to 2658,5418) but not under the absence of
competition and single play (95% BC bootstrap confidence interval [CI], -1547,4596 to
288,4013). A similar result was found related to the engagement with the gamified electronic
service where the results of a bias-corrected (BC) bootstrapping analysis based on 5000
bootstraps revealed that perceptions of competence mediated the effect of difficulty on the
outcome of points under the existence of competition (95% BC bootstrap confidence interval

[Cl], 2864,2262 to 355786,595) but not under the absence of competition and single play (95%
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BC bootstrap confidence interval [Cl], -99146,39 to 40312,6372). The results of the mediated

moderation analysis are found in Table 22.

Difficulty Perceived Difficulty Perceived
w Competence W Competence

L] M

b=1878,4660 b=247020

Competition C Performance
X Y Competition C Engagement

c=3216 " ¢'=-363183 )

X->M t(137) =33.63, p<.05
W->M t(137) = 1.23, p>.05
Interaction t(137) =.277, p<.05

C1 (Low) b= 887 C1 (Low) b= 116648

C1 (High) b =-277 C1 (High) b = -36486

b t(138) = 2.31, p< .05 b t(138) = 2.05, p< .05

C’ t(138)= -2.39, p<.05 C’ t(138)=-1.82, p>.05

INDEX OF MODERATED MEDIATION INDEX OF MODERATED MEDIATION

BootLLCl = - 3586,8232 to BootULCI = - 52,063 BootLLCl = - 488075.72 to BootULCI = - 3912,0112
SE=853,9420 SE=117714.285

Table 22: Moderated mediation results (PROCESS Model 7)

The aforementioned results support Hypothesis 6, where it was proposed that in a Gamified
Service perceived competence will mediate the effect of gamification design to the behavioural

outcomes of the end —users.

Pertaining to the ecological conscious consumption variable, that controlled for the
factors related to the specific non-game context, the two way ANOVA test showed that there was
no statistically significant difference between the groups (F-1.877, p=.136) of participants during
the random placement in groups, something that could have potentially affected the results.

Additionally an in terms of the experienced autonomy during the interaction with the gamified
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service the two way ANOVA test showed that there was no statistically significant difference
between the four groups (F=.014, p=.908) . Furthermore it was found that difficulty and
competition did not affect perceptions of Intrinsic motivation in a statistically significant manner
(F=1.295, p=.257). Lastly, in terms of the demographic control variables of age, sex and

educational level, no significant difference was found between the groups.

6.5 Discussion

This study aims to stress the importance of selecting the appropriate combination of game
elements during the design of a gamified system. Though an experimental design, it has
demonstrated that different game elements have significantly different impact on user

behavioural and psychological outcomes when employed in the appropriate combination.

Results indicate that the game element of progression difficulty (Plateau or Reverse), and
respectively the game element of leaderboard (signifying existence of competition), did not have
a significant effect on players’ behavioural and psychological outcomes on their own. However,
when combined they presented significantly different results. In particular in the presence of a
leaderboard, increasing difficulty led to a significantly higher engagement with the experimental
application (POOLL) of the designed and developed gamified electronic service. The case as
hypothesized in H4 and H5 that were supported, is that as the game progresses and becomes
more difficult, as expected, the presence of competition towards the same goals, creates a more
compelling game setting, where the effect of performing well is directly visible through the
leaderboard. This visualization of player’s competence in parallel to others’ performance, creates
a motive to continue engaging with the gamified application to become better than the remaining

players and/or not lose ranking from the participants that are right below her/him. This is
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consistent with the basic need satisfaction of perceived competence in Self Determination
Theory. On the other hand, in the absence of a leaderboard, and lack of this direct comparison,
decreasing difficulty in levels showed statistically significant higher engagement and
performance. The case for the present scenario can be that the perceptions of the player’s own
competence in the gamified application are illustrated through her/his own better performance as
the game progresses. And as the game became easier progressively, the player felt that (s)he was
becoming more skilled in the gamified tasks of the service. In both cases, the selected game
elements played a different role in engaging the user in the gamified activity and it was through
their combination that a statistically significant result was achieved. In the case that one of two
was introduced without experimentation in the gamified architecture of the final smartphone
application, the expected overall engagement would have been different. Overall, in the case of
the non-gamified context of raising environmental awareness through a gamified electronic
service employing a smartphone application as touch point, results indicate that besides the base
element of points, necessary in all gamified architectures, a leaderboard and higher difficulty

progression can have a significant higher engagement and performance effect.

Additionally to the behavioural outcomes of gamification this study aimed to uncover the
psychological outcomes and the role it played in the behavioural outcomes of the gamified
electronic service. It was hypothesized that in parallel with Self Determination Theory,
perceptions of higher competence in the gamified activity will lead to higher behavioural
outcomes. Through statistical mediation analysis the results indicated that perceived competence
partially mediate the effect of gamification design to the behavioural outcomes of the end —users.
In particular it was found that the effect of difficulty on the outcomes of performance and

engagement was mediated by perceived competence under the existence of competition but not
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under the absence of competition and single play. This was an interesting finding as in the
absence of competition and with difficulty alone perceptions of competence were not found to

affect the outcomes singlehandedly.

Another important finding that stems from the results of this study adheres to the design
process of the gamified electronic service. Besides the specific game-elements that were
examined and the game elements that have been (and will be examined) by gamification
researchers, in the case of uncertainty in the design phase, and based on user requirements,
experimentation can support the overall process. Conducting either laboratory or field
experiments in the process of developing a gamified electronic service can serve as means for the
system designers to make informed decisions about critical design choices. Traditionally in the
process of design and development, user requirements guide the designers to create an
architecture that meets the identified requirements. However, specific decisions made during the
design phase will have an important effect on the final outcome in terms of engagement with the
service, or adoption of the solution and even overall success of the project. For gamified systems,
such decisions pertain to the overall gamification architecture and selection of the appropriate
game elements. In order to make informed decisions, especially in the case of fuzzy requirements
or inexistence of previous best practices, rapid cycles of experimentation with users early on in

the process can offer validation and increase the rate of success.

Lastly and in terms of the experimentation medium, the developed electronic service and
smartphone application that supported the research of this study can serve as a starting point for a
wider gamification experimentation movement where all game elements are examined in pairs
(or more) for their combined effects under different gamification architectures. Lastly, as the

infrastructure enables the representation of the non-game context in terms of app content,
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separate from the gamification architecture, it is a “white-label” context agnostic gamification
experimentation app capable to address different non-game contexts, relevant to each

researcher’s field.
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Chapter 7: Research Contribution and Conclusions

7.1 Research Overview

The introduction of gamification the past years in the industry has been profound and the
need to identify the possibilities of gamification to motivate participants to engage and perform
in the context of a gamified service was the main motivation of this research. Existing research
on gamified services stems from the information systems and marketing literature. The main
focus of current research efforts has been focusing on the identification of benefits of
gamification applied on different non-game contexts and under varying gamification designs.
However little work is extant on the effect of different game elements on the goals of
gamification as little research has examined individual game elements in isolation. Furthermore
current research has not taken the next step to identify the effect of combined game elements in
isolation and their effect on the goal of the gamification process. This doctoral thesis aims to fill
that gap and propose a research agenda where different game elements are examined in
combination for their effect in a gamified mobile service.

This thesis was based on two exploratory studies and two empirical studies. Firstly, the
exploratory phase was conducted to identify the game elements that were prominent to motivate
participants when utilized in combination and presented potential towards engagement and
performance in the non-game context at hand. Further on through the set of focus groups, the
non-game context was examined to identify its intricacies and potential to be gamified as well as
the combinations of the game elements that would be included in the gamified application. The
outcome of these studies was the gamification design that was later examined as the exemplar

gamification application design in the empirical studies. The first empirical study examined the
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effect of two game elements on motivation to participate in the gamified service, in a laboratory
experiment, with the use of a fully functional interactive mockup of the to-be developed
gamified application. Results from the first study indicated that the reward setting did not have
an effect on their perceived intrinsic motivation — enjoyment whereas participating in a team
collaborative gameplay mode had a higher potential to motivate. The results motivated the
second study where two game elements were examined in combination with the purpose to
investigate the direct effect of the gamified service design through the developed application, on
participants behaviour and performance in the non-game context, by taking into account the

moderating effect of perceived competence and the mediating effects of the game elements.

7.2 Research Contribution

This doctoral research contributes to the existing body of knowledge of different
disciplines that are directly related to gamification of electronic services and their impact on
participant behaviour and motivation. The results of this research have implications for
researchers and scholars examining the design of gamified services and how users can be
motivated during participation to engage with the respective non-game context. The theoretical

implications of this research are summarized below:

7.2.1 Theoretical Implications

7.2.1.1 Design of gamified electronic services

In the process of designing a gamified electronic service as its aim is to motivate end-
users to conduct activities and tasks in non-game contexts, this doctoral thesis accentuates the

importance of the careful selection of game elements during the gamification design phase. In
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order for the selection of game elements, to be successful, the introduction of the end-users in the
design process is proposed as a method to assist in the process of the selection of the most
prominent game elements to complement the activities to be gamified in the offered electronic
service. The introduction of the end-user in the initial selection of game elements enables the
gamification designer to select the initial pool of game elements eligible for introduction taking
under consideration, the business driven goals of the gamified service, the intricacies of the non-
game context as well as the end-user perspective. Subsequently via iterative rounds of
experimentation with different combinations of game elements via laboratory experiments and/or
field experiments, an initial validation of the design choices can be conducted in order to fine
tune the gamification design prior to deployment.

Another contribution of this doctoral thesis pertains to the overall process of designing a
gamified electronic service. In the latter years, a number of gamification frameworks have been
proposed in order to support the process of gamifying activities and tasks, which currently lack
validation (Deterding, 2017). This doctoral research utilizes the Mechanics Dynamics Aesthetics
framework on game design and through a series of iterative stages in the design, proposes the
application of different setups of the MDA in the process of identifying the most prominent
gamification design, as perceived by the end users. Additionally and pertaining to the process of
designing a gamified electronic service, this doctoral research proposes as set of sequential and
iterative stages in the design process. In the first phases of the gamification design, the goals of
the gamified electronic service are developed alongside with the identification of the intricacies
of the non-game context. Subsequently, the literature is surveyed as well as industry best
practices to account for game elements eligible for introduction based on extant work. Following

that a series of requirements elicitation is conducted bringing in selected end-users in the
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process. Following that, the initial gamification design(s) is(are) proposed and iterative rounds of
user research are conducted in order to identify in a controlled experiment the potential for the
gamification design(s) to support the goals of the gamified service. Having an initial validation
of the design choices on the game elements an initial development and a second round of

experimentation(s) can take place in order to examine the overall gamified services’ effect.

7.2.1.2 Examines game elements in isolation and combination under gamification

designs.

Previous results have mainly focused on the examination of gamification designs and
application on non-game contexts as an overall system, not being able to distinguish the effect
each game element had on the outcomes of the study. The aforementioned was identified by
several researchers (Seaborn and Fels., 2015; Deterding, 2015) that proposed further research
towards that direction. Additionally, a limited number of studies aimed to address, the effects of
game elements in isolation with most prominent being badges, Levels and Leaderboards.
Although research in the latter years progresses towards examining individual game elements to
the best of the author’s knowledge this is the first research to identify the need for combined
game elements examination and empirically examines two game elements in combination have
the potential to drive behavioural and psychological outcomes differently than game elements in
isolation. This doctoral research examined the effects of Rewards, Difficulty progression and
Gameplay mode (single player or team collaborative) building on the extant knowledge of game

elements’ application in gamified electronic services.
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7.2.1.3 Empirically investigates behavioural and psychological outcomes of gamification

This doctoral research examines different game elements in gamification designs and
their effect on behavioural and psychological outcomes of gamification. In particular it examines
the effect of different game elements on end-users engagement with the gamified electronic
service utilizing analysis of log-based interactions in a field experiment. Additionally and in
terms of the psychological outcomes of gamification the research examines the effects of
different game elements on perceived enjoyment during participation in the gamified service as
well as intrinsic motivation to conduct the gamified activity utilizing the principles of Self
Determination Theory. This contribution is inline with the identified need to examine
gamification under the lens of motivational theories for its capacity to motivate the end users in
conducting tasks and activities (Seaborn and Fels, 2015, Hamari, 2014).

In terms of behavioural outcomes of gamification results from the field experiment show
that the combination of two game elements can present a significant interaction effect in terms of
the overall engagement with the gamified electronic service as well as in end-users performance
in the gamified task. In particular it was found that in the when a leaderboard is extant,
increasing difficulty (PLATEU) led to higher engagement and performance where in the absence
of a leaderboard decreasing difficulty (REVERSE) had the same effect. This finding presents an
important direction towards future research where game elements are paired and examined for
their combined effect on the goals of gamification.

In terms of psychological outcomes of gamification, results from the laboratory
experiment indicate that the utilization of team collaboration capabilities towards the pursuit of a
reward lead to higher perceived enjoyment opposed to a single type pursuit of a reward. Further

on, intrinsic oriented rewards and extrinsic oriented rewards were not found to have a significant
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impact on perceived enjoyment leading to identifying for the need of a stream of research
pertaining to the gamification of loyalty programs that when viewed under the gamification lens
are gamified electronic services build based on Redeemable points and Extrinsic rewards.
Additionally, the field experiments results indicate the capacity of paired of game elements to
effect differently the basic psychological needs of end-users. In particular and based on Self
Determination Theory, the two game elements of leaderboards and difficulty were found to
effect in combination the perceptions of competence of the end-users, adding to the body of

knowledge of gamification.

7.2.1.4 Examines the mediating effect of the psychological outcomes to the behavioural

outcomes

In terms of the underlying process that enables the motivational power of gamification,
when gamification is examined under the lens of Self Determination Theory, this doctoral
research adds to the body of knowledge in terms that it identifies that game elements can have an
effect on the behavioural outcomes through enabling the psychological outcomes of end users. In
SDT the basic needs include the need for competence, autonomy and relatedness in order to
support feeling of intrinsic motivation to conduct a task. In particular on perceived competence it
was found that game elements in combination can have an effect on supporting the feelings of

perceived competence of end users as means to lead to higher engagement and performance.

7.2.1.5 Applies gamification on the non-game context of environmental awareness

Out of a plethora of non-game contexts eligible for introduction of gamified electronic
services this doctoral thesis examines the non-game context of environmental awareness and

sustainable consumption. The results of the studies indicate that it is a prominent non-game
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context for gamification as game elements were found to affect the outcomes of the service in a
significantly different way leading to higher engagement with the non-game context’s service.
Further on, the results of the focus group enabled the identification of the dichotomization of the
non-game context to the gamified service in terms that it was found that the non-game context
should pertain to the content of the service and the operationalization of the mechanics (i.e.

badge design) rather than the dynamics of the gamification design.

7.2.1.6 Methodological Innovations

This doctoral research presents two methodological innovations that can motivate future
research efforts in the field. Initially the utilization of end-users in the design process in the
interviews and focus groups exploits the methodology of “lead users” in the gamification service
design process which is according to recent calls for consumer involvement in technology-dased
service design. Further on it utilizes non-game context specific instruments (ECCB) to further
segment the outputs of the end-users towards understanding for the non-game context specific
intricacies. Moreover it uses a laboratory experiment in the early stages of the design to validate
the design decisions based on formal research methods as well as a field experiment to examine

for the game elements effects in a real world setting.

7.2.2 Managerial Implications

The results of this dissertation provide a number of impactful implications for gamification
designers and companies interesting in introducing gamification in their offering towards supporting
their customers’ and end-users’ non-game context. Results from the two empirical studies have

shown that the gamification design selected for implementation affects the behavioural and
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psychological outcomes of end-users, relative to the game elements introduced in the gamified
electronic service.

Managers through the appropriate design can utilize different game elements under
gamification designs in order to manipulate and satisfy the needs of competence, autonomy and
relatedness of the end-users towards enabling feelings of intrinsic motivation to conduct the tasks of
the gamified electronic service. In order to achieve that, in the process of designing a gamified
electronic service the end-users should be brought in different phases so as to identify the results of
game elements that present potential to enable that manipulation. Currently, a number of
Gamification as a Service enterprises offer plug and play gamification solutions, where a plethora of
game elements is available for introduction, however the design of gamification is not covered. This
doctoral research accentuated the fact that one-size-fits-all solutions can be problematic calling
managers to pay attention in the process of utilizing the aforementioned solutions. In particular,
combining leaderboards and difficulty, leads to different results, under different conditions of each
game element. In the process of gamifying their electronic service, managers can conduct a series of
formal research studies to identify and tailor the gamification design prior to development and
deployment.

Another managerial implication of this research stems from the creation of the POOLL
gamified electronic service on its own as a medium that enables the context agnostic
experimentation. The POOLL infrastructure and smartphone application enables the deployment of
game elements in different experimental designs. For the purposes of this doctoral research two game
elements were manipulated, however the service is able to introduce and manipulate different (or
additional) game elements towards creating different experimental conditions. Additionally the
POOLL user management enables the execution of both within and between experimental designs
relevant to the needs of each research. Lastly as the non-game context is represented in the content of

the application, the managers can formulate and introduce their respective content as means to cater
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to their industry’s non-game context. The POOLL service is scheduled to be available as an open

source software package to enable the examination of different game elements in non-game contexts.

7.3 Limitations and Future Research

This study has also several limitations that present opportunities for future research
avenues. This sections presents the limitations of this study as well as the planned and ongoing

research directions in the field of gamification of electronic services in the following paragraphs.

7.3.1 Future research related to methodology

A possible limitation of this research is related to the methods used to design the
gamified electronic service and to select the game elements. We used interviews and focus
groups to select the most prominent game elements to be introduced in the gamified service. One
may argue that a survey of the potential end-users would enable the reception of the perceptions
on game elements from a wider audience. However, considering the lack of evidence in the
literature pertaining to game elements, the qualitative nature of the interviews and focus groups
enabled the research to deepen into each game element examined.

Another methodological limitation adheres to the utilization of a gamified application
(POOLL) as a tool for a field experiment and the manipulation of the gamification design. One
may argue that the degrees of familiarity with smartphone application or the Ul features of the
application could have an effect on the overall engagement with the gamified service. A future
research direction includes the redesign of the Ul of the application as current best practices
dictate as well as the examination of the effect of Ul choices as well as of the technological

infrastructure’s load capacity and response time effect on engagement and performance.
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Lastly a limitation pertaining to the measurement issues is the small number of indicators
used for each construct. However the satisfactory levels of measurement validity and internal

consistency alleviate this limitation as well as to avoid respondents’ fatigue.

7.3.2 Future research related to game elements

This doctoral research examined three game elements in different operationalizations.
However in the gamification literature a number of game elements are extant that remain
unexplored. Therefore a prominent research opportunity adheres to the utilization of the
developed gamified electronic service as a medium to examine different game elements in
isolation and in pairs leading up to full fledged gamification designs incorporating various game
elements. The results of this stream of future research will shed light on the importance of
identifying the most prominent combinations of game elements, towards enabling psychological
and behavioural outcomes of gamified services. As this endeavor is vast, in order to enable the
current gamification researchers as well as inspire the upcoming generation of researchers in the
field, the POOLL service and infrastructure will be made available as an open source solution for

game element and gamification experimentation.

7.3.3 Future research related to end-users

Having focused on the effect of combining game elements under different gamification
designs in an electronic step, future research directs the identification of the relation of the end-
users predispositions relative to the gamification design decisions as well as the non-game
contexts’ intricacies. In particular the examination of the different types of players in relation to
the game elements presents an interesting research direction which is currently ongoing utilizing

two different European Funded research projects. The attitudes and intentions of the players
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relative to their player type is examined as antecedents for the effect they have on the goals of
the gamification design, with initial results (Kotsopoulos et al.,2017) indicating that different
personality types prefer different game elements to be extant in a gamified electronic service as

means to motivate them to engage with it and perform in its gamified tasks.

7.3.4 Extension to other non-game contexts

This doctoral research examined the non-game context of environmental awareness and
environmentally conscious consumption in the field of FMCG, which presents a limitation. As
gamification is currently introduced in various non-game contexts such as education, marketing,
employee productivity and health among others future research agendas dictate the examination
of gamification in the respective non-game contexts. Currently research is conducted in the non-
game context of energy efficiency in the workplace with the goal to motivate employees to adopt

an energy efficient lifestyle (Lounis et al., 2017).
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ANNEX 1: Laboratory Experiment Narrative and Stimuli

Upon arrival at the laboratory experiment’s premises, the subjects are exposed to a
common introductory narrative and when they proceed in the experiment they are randomly
placed in one on of the four versions of the interactive mockups. The interactive mockup is

preceded by the introductory narrative per treatment as follows.

You enter in a supermarket with the intent to purchase a product. Whilst being in front of
the shelf at your desired product category you notice that there is a known to you product with an
environmentally friendly signage. Currently there is a game in progress pertinent to the
environment. Its goal is to reduce the environmental footprint of the products with the active
participation of consumers. The game is free and participation is not obligatory. This game gives
the opportunity to collect points for every purchase of an environmentally friendly product. The
points collected can be utilized based on the following. Click on the following image if you want

to experience the game and proceed in the experiment.

L
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-- Narrative Case: Intrinsic Oriented Rewards and Community Collaboration --

You are in front of the shelf of the product category you wish to purchase. The product
that is environmentally friendly can in the case of purchase award you with 100 points. The 100
points you can be awarded in case you choose it can give you the ability to contribute to the
community and get one step closer to becoming a “Green Community” and receive the
respective visual representation of a communal achievement. The service is free for you to

explore.

all Mockko 2 4:10 AM R [ e =

My ECO Points

501

/1000
My Rewards

My Community Points

Your Community has 30000 ECOPoints

ﬂsnare to heip your community to win

My Community Rewards

#1 Maria
#2 Mark

* N

Scan Wishlist

My ECO Points
501 |
"~ 71000
My Rewards

Hey "Green Consumer™!

Share your points and =

your community will become "Green!

Dismiss Share

My Community Rewards

#1 Mana
#2 Mark

-- Narrative Case: Intrinsic Oriented Rewards and Single play --

You are in front of the shelf of the product category you wish to purchase. The product
that is environmentally friendly can in the case of purchase award you with 100 points. The 100
points you can be awarded in case you choose it can give you the ability to get one step closer to
becoming a “Green Consumer” and receive the respective visual representation of your personal

achievement. The service is free for you to explore.
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-ail Mockko = 4:10 AM

-- Narrative Case: Extrinsic Oriented Rewards and Community Collaboration --

You are in front of the shelf of the product category you wish to purchase. The product
that is environmentally friendly can in the case of purchase award you with 100 points. The 100
points you can be awarded in case you choose it can give you the ability to get one step closer to
enable your community to receive a discounted price for future purchases of similar products.

The service is free for you to explore.

-ull Mockko = &= | | -l Mockko = 4:10 AM

—
Share your points and Q 25% Discount

Green Product
your community will win

25% Discount on the Green Product!

Dismiss Share

#1 Maria 1304 #1 Maria 1304
#2 _Mark 987 #2 _Mark 987

Home Stats Help Scan Wishiist Home Stats Help
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-- Narrative Case: Extrinsic Oriented Rewards and Single play --

You are in front of the shelf of the product category you wish to purchase. The product
that is environmentally friendly can in the case of purchase award you with 100 points. The 100
points you can be awarded in case you choose it can give you the ability to get one step closer to
receive a discounted price for future purchases of similar products. The service is free for you to

explore.

-all Mockko = 4:10 AM =

My ECO Points 1

-~ 501

~ /1000

My Rewards

1\ 25% Discount
= Green Product

[+ N ey A%

Scan Wishiist Home Stats.
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ANNEX 2: Laboratory Experiment Questionnaires

Lab Experiment Intro Questionnaire

Athens University of Economics and Business

RN © - L

" DIKONOMIKO NAKENIZTHMID AGHNON

In the following section you can state the degree of
your agreement or disagreement with the following | Totally
statement in the 7-point scale (1= Totally Disagree, Disagree | 2 3 4 5 6
7=Totally agree) -1

Totally
agree
-7

| make every effort to buy paper products made
from recycled paper

2 | To save energy, | drive my car as little as possible

Whenever possible | buy products in reusable
containers

| try to only buy products that can be recycled

vl W

| have switched products for ecological reasons

When | have a choice between two equal
6 | products | always purchase the on which is less
harmful to other people and the environment

| have tried very hard to reduce the amount of
electricity | use

| have purchased light bulbs that were more
expensive but saved energy

Do you play games in a smartphone or a tablet?

o YES o NO

|-> (if yes) How often do you play games in your smartphone/tablet in an average week.

o <1 Hour o 1-5 Hours o 5-10 Hours o >10 Hours
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[-> (if yes)

In the following section you can state the degree
of your agreement or disagreement with the
following statement in the 7-point scale (1=
Totally Disagree, 7=Totally agree)

| play games in your smartphone or tablet in order
to...

Totally
Disagree
-1

Totally
agree

Maintain a relationship | value

Improve a relationship

Find something to talk about

Forget my problems

Feel less lonely

Impress other people in the game

To feel important

OIN| O (LA IWIN|F

Find a way to pass the time

Sex
o Male o Female

Age 01824 02535

o 36-44

Education | Highschool o Undergraduate o Postgraduate o Other o
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Lab Experiment Post Questionnaire

Athens University of Economics and Business

QIKONOMIKD RAKENILTHMID ABHNON

e-SAVE

SEVENTH FRAMEWOREK
PROGRAMMI

Based on your experience with the gamified electronic service please complete

the following brief questionnaire.

In the following section you can state the degree
of your agreement or disagreement with the
following statement in the 7-point scale (1=
Totally Disagree, 7=Totally agree)

Totally
Disagree
-1

Totally
agree
-7

Within the service you were able to share
your points with a community

Within the service you were able to receive
2 | discounted price upon future purchase of
products

The gamified service will not be interesting

The gamified service will be entertaining

The gamified service will not be fun

b |w

The gamified service will be entertaining

In the service you experienced how would you describe your feelings towards using the

service?
Good Bad
Pleasant Unpleasant
Favorable Unfavorable

In the service you experienced how likely are you to use the service ?

Likely

Unlikely
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Possible Impossible

In the smartphone application you experienced how likely are you to use the

smartphone application ?

Likely Unlikely

Possible Impossible
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ANNEX 3: POOLL Non-Game Context’s Questions

Environmental Awareness Questions

A/ Questions ANSWER ANSWER C Response
A 1 2
Which of the following modes Taking the bus and in general using public transportation can
1 of transportation is the most By Car By Bus 2 reduce the greenhouse emissions. Imagine everyone that
environmental friendly? commutes and can be served by a bus, taking their own car.
In order to be more Manufacturing new products requires natural captial and
environmental friendly would resources. So every product in a household made an impact on
2 R Reuse Buy 1 . . .
you reuse something you own the environment and by choosing to reuse instead of buy we are
or buy something new? part in a sustainable global strategy.
Meal is over, and there are Throw Everything we throw away goes somewhere... So Reducing the
3 | leftovers. Should we throw away Compost 2 amount of waste is a way to protect the environment. If the
away or compost ? product is eligible for composting, you can compost it.
4 True or False ? Throwing away TRUE FALSE 5 Recycling is a way to reduce the amount of waste and a great
is better than recycling. way to support a sustainable lifestyle.
Water is on of the most important recourses of the planet so we
Splish splash, teeth are clean. should do our best to conserve it. By tunring off faucets that are
5 Yes No 1 . I ) .
Should | turn off faucets when | running unnecessarily (like when brushing our teeth) we actively
brush my teeth? help the environment
USA or China produces the
6 most greenhouse gas USA China 2 At the top of the list of global greenhouse gas emitters China
emissions? beat USA in 2006-07 because of the rising industrial sector.
Light me up. Which of the Incandes Compact
7 | following lightbulb types uses cent fluoresce 2 A compact fluorescent light bulb type uses 60-80% less energy
the least energy? nt than a standard incandescent light bulb type
Lights, ON. Which of the Compact
8 | following lightbulb types uses fluoresce Halogen 1 A compact fluorescent light bulb type uses 60-80% less energy
the least energy? nt than a standard Halogen light bulb type
Climate changes. According to
9 the World Health Organization, 150.000 1.500.00 1 Because of extreme weather conditions, drought, heat waves
how many deaths per year are ’ 0 and resulting consequences the World Health Organization
attributed to climate change ? attribute 150.000 deaths annually to climate change
Carbon dioxide be gone! How
10 | long untill it disperses in the 50 Years | 100 Years 2 It takes a lot... about 100 years! So every carbon dioxide emission
atmosphere? will remain and affect for decades to come
Where is my snowman? Is
Global warming affected by the All ice-covered surfaces reflect more solar energy than non
11 . Yes No 1 K R e
reduction of global snow and covered surfaces. That helps in global cooling. So if ice-covered
ice cover? surfaces are reduced... temperature goes up.
A rising temperature would allow the mosquitoes to survive at
higher alltitudes. That can bring them to regions that lack
12 | If global temperature rises and It rises It drops 1 population immunity. Not only that, but tha transmission periode
gets warmer and warmer, what for diseases like malaria is increased by expanded warm periods
happens to malaria? (source WHO)
Time to do the dishes. Which
of the following uses less Dishwash If you hand wash the dishes than you can use up to 50% more
13 | water, washing a full load of By Hand or 2 water than a water-saving energy efficient dishwasher!!! Keep in
dishes by hand or in the mind though that dishwashers made before 1994 use more
dishwasher? water than current models.
Groceries time! When going to
a supermarket which of the
L . Paper Reusable . . . .
14 | following is a more eco-friendly Bag Bag 2 As, manufacturing and disposing of both plastic and paper
method to carry your products bags harms the environment it is better to bring our own
? reusable bags instead.
TV off, time to sleep. When
15 | you turn off your TV does it Yes No 1 Many appliances (like the TV) continue to use energy even when
consume energy? they are off for features like clocks and remote control sensors.
16 So we have renewable sources. 8% 20% 8% It is astonishing that only 8% of global energy comes from

How much of global electricity

renewable sources... The remaining 92% ? Qil, Coal, Gas and
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output is produced by them?

other non-renewable sources!

Saving money and helping the
environment? Yes it is possible.
By replacing a single

17 | incadescent light bulb with a 10$ 308
compact fluorescent light how By replacing a 60 watt incandescent with a 13 watt CFL you can
muh money do you save save about $30 in energy costs over the life of the bulb according
approximately? to the U.S. Environmental Protection Agency
It's cold outside but how
sustainable is the heat inside?
18 In heating costs hqw much can 1% 5%
you save by dropping the
thermostat from 21.1 to 20 It's the big 5! Each degree you drop the thermostat in winter
Celsius ? time can save about 5% on your heating bill.
19 A Photovoltaic module is the Sun Solar We know them as solar panels and they are responsible for
fancy word for what exactly? panels panels producing energy from the sun. We can power thing up.
A talk about gases. Carbon
dioxide, methane, nitrous
X Greenho
oxide, and sulphur/sulfur Bluehous
20 . . use
hexafluoride are widely Gases e Gases
referred to by what collective All the aforementioned are the widely known Greenhouse Gases.
metaphorical term? They are the ones we should be trying to reduce.
How many tons of plastic and
21 metal can be kept out of our 380.000 400.000
landfills each year by recycling Tons Tons 400.000 Tons. That is a big number of plastic and metal to keep
ink cartridges? out of landills each year by recycling ink cartridges.
Let's talk about oil and ink
2 Cartidges! How much oil is 10 1 Gallon
required for the manufacturing Gallons Each new ink cartridge requires almost a gallon of oil. Is that too
of a single new cartidge? much?
Taking a shower: What
23 percentage of household water 25% 70% .
use does the bathroom Well those long showers account for approximately 70% to 75%
account for? of household water usage
Ow that lovely refreshing Out of the entirety of water on earth only about 7% is freshwater
24 | freshwater. What percentage 11% 7% I Not only that, but 1% is readily available as drinking water as
you think is out there? the rest is locked in the polar ice caps or deep underground
Do you love your Jeans and T-
shirts? How much chemical
fertilizer and pesticides does it 10
2 1P
> take to grow the cotton to Pounds ound
make one T-shirt and one pair Well to make the Jeans and T-shirt we need about a pound of
of jeans? chemical fertilizer and pesticides for the cotton
Great Red Sea The Great Barrier Reef located at the Coral Sean near Australia
26 | Which of the following is the Barrier Coral has a total length of 1,553 miles (2,500 km) where as the Red Sea
world's largest reef system? Reef Reef Coral Reef near Israel is 1,180 miles (1,900 Km)
The buzz and pinch comes from female mosquitoes. A rise in the
27 | Buzzzzz... Do male or female Male Female earths temperature enables mosquitoes to endure in higher
mosquitoes bite people? altitudes and perhaps transmit diseases to larger population
A whole day dedicated to 18th 22nd
28 | Earth? Yes, which one do you X The 22nd of April is the Earth Day. Celebrate it by becoming
. June April . . X
think? more sustainable in your lifestyle
Which of the following is NOT Reduce, Reuse and Recycle. The 3 R's of Recycling. Follow them
29 ; . Reduce Remove .
one of the R's of recycling and help the environment
True or False? Logging or
Burning naturally occuring Deforestation is the elimination of forests through logging and
30 . TRUE FALSE . ' .
forests is known as burning. Help fight deforestation and preserve the oxygen
"Deforestation" producing mechanisms of nature
Get back into nature... What . L When something like a product can break down when discarded
) . Biodegra Biodissol o . ) ;
31 | term is used for something it is known as biodegradable. Look for the accompanying marking
R dable vable
that will break down naturally? on products
Acid Rain, sounds dangerous Sulphur L . . . .
. - . Sulphur Sulphur Dioxide can cause Acid Rain when emitted in the
32 | right? What gas emitted by Monoxid L
. ! Dioxide atmosphere. Be careful.
power stations can cause it? e

[171]




33 Species may stop existing Extinctio | Distructio Spieces get extinct saddly, and it is in our best interest to prevent
saddly. What is that called? n n that from happening
Throwing away stays away?
3 Which of the following takes Styrofoa Aluminu
the longest to degrade in a m cup m can Styrofoam takes even longer than an aluminum can to digrade,
landfill? so dispose of that coffee cup responsibly.
Ow that Sunday newspaper...
It's lovely to read. What next
though? If everyone in the USA
35 | recyled their Sunday 500 k 50 k
newspaper each week, how
many trees per week would be Don't throw away your Sunday newspaper... If everyone recycles
saved? it then 500,000 trees per week can be saved
Grow renewable, Grow! What
energy source is the fastest
36 growing r'enewable fenergy Solar Wind
source with worldwide power
installed capacity reaching
14,000 MW ? Wind is the answer. Grow renewables, grow like the wind
Make from recycled or make
from scratch? The energy
required to produce one
37 | aluminum soda can from raw 5 20
metal could produce how
many cans from recycled 20 new cans. Using the recycled aluminum instead of the virgin
aluminum? to produce a new cap is 20 times more efficient.
Is it hot in here or is it just me?
According to the National
38 | Academy of Sciences, the earth 40 years | 400 years
is the hottest it has been in the Wow it sure is hot in here. Hotter than the past 400 years at
past: least.
Recycling time: If we recycle
39 | one ton of paper, how many 26 17 Recycling paper is helpful for the environment. For every ton of
trees can we save? paper we recycle 17 fully grown trees are saved
That gI.aSS looks familiar... How Ten Unlimite That glass looks familiar because it was recycled. The glass can be
40 | many times can glass be . . R
times d times recycled as many times as we want. It never wears out !
recycled and used?
That aluminum can... if it's
41 | recycled, how much recycled 30% 50% Half! 50% of it is recycled. That is a great number for
aluminum does it use? sustainability
i ]
2 rR:chclizgo::er ;Z:i?cr'bgt{?euyou 1 Hour 6 Hours The enfergy saved from recyc.ling. one plastic bottl.e is roughly
could light a 60 watt bulb for equivalent to 6 hours of lighting of a 60 watt light bulb
A glass bottle for my TV. The
energy saved by recycling a If you recycle a glass bottle the energy saved can run an average
43 glass bottle will run a TV for 1 hour 5 hours TV for about an hour
how long?
Recycle for power. If we
2 recycle one ton of paper we Compute House The whole house! With one ton of paper recycled we have
can save enough energy to r enough power to run a house for a year
power WHAT for a year?
Light up! A compact florescent
45 light bulb uses how much of 25% 50% A CFL uses a fourth of the el.'wergy required by an incandescent
the energy needed for lighbulb
incandescent light bulbs?
Taking the bus as opposed to taking the car can singificantly
change our individual carbon emissions. By switching our daily
46 ) Car Bus . .
Time for work. Should | take commute to public transportation can reduce our carbon
my car or the bus? emissions by a staggering 10% !
a7 Let's recycle that kilogram of 01 0.4 If you recycle 1 Kg of paper, the total greenhouse benefits is 0.4
papertosave ____ CO2. : : kg of CO2 equivalent. That is a great start !
I'll change the 100watt light 100 kg If you swap a single 100watt traditional light bulb for an energy
48 bulb and put in an energy 50 kg per per year saving light bulb then this will save approximately 100kg per year
efficient one. Will it make any year CO2 co2 in CO2 equivalent. Not only that... but it will be cheaper onthe

difference?

bill as well.
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Well, as there are 155 million overweight or obese people and in

49 Overeat Starve contrast 148 million undernourished people, we need to do
Do we overeat or starve? something to change both.
Tomatoes, 1(.)0 gram. How . . For those delicious 100 grams of tomatoes the water needed
50 | much water is needed from 9 Liters 19 Liters K L . R
. during the entire lifecycle is 19 liters
start to finish?
A bottle for my PC. Recycling
5 | one bottle saves enough 10 min 20 min 20 whole minutes. It's like a UPS. One recycled bottle can save
energy to power a computer enough energy to power a computer for 20 minutes
for how long?
52 :Ioo;’:lj;r:;)irx ;rﬁsfg: i?\urtﬂ(:(}":\r;r 250 450 Actually it is 465 trees (for an average American). These are a lot
e of trees
lifetime?
True of False: Trash and litter Although street sweepers do what they can to keep the streets
53 | we throw on the streets get TRUE FALSE clean, much of the trash and litter end up in parks and rivers or
swept up by big trucks. the sea. We should use the trash bins.
That warm fleece jacket. It's . .
54 | made from how many recycled 25 50 If you recycle 25 plastic bottles you have enough required to
K produce a fleece jacket.
plastic bottles?
A 10 minute glass powered Well if you recycle one glass bottle you save enough energy to
55 ) ) TRUE FALSE . ) :
washing machine? operate a washing maching for about 10 minutes
It's tea time. I'll recycle 2 glass
56 bottles to save the energy ) 5 Tea for everyone. 5 cups of tea, can be prepared with the same
required to boil cups of amount of energy saved from recycling 2 glass bottles
tea
What don't | d wh ) . . .
57 atdontineedwnen Sand Dirt Manufacturing glass bottles requires sand yet not dirt.

manufacturing glass bottles
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ANNEX 4: Field Experiment Questionnaires

Field Experiment Intro Questionnaire

Welcome to the Pooll experiment. In short, you will fill out a survey, then you can
download the Pooll smartphone app that you can experience as much as you like. After that you
will fill out a second questionnaire. And that is all. As this process described above takes place in
three different phases please fill out a valid e-mail you want to use throughout the experiment's
phases. The e-mail will be used only in the context of the experiment and once completed it will
be removed. Your whole experience will be anonymized.

E-mail:

Operating System of Your Mobile:

[174]



Please declare if you agree or disagree with each of the following
statements, using the 7-point scale [1- Strongly Disagree, 7 -
Strongly Agree]

When there is a choice, I always choose the product that

contributes the least to environmental pollution

If 1 understand the potential damage to the environment that

some products can cause, | do not purchase these products

I normally make a conscious effort to limit my use of products

that are made of scarce resources

When there is a choice between two equal products, I always
purchase the one which is less harmful to other people and the

environment

Sex
o Male o Female

Age 0 18-24 o 25-35 0 36-44

o 45-55 055 +

Education | Highschool o Undergraduate o Postgraduate o Other o
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Field Experiment Post Questionnaire

Welcome to the final questionnaire of the POOLL experiment you participated in. If you
feel like you don't remember the app please open it up to remember it. The questionnaire should
take about 7-8 minutes.

In the following provide the e-mail you used in the experiment

E-mail:

For each of the following statements, please indicate howtrue |1 2 |3 |4 5 |6 |7
it is for you, using the following scale as a guide [1- Not at all

true, 7 — Very true]

In the Pooll app | was able to compare my performance with
the performance of others

The more | was answering questions the easier it was to get
points

| noticed a change in the amount of points | got as | kept on
playing

| enjoyed doing this activity very much

This activity did not hold my attention at all

| would describe this activity as very interesting

I think 1 am pretty good at this activity

| think 1 did pretty well at this activity, compared to other
participants

| am satisfied with my performance at this activity

| felt like | had to do this

| answered the questions because | had no choice

| felt very distant to the other participants of the activity

| did this activity because | wanted to

| feel close to the other participants in this activity

I'd like a chance to interact with the participants of Pooll

I don’t feel I could really trust the participants of Pooll
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